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EXECUTIVE SUMMARY

MISSION

Through rigorous academics and development of character, Great Lakes Academy Charter School
prepares K-8 students to excel in high school and college, and live a life of great opportunity.

VISION

Great Lakes Academy Charter School (“Great Lakes Academy”) is a proposed K-8, college preparatory
charter school to serve the greater South Shore neighborhood on Chicago’s South Side. A firm belief in
the power of education to empower individuals and provide them with increased opportunity in life
guides our mission. Our school model draws from the best practices of the highest performing schools
serving low-income, urban students across the country. We believe that all students, regardless of home
circumstances, race, or economic status are able to learn and achieve at the highest levels when provided
with a school that is designed and prepared to teach, support, and hold all students to high expectations.
Our mission requires that we ensure that students on Chicago’s South Shore can embrace the challenge
and responsibility of high school by the end of eighth grade, and therefore have full access to the
opportunities that college, our city, and our country provide.

EDUCATIONAL PHILOSOPHY

Using a slow growth model, Great Lakes Academy proposes to open with 64 Kindergarten and 64 first
grade students in August, 2014. We will add one grade each year and reach full capacity in 2021.

2014-15  2015-16 | 2016-17 | 2017-18  2018-19  2019-20 | 2020-21 | 2021-22
Y1 Y3 Y4 Y5 Y6 Y7 Y8
K 64 64 64 64 64 64 64 64
E Grade 1 64 64 64 64 64 64 64 64
= Grade 2 64 64 64 64 64 64 64
& Grade 3 64 64 64 64 64 64
‘g Grade 4 64 64 64 64 64
Grade 5 64 64 64 64
- Grade 6 64 64 64
— 5 Grade 7 64 64
T § Grade 8 64
© | Total 128 192 256 320 384 448 512 576

Our educational philosophy is based upon eight core anchors of success:

e Teacher Success = Student Success. Recruiting, hiring, coaching, and retaining outstanding
classroom teachers are the key to exceptional student achievement.

e Students and Educators Rise to High Expectations Set by Strong Leadership. Our
Leadership Team builds our fiercely positive school culture that holds staff and students to high
expectations through positive reinforcement.

o College Success Begins in Kindergarten. From the moment students enter Kindergarten, they
begin preparing for college success with multiple hours per day of foundational literacy and
mathematics instruction.

e Every Minute Matters. We meticulously plan and pace lessons to maximize every minute.
Students are provided 20% more instructional time than peers attending traditional CPS schools.

e Safety + Structure + Joy = Student Learning. We ensure that students feel safe and secure,
physically, emotionally, and intellectually, through clear directions and structures, reliable school
routines informed by our BE GREAT values, high behavioral expectations, and a secure facility.

e Data Drives Decisions. We use data to provide immediate individualized supports for any
students struggling with a subject or skill to ensure that no one is left behind, and all standards are
mastered by all students as they prepare for high school and college success.
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e Parent and Community Partnerships are Vital to Student Achievement. Family support is
vital to student success. We provide multiple avenues through which we proactively engage and
develop strong partnerships with families and communicate on a daily basis.

e Strength of Character Drives Lifelong Success. Students who succeed develop more than
academic content and skill - they possess exceptional strength of character. We explicitly develop
in students” academic ability and the social/emotional skills necessary for lifelong success.

In 2022, our first class of eighth graders will enter ninth grade prepared to compete in the most rigorous
high schools in the city and on a clear path to earn seats in top colleges and universities across the
country. In 2025, our first class of high school graduates will matriculate to the college of their choice. In
2029, our first class of college graduates will return to visit Great Lakes Academy to let a younger
generation know what they have learned and embodied: Education is Opportunity.

CULTURE

Our fiercely positive school culture - high expectations consistently enforced through positive
reinforcement - creates an atmosphere where all children are physically, emotionally, and intellectually
safe, supported, and challenged to take the risks necessary to be their best selves, every day, as they grow.
We teach students to embody our BE GREAT core values: Bravery, Endurance, Growth, Responsibility,
Enthusiasm, Achievement, and Team. Through our core values and fiercely positive approach to school
culture, we build a safe, structured, joyful school that develops in students the literacy foundation, critical
thinking skills, and social-emotional character skills necessary to succeed in high school, college, and
careers of their choice.

ACADEMICGOALS

Our goals are clear. Every child who graduates from Great Lakes Academy will graduate prepared to be
successful at a competitive college preparatory high school in Chicago, a competitive college or
university nationally, and graduate from college prepared to take advantage of life’s many opportunities.

CAPACITY

Our school model is based upon the highest performing charter schools serving a low-income, minority
population across the country. Through the Building Excellent Schools Fellowship and her extensive
experience leading success in urban charter schools, Lead Founder Katherine Myers has drawn best
practices from over 50 high performing schools that are outperforming their peers across the country.

The Design Team and Founding Board - Katherine Myers, Aparupa Bhattacharya, Kit Chaskin, David
Feinberg, Christopher Hoyes, Steven Kraus, Sherina Maye, Wayne Moore, Butch Trusty, and Ken Tsang
- are committed to making Great Lakes Academy one of the strongest K-8 charter schools in the country
and to being a proud member of the public school landscape in our city. The Board’s diverse backgrounds
and expertise in education, community development, finance, law, non-profit organizations, real estate,
marketing, digital media, human resources, governance, and consulting for business and organizational
development will allow the team to provide strong governance and oversight of Great Lakes Academy.

COMMUNITY NEED AND COMMUNITY SUPPORT

In 2008, the Illinois Facilities Fund (IFF) listed South Shore as the number one neighborhood in Chicago
in need of a quality elementary school. Since that time, the only local school rating a Level 1 by CPS was
demoted to a Level 2. Nearly half of the school-age children residing in the greater South Shore leave the
area for their schooling; families do not believe schools in the area are preparing their children for
success. The local South Shore International High School has a selective enrollment program that is
under-attended by local students who cannot meet entry standards. Since early 2013, members of the
Great Lakes Academy Design team have been meeting with local residents, stakeholders, and families.
We have collected nearly 1500 signatures of support from community members, 110 Intent to Enroll
forms from interested families, and 65 signatures of support from local business leaders. The community
is in strong agreement: a high performing, college preparatory elementary charter school is urgently
needed in the South Shore, and Great Lakes Academy is a strategic and welcome response to that need.
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SECTION 1: PARENT AND COMMUNITY NEED, ENGAGEMENT,
AND SUPPORT IN TARGETED COMMUNITY

1.1: PARENT AND COMMUNITY ENGAGEMENT/NEED IN TARGETED
COMMUNITY

1.1.a. PARENT AND COMMUNITY ENGAGEMENT (PREPARATION OF PROPOSAL)

Describe and provide evidence of how your Design Teamnotified community stakeholders and parents/guardians ofthe development ofthe proposal to open anew
school. List the types, dates, locations, and number of outreach activities in the proposal narrative or in a Parent and Community Engagement and Supportattachment.
(Please see pp. 1-2 of the Answer Manual for examples of possible forms of evidence of notification). (ii) Explain the role of parents/guardians and community
members in providing input into the proposed school, the form and nature of the feedback, and the process for incorporating the feedback into the proposal. In the
proposal narrative or in a Parent and Community Engagement and Support attachment, list the specific suggestions or input received, and explain whether or not the
feedback was incorporated into the design ofthe proposal. Ifincorporated, please cite how. In a Parent and Community Engagement and Support attachment, include:
(i) Evidence of notifying parents/guardians and community stakeholders of the proposal (ii) Examples of written or other communications that specify how
parents/guardians and community stakeholders can provide comments on the proposal/proposed school (ii) A detailed record (e.g. in atable or spreadsheet) ofthe
specific feedback that the Design Team received, which cites whether and how the feedback was incorporated into the proposal b. Description ofNeed in Targeted
Community: Describe the community (e.g. demographics, assets, challenges, relevant history, etc.) and the specific population ofstudents that your proposed school
intends to serve. Explain and cite evidence ofthe unique educational needs ofthe community, parents, and specific population ofstudents. How does the proposed
school align with community needs and expectations, including those voiced by parents and stakeholders during the community engagement process? Ifapplicable,
(e.g. in the case of stakeholder survey data), include evidence in a Parent and Community Engagement and Support attachment.

Through rigorous academics and development of character, the mission of Great Lakes Academy is to
prepare K-8 students to excel in high school and college and live a life of great opportunity. This mission
has been informed by, and is deeply rooted in, conversations with members of the greater South Shore
community in which we are working to open.

Since early 2013, Great Lakes Academy has been meeting with residents of the greater South Shore
community (we define our neighborhood boundaries as 67" Street to the North, 90™ street to the South,
Stony Island Parkway and 1-90 to the West and Lake Michigan to the East), including community leaders,
community organizations, local residents, day cares, churches and parents/guardians. In early
conversations, our goal was to determine whether Great Lakes Academy would be a good match for the
community and to come to a clear understanding of the educational concerns of the neighborhood; after
many conversations, and an initial survey (see Appendix B.4 for sample survey), it became clear that a
college preparatory charter elementary school is a vital part of the South Shore’s educational and
community aspirations.

Great Lakes Academy Design Team members have been attending and participating in community
meetings in South Shore for seven months, including monthly Connects South Shore meetings, monthly
South Shore Community Action Council meetings, monthly South Shore Chamber of Commerce
meetings, CAPS meetings for beats 421 and 422, Exchange Idea meetings, and Southeast Side Block
Club Coalition meetings, as well as periodic 7" Ward meetings. Figure 1 lists the Community meetings
we have attended since March, 2013.

Figure 1. Community BEwents and Meetings Attended by Great Lakes Academy

Date Event

March, 2013 South Shore Coalition Meeting

March, 2013 Exchange Ideas Community Meeting

March, 2013 7" Ward Alderman Meet and Greet

March, 2013 South Shore Cultural Center School Closure Hearing
March, 2013 South Shore Chamber of Commerce Meeting

April, 2013 Exchange Ideas Community Meeting,

April, 2013 South Shore Chamber of Commerce Meeting

April, 2013 7™ Ward Alderman Meet and Greet

April, 2013 Restorative Justice Peace Circle for South Shore
April, 2013 South Shore Chamber of Commerce Meeting

April, 2013 Jeffrey Manor Library 7" Ward Community Meeting
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May, 2013 Exchange Ideas Community Meeting

May, 2013 Beat 421&422 CAPS Meeting

May, 2013 BAC Meeting

May, 2013 South Shore Chamber of Commerce Meeting
June, 2013 Exchange Ideas Community Meeting

June, 2013 Beat 421 & 422 CAPS Meeting

June, 2013 Connects South Shore Meeting

June, 2013 South Shore Block Club Coalition Meeting
July, 2013 Exchange Ideas Community Meeting

July, 2013 South Shore Chamber of Commerce Meeting
July, 2013 South Shore Community Action Council (CAC) Meeting
July, 2013 Connects South Shore Meeting

August, 2013 Connects South Shore Meeting

August, 2013 South Shore CAC Meeting

August, 2013 South Shore Festival

August, 2013 Southeast Side AOK Network Meeting
September, 2013 Connects South Shore Meeting

September, 2013 South Shore CAC Meeting

Great Lakes Academy has also conducted extensive outreach efforts to connect with, dialogue with, and
solicit feedback from South Shore community members. We have had dozens of individual meetings with
community stakeholders and community members. We have also visited over 40 daycares and churches
to connect with local parents and to forge early partnerships on behalf of Great Lakes Academy. (See
Appendix C.9 for list of Community Stakeholder meetings, daycares contacts and church contacts.)

Our Design Team and volunteers have conducted outreach for Great Lakes Academy nearly every
weekend since April, 2013. In our outreach, we focus on having as many meaningful one-on-one
conversations with residents about their educational experiences, hopes and needs, as possible. We
explain aspects of Great Lakes Academy’s design, our college preparatory mission, and engage the
resident’s suggestions, questions, concerns, and support.

We have held nine “Stop and Chats” with 2-4 volunteers standing in front of local grocery stores, coffee
shops and dollar stores to have one-on-one conversations with residents, hand out fliers, and collect
signatures of support and Intent to Enroll forms. We have held five larger, more formal, “Sneakers on the
Street” canvassing events which involve pairs of Design Team and volunteers canvassing the
neighborhood with fliers and brochures, having one-on-one conversations with community members, and
collecting signatures of support and Letters of Intent to Enroll for the school. (See Appendix C.7 for a
sample newsletter announcing a Sneakers on the Street canvassing event.) We have held four
Informational Sessions (see Appendix C.8 for sample flyer) and a Family Meet and Greet in local South
Shore venues, and had a well-attended informational booth at the South Shore Summer Festival at which
we gathered an additional 350 signatures of support and 27 Intent to Enroll forms.

We have formed a Community Outreach Committee that includes members of our Design Team, as well
as local residents (see Section 3.2a for more on our Community Outreach Committee) that meets monthly
at the South Shore Public Library and conducts outreach events. We have formed a partnership with the
South Shore Library to hold monthly “Read Alouds” for local families one Saturday morning per month
before our Community Outreach Committee meetings. We have also begun to partner with local
organizations: the local South Shore Farmer’s Market asked us to pass our fliers for them, and a local
summer school program at the South Shore International High School asked us to partner with them in
our canvassing efforts to increase their summer enrollment. We look forward to the continued growth of
our local partnerships, and we have been deeply informed and gratified by the deep well of community
support across the community and its multiple stakeholders — and particularly the support of hundreds of
parents/guardians.
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Figure 2 is a table listing some of the official events Great Lakes Academy has held to generate a
dialogue with community members around our proposal for a new school in the community.

Figure 2: Community Outreach BEvents Held by Great Lakes Academy

Date | Location Great Lakes Academy Event
4.20.13 | Chef Sara’s Café Exchange Ideas, (presenter)
5.04.13 | Dominick’s mall on 71> Street Stop and Chat Canvassing Event
5.11.13 | Dominick’s mall on 71> Street Stop and Chat Canvassing Event

5.18.13 | Greater South Shore neighborhood | Sneakers on the Street Canvassing Event
5.25.13 | Chef Sara’s Café & neighborhood | Community Information Session & Stop and Chat Canvassing

Event

6.01.13 | Chef Sara’s Café & neighborhood | Community Information Session & Stop and Chat Canvassing
Event

6.08.13 | Chef Sara’s Café & neighborhood | Community Information Session & Stop and Chat Canvassing
Event

6.15.13 | Greater South Shore neighborhood | Sneakers on the Street Canvassing

6.23.13 | Rainbow Beach Farmer’s Market Stop and Chat Canvassing Event

6.29.13 | Chef Sara’s Café & neighborhood | Community Information Session & Canvassing Event
7.08.13 | Jewel on Stony Island and | Stop and Chat Canvassing Event

Dominick’s Mall on 71* Street
7.13.13 | Greater South Shore neighborhood | Sneakers on the Street Canvassing Event

7.20.13 | Chef Sara’s Café Stop and Chat Canvassing Event

7.21.13 | Rainbow Beach Farmer’s Market Stop and Chat Canvassing Event

7.27.13 | South Shore Public Library Community Outreach Committee Meeting
8.03.13 | Greater South Shore neighborhood | Sneakers on the Street Canvassing Event
8.18.13 | South Shore Festival Informational Booth

8.31.13 | Dominick’s mall on 71%' Street Stop and Chat Canvassing Event

9.07.13 | Greater South Shore neighborhood | Sneakers on the Street Canvassing Event
9.07.13 | South Shore Library Community Outreach Committee Meeting
9.28.13 | South Shore Library Family Meet and Greet

Our efforts have generated nearly 1500 signatures of support from South Shore area residents, 65
signatures of support from local South Shore businesses, and 110 Intent to Enroll forms from
parents/guardians of eligible students. (Signature forms are available upon request. See Appendix C.1 for
a sample community petition, Appendix C.2 for a sample business petition, Appendix C.3 for a sample
Intent to Enroll form, and Appendix C.12 for sample letters of support. We have passed out over 3500
brochures and flyers (see Appendix C.6 for a sample brochure), and added over 400 South Shore area
residents to our email list at their explicit request, including over 100 families with eligible children.

We have actively solicited feedback from community members and parents during all of our outreach
events. Our website, created by the South Shore website designer and community activist Ava St. Claire,
includes a link for community members to provide feedback and thoughts on the proposed school. During
all outreach events, Design Team members and volunteers collected community feedback, and provided
a feedback form for residents to complete if desired. (See Appendix C.5 for sample feedback form.)

We have also modified our school design based upon our conversations; for example, we committed to
creating an after school program that engages our students until 6:00 p.m. after speaking with many
working parents about their concerns for after school care. The feedback we heard most often was, “We
need a school like this in our community.” That sentiment was repeated over and over again to Great
Lakes Academy representatives over the past several months. As one life-long South Shore resident told a
Sneakers on the Street volunteer, “Thank you for being here. This is exactly what this community needs.

Great Lakes Academy Charter School
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The kids here have such potential and they really just need the opportunity. | hope things like this mean in
20 years we’ll have a changed neighborhood.”*

1.1.b. DESCRIPTION OF NEED IN TARGETED COMMUNITY

Describe the community (e.g. demographics, assets, challenges, relevant history, etc.) and the specific population ofstudents that your proposed school intends to
serve. Explain and cite evidence ofthe unique educational needs ofthe community, parents, and specific population ofstudents. How does the proposed school align
with community needs and expectations, including those voiced by parents and stakeholders during the community engagement process?

Great Lakes Academy proposes to serve the greater South Shore neighborhood, an area that was listed as
number one in the IFF’s 2008 top 25 Community Areas in Need of Performing Elementary Schools.?
Since that report, no charter elementary school has moved to support the community, and the area’s only
Level 1 district school was downgraded to Level 2.° The boundaries of our proposed area are
approximately 67" Street to the north, 90 Street to the south, the lake to the east, and Stony Island
Parkway/Il 90 to the west. Within that geographic area, there are 12 open enrollment elementary schools.
Of the K-8 public schools in the neighborhood, all are rated level 2 or level 3 by CPS (six level 3, six
level 2).* Only one, Powell Elementary School, is close to meeting the city-wide average composite score
on the ISAT.” There are no elementary charter schools serving that entire area. (See Appendix C.12 for
table listing data of South Shore Elementary schools.)

South Shore is a proud, vibrant, passionate community. However, in the past several years, the South
Shore has experienced an enormous upsurge in crime and, in particular, violent crime. Yet perhaps
because of its rich history (it is the birthplace of First Lady Michelle Obama, and the Reverend Jesse
Jackson resides here) the area has not been seen as the priority that other struggling neighborhoods, such
as Woodlawn, Austin, Garfield Park and Lawndale have been seen. A recent article in Bloomberg News
reports that the South Shore is one of three communities in Chicago reporting higher than 1000 violent
crime incidents from May 2012 to May 2013 (second only to Austin and ahead of North Lawndale.)®
Property values have dropped 2/3 faster in this area during the recession as compared with the rest of the
city.” The neighborhood has lost 1/3 of its businesses in the past five years.® The need in the community
is deep, and Great Lakes Academy proposes to work with the community to provide both a quality
education for its residents, and to partner with other organizations already working hard within the area,
such as the Black United Fund, to become a community pillar and stakeholder.®

There is not one true college preparatory elementary school option for South Shore parents seeking to
send their child to a public school in the community. (See Appendix C.12 for table of South Shore
elementary schools.) Our research has revealed that over 40% of the children living in greater South
Shore attend schools outside of their community. (See Appendix C.11 for citywide data on students
attending schools in and out of their neighborhood.) Children from greater South Shore spend hours
commuting in city traffic each day to attend schools that their families believe will prepare them for
success in college and with the ability to one day provide for their own families. Parents/guardians
strongly support the creation of such a school within their own community so this is no longer necessary.

Elementary school success is the foundation upon which high school and college success is built.
Elementary success and achievement of grade-level reading by third grade is also highly predictive of

! This comment was made in September, 2014 to Founding Board member AparupaBhattacharyaon 71%street.
2 1linois Facilities Fund (“IFF™). “Here and Now2: Change We Can Measure: The Need for Performing Schools in Chicago’s Neighborhoods.”
!FF April 2009. <http ://Ammwv.iff.org/resources/content/3/0/documents/Change-We-Can-Measure pdf>
Cps.edu
4 Accordingto CPS, “Level 1 indicates the highest performing schools. Level 2 indicates a middle-performing school that needs improvement.
Level 3 indicates the lowest performing schools.”
® See Appendix C.12, data table of South Shore Elementary Schools from cps.edu
¢ Jones, Time & John McCormick. “Chicago Killings Cost 2.5 Billion as Murders Top N.Y’s.” Bloomberg.com. May 22, 2013.
7<http://vwvw.bloomberq.com/news/2013-05—23/first-Iadv—s-ch icago-shows-gun-toll-for-city-that-bleeds.htm|.>
Ibid.
¢ 1bid.
® 1bid.
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high school success.*® With no Level 1 schools, and only one area school close to the citywide average on
the ISAT, South Shore elementary students are not being prepared to compete with their peers, or to be
successful in high school and at a college of their choice.

A 2006 Consortium on Chicago on School Research (“CCSR”) report following Chicago graduates
estimates that of the “80 percent of seniors who state that they expect to graduate from a four-year
college, only about 30 percent enroll in a four-year college within a year of graduating high school, and
only 35 percent of those who enroll receive a bachelor’s degree within six years.”** In other words,
approximately 7 out of 100 CPS students are obtaining college degrees by the age of 25; that small
number drops in half for African American and Latino students; African American and Latino males are
the least likely cohorts to graduate from a four-year college.'” The CCSR concludes that it is the CPS
graduates’ “low grades and test scores” keeping them from entering four-year colleges and more selective
four-year colleges.'® Access to a very small number of quality schools is a key contributor. According to
the study, although 20 percent of CPS students are leaving high school with GPAs and ACT scores
needed to attend selective colleges, “half of these well-prepared students come from only five high
schools... thus if students are not lucky enough to attend one of the top schools in the city, they appear to
have little chance of graduating with access to selective college or with the GPAs, test scores, and
coursework that would predict that they will be successful in college once enrolled.”** Access to quality
schools is a pressing problem and is exacerbated for Latino and African American students living in areas
such as South Shore; there are no Level 1 elementary schools in the area.

As is true in so many cities across the country, there is a significant achievement gap in Chicago between
the city’s African American and Latino students and the city’s white students, and that achievement gap
has grown over the past 20 years. Even when measured by ISAT scores, African American students show
“very modest” growth.”> African American boys are graduating from high school at rates below
50 percent, with females at a rate of approximately 70 percent.'® As shown through the CCSR study,
reading scores have not improved for African American students in the past 20 years, and math scores for
that cohort rose the least as compared with scores of their peers.'” In 2011, African Americans and
Latinos scored an average of 16.2 and 17.8 points, compared to an average of 22.6 for whites.™® The
average ACT score for students eligible for free lunch is 16.8, compared to 22.8 for the rest of the
population.*® The threshold for college readiness has been estimated as a score of approximately a 21 on
the ACT, by the ACT. The challenge is deep: minority students are not being prepared to compete at the
secondary and post-secondary levels and the roots of that problem lie in the elementary education those
students are receiving.

Based upon the CPS reported demographics of the neighborhood elementary schools, the student
population in district schools indicates that we can expect a special education population of approximately
13 percent, a student racial background of over 95 percent African American, an economic demographic
of 94+ percent low income, and a 0.5-4 percent population of English Language Learners.?

1.2: EVIDENCE OF PARENT SUPPORT IN TARGETED COMMUNITY

10 Lesnick, et.al. “Reading on Grade Level in Third Grade: Howis it Related to High School Performance and College Enroliment” Chicago:
Chopin Hall at the University of Chicago. 2010.
1 Roderick, Melissa, et. al. “From High School to the Future: A First Look at CPSGraduates’ College Enrollment, College Preparation, and
1Gzraduation fromFour-Year Colleges.” CCSR Web. April 2006.

Ibid.
13 1bid.
 Ihid.
!5 Lesnick, et. al. “Reading on Grade Level in Third Grade: Howis it Related to High School Performance and College Enrollment” Chopin Hall
at the University of Chicago. 2010.
'8 Ibid. Recent research has put thesenumbers even lower for African American males- at just 44 percent high school graduation rate, as cited by
Earbara Byrd Bennetton April 3, 2013 Chicago Board of Education meeting.

Ibid.
8 . cps. edu.
9 Ipid.
20 ee Appendix C .12, Table of South Shoreneighborhood schools.
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1.2.a. EVIDENCE OF PARENT SUPPORT IN TARGETED COMMUNITY

In the proposal narrative or in the Parentand Community Engagement and Support attachment, provide evidence ofsupport for the proposed school among
prospective parents withschool-aged children inthe proposed community(ies).

Over the past seven months, Great Lakes Academy has reached out to parents/guardians, community
stakeholders, and residents of South Shore in a variety of ways: hosting Community Meetings,
participating in Community Events, organizing Stop and Chats and Sneakers on the Street canvassing
events, distributing flyers and brochures at local businesses including coffee shops, hair and nail salons,
barber shops, and restaurants, speaking with daycare providers and church leaders, hosting booths at local
festivals, and meeting with community stakeholders. To date, we have collected over 110 Intent to Enroll
forms. (Available upon request. See Appendix C.3 for sample Intent to Enroll form.) We have also
collected nearly 1500 signatures from community members, hundreds of whom are parent/guardians.
(Available upon request. See Appendix C.1 for sample Petition.) We have added hundreds of community
members to the Great Lakes Academy mailing list at their explicit request. (Available upon request.)

The demand in the neighborhood for a high quality, college preparatory elementary school has been
resounding and clear, as has the support for Great Lakes Academy to open in, and serve, South Shore. As
one mother told our lead founder, “When | saw your brochure, it was like a sign. 1’ve been looking for a
good school that is close by. It seems like you have really good goals in place and will prepare my
children for the future.”?" She then completed an Intent to Enroll for her eligible child.

1.2.b. EVIDENCE OF COMMUNITY STAKEHOLDER SUPPORT IN TARGETED
COMMUNITY

Identify community- and faith-based organizations, leaders, cultural institutions, and/or businesses withwhich the Design Teamhas corresponded and/or thathave
pledged support for the school. Provide evidence ofsupport fromcommunity organizations and stakeholders.

We have collected over 65 signatures of support from local businesses including community staples such
as Chef Sara’s. (Available upon request, see Appendix C.2 for sample business support form.) We have
also collected nearly 1500 signatures of support from local community members. (Available upon
request. See Appendix C.1 for sample Petition form). We have contacted dozens of local leaders,
churches and daycare operators. (See Appendix C.9 for full community meeting list.) We have also
collected several letters of support from local community stakeholders including Seventh Ward Alderman
Holmes, Dr. Laura Morgan, block club president and 30-year resident of the Southeast Side, and Billy
Powers, founder of the monthly community meeting, Exchange Ideas and South Shore resident Vicky
Wooten a South Shore CAC member and CPS teacher. (See Appendix C.12 for letters of support.)

1.3.: FUTURE PLANS FOR PARENT AND COMMUNITY ENGAGEMENT

AND PARTNERSHIPS (ONCE IN OPERATION)
1.3.a. KEY COMMUNITY PARTNERSHIPS

Describe the role ofcommunity partnerships that will provide key academic or non-academic services, supports, or opportunities for students throughoutthe first five
years of the school. Explain: (i) the nature, terms, and scope of service of any partnerships, ii) how such partnerships will further the mission and vision ofthe school,
and iii) who will be responsible for managing and cultivating these partnerships.

Community and families ties are listed by the University of Chicago’s Consortium on Chicago School
Research as one of the Five Essential elements that make a school 10 times more likely to improve in
math and in reading. The Consortium notes that “[a] school’s capacity to partner with community services
has a direct impact on the effectiveness of... learning. The African aphorism ’It takes a village to raise a
child’ applies just as well to inner-city neighborhoods. Partnerships with community health, recreation
and social service agencies . . . are vital to ensuring students’ academic success.”?* Great Lakes Academy
knows that strong ties between the larger community and the school will support and enhance the work

21 This comment was made by a mother who called Lead Founder Katherine Myersin July 2014 after seeing a brochureat a South Shoreshop.
22 Byrk, Anthony, et al. Organizing Schools for Improvement, The University of Chicago Press. Chicago 2010.
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we do with our students. We are deeply invested in the greater South Shore neighborhood, and in working
collaboratively as a strengthening community partner; we already attend the monthly Connects South
Shore meetings and the A OK Early Childhood Network meetings in order to grow our network of partner
organizations. We will continue to actively seek out and form partnerships with organizations from
around the community in order to add to the supports offered to our students. Additionally, we encourage
our students to be active members of the community, and to engage in outside community organizations
with whom we partner.

It is a priority to Great Lakes Academy to continue to establish community partnerships. We have spoken
to several community organizations both within the South Shore Community, such as Chicago Youth
Centers, and city-wide, such as Horizons for Youth. We have visited over 20 day care providers in the
greater South Shore neighborhood, and established relationships for recruitment, including agreements to
run literacy workshops for their parent groups. (See Appendix C.9.) We have spoken to several after
school programs including Youth Guidance, Chicago Arts Partnerships in Education and the South
Chicago Arts Center about partnering with them to provide after school programming as early as Y1.

Our first hire upon authorization will be a Director of Community Outreach and Development, and we
have already identified and met with several local individuals interested in that role. This individual is
charged with creating and sustaining partnerships with local and city-wide organizations that can be
resources for our students and their families. S/he is also charged with ensuring that our enrollment
numbers are met largely through local families, and including special needs students.

We worked this past year with the University of Chicago’s Booth School of Business on a Net Impact
consulting project. Three Booth MBA students worked with Lead Founder and proposed Executive
Director Katherine Myers from January 2013 through June 2013. Projects included research on: healthy
school food services that generated the proposal of partnering with Gourmet Gorilla; after school
programming, which generated the recommendation of outside partnerships with University of Chicago’s
after school tutoring program; potential grant opportunities, which generated a list of organizations and
grants; and school technology, which generated proposals from specific copier leases to using Google
Apps for cloud-based document backup. We plan to continue our Booth partnership through the newly
formed Booth Ed program this fall and to add the Booth Fellows program, a partnership that matches a
Booth Fellow to shadow our Founding Board and create a final project at the Board’s request.

Finally, Great Lakes Academy has been selected by New Schools for Chicago to be a member of the
Breakthrough Schools Chicago cohort working to secure a start-up grant from the Next Generation
Learning Challenges. We look forward to working with, and learning from schools around the city, as we
continue to refine our technology plans for the school.

1.3.b. SCHOOL INVOLVEMENT IN COMMUNITY

Describe your Design Team’s vision for establishing the school as a pillar in the community once in operation and explain how the school leadership teamwill
execute this vision. (i) Describe any services, resources, programs, or volunteers that the school will provide for parents/guardians community members once in
operation. (iii) Ifapplicable, the parent and community plan should clearly address any community tension that exists surrounding the opening ofa new school.

To ensure that we are engaging and welcoming community activity and support, we have a number of
structures we plan to put in place as soon as YO (our planning year). We plan to hold monthly family
events and education workshops on Saturday mornings. (See annual calendar in Appendix D.1.) We plan
to form a Families for Great Lakes Academy committee to engage our students’ families and give them a
voice in the school. (See Section 2.1.g for further detail.) We will welcome parents/guardians and
community members into our school with an open door policy (provided 24 hours of notice for security
purposes), and through parental volunteer projects, such as homework book help (printing and compiling
individual Reading A-Z books for our students to use for homework reading), library organizing, drop-off
and pick-up assistance, tutoring, field trip help, and more. As outlined in Section 1.3.a, we have a full-
time employee dedicated to community outreach as of YO: our Director of Community Outreach and
Development. That individual is charged with forming partnerships in the community and bringing
resources to our students and families. We also plan to host Great Lakes academy Community
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Engagement days to further the beautification of the school grounds. This might include painting fences
on the school grounds, planting flowers and trees, building a playground (through the nonprofit group
Kaboom) and painting the blacktop.

We have already created a Community Outreach Committee that includes members from South Shore,
and we continue to actively recruit more community members to the Committee. (See Section 3.2 for
more information.) That Committee meets monthly, and has already planned and hosted a Family Meet
and Greet at the South Shore Library; several more events to engage local families are currently being
planned, including a monthly read aloud at the South Shore Library starting in October.

Our community outreach began several months ago, and nearly simultaneously with the CPS
announcement of school closures. Early on, several schools in our targeted community were on the
closure list, although no closures affected our direct community. (O’Keefe became a turnaround through
AUSL and South Shore Fine Arts merged with Fermi.) The closures, coupled with the fact that there are
no charter schools currently serving our target community made for some initially skeptical individuals.
South Shore is a proud, passionate, thoughtful community, and people were more than willing to engage
in a thoughtful dialogue around education and the community’s needs.

It has been through consistent attendance at community meetings, and thousands of one-on-one
conversations that our school has gained traction, trust, and support in the community, and has been able
to build relationships with parents/guardians and stakeholders. As one individual stated to Lead Founder
Katherine Myers, “l don’t support all charter schools. | support you and Great Lakes Academy. You
know us.”?* We are both honored and humbled to have become a welcome presence at community events,
and to be a part of the fabric of greater South Shore.

SECTION 2: ACADEMIC CAPACITY

2.1 MISSION, VISION AND CULTURE
2.1.a. MISSION AND VISION

State the mission and vision of the proposed school. The mission and vision statements should provide the foundation for the entire proposal and be reflected
throughout all sections.

Mission Statement

Through rigorous academics and development of character, Great Lakes Academy Charter School
prepares K-8 students to excel in high school and college and live a life of great opportunity.

Vision

At Great Lakes Academy Charter School (“Great Lakes Academy”), every decision is based upon how to
best support students as they grow and prepare to successfully compete with their peers in college
preparatory high schools and four-year colleges, ambitiously pursue career opportunities, and positively

impact their communities. We provide the best public education possible for our students because we
believe that education empowers people to take control of their own destinies and to change the world.

In August 2014, we open our school with 128 Kindergarten and first grade students. In 2018, we open our
middle school with our inaugural fifth grade class. In 2022, we graduate our first eighth grade class, ready
to compete with students from across the city and build upon their journey to college and career through
high school success. In 2026, our first class of graduates will matriculate to four-year colleges of their
choice. In 2030, our inaugural class of students will graduate college and enter the world, ready to take
advantage of wide-ranging opportunities, to support themselves and their families, to improve their
communities, and to make the world a better place.

At Great Lakes Academy, we develop K-8 students who excel in three core areas:

2% gpoken to Lead Founder Katherine Myers after a September 2013 community meeting.
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1. Foundational Academics
2. Critical and Analytical Thinking
3. Character Skills

To do this, we focus first on our teachers.

Great teachers are at the heart of great schools. Therefore, our first focus is identifying and recruiting
high-capacity, mission-driven, committed educators to be part of transformative public education on the
South Side of Chicago. We then grow our teachers through the development and support of each
individual teacher, each grade level of teachers, and our entire instructional staff. We do this by creating
an ambitious, professional work environment with an intensive teacher-training program, weekly
professional development, and a frequent feedback instructional loop. Teachers are individually coached
and provided with targeted professional development on a daily and weekly basis. (See Section 2.5.b for
more detail.) We retain outstanding career teachers through our commitment to them and their growth
(see Section 2.5 for more detail), our strong school culture (see Section 2.1.c for more detail), and
through their commitment to our students.

Our excellent teachers, in turn, create our fiercely positive school culture.

Our fiercely positive school culture creates an atmosphere where all children are physically, emotionally,
and intellectually safe, supported, and challenged to take the risks necessary to be their best selves, every
day, as they grow. We send the constant message that nothing is as important or as engaging as learning
and personal growth.

We develop school culture through the promotion of our core values in both adults and students.

The adults at Great Lakes Academy are guided by our BE GREAT core values: Bravery, Endurance,
Growth, Responsibility, Enthusiasm, Achievement, and Team. Values are constantly messaged to and
developed in our students, and form the heart of the non-cognitive, character skills that we teach and
model.

School culture makes possible our two-fold acade mic approach: fundamentals and critical thinking.

First, students master foundational skills and facts — particularly in literacy and mathematics. Second,
students develop the ability to think critically, creatively, and analytically using the skills and facts that
they possess.

Our research-based school design and proven school leadership build upon the practices of the most
successful elementary and middle schools in the country that serve low-income students from minority
backgrounds and prepare them to compete and succeed in college. A detailed description of these design
elements is provided in the next section.

e Teacher Success = Student Success. Outstanding classroom teachers are the key to all student
academic achievement. We recruit, train, support, and retain the most sought after, “game
changing” teachers who will transform our students’ lives.

e Students and Educators Rise to High Expectations Set by Strong Leadership. Our
Leadership Team embodies our core values of Bravery, Endurance, Growth, Responsibility,
Enthusiasm, Achievement, and Team, and together they create a school culture where every
individual exemplifies those values. We hold staff and students to high expectations because that
is what will make our school and students successful.

e College Success Begins in Kindergarten. Early literacy is the key to later academic success.
From the moment students enter Kindergarten, we offer multiple hours daily of literacy
instruction, teaching through several modalities, and providing differentiated supports to all
learners so that all students develop key literacy skills upon which to build the rest of their
academic foundation.
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e Every Minute Matters. Instructional time is sacred. We meticulously plan and pace lessons to
maximize every minute. Students are provided with 20% more instruction than their counterparts
attending a traditional CPS school.

e Safety + Structure + Joy = Student Learning. Students who love school attend school every
day, and are more successful as a result. We love school and learning, and we promote this joy of
learning in our students through challenging, engaging academic activities and celebrations. We
ensure that students always feel safe and secure, physically, emotionally, and intellectually,
through clear directions and structures, reliable school routines informed by our BE GREAT
values, high behavioral expectations, and a secure facility.

e Data Drives Decisions. We assess, analyze, and remediate our students and teaching through the
use of high-quality assessments on a daily, weekly, monthly, and annual basis. We use data to
provide immediate individualized supports for any students struggling with a subject or skill to
ensure that no one is left behind, and all standards are mastered by all students as they prepare for
high school and college success.

e Parent and Community Partnerships are Vital to Student Achievement. Family support is
vital to student success. We provide multiple avenues through which we proactively engage and
develop strong partnerships with families and communicate on a daily basis. We also cultivate
partnerships with community organizations to provide enrichment opportunities, after school
programming, field trips, and health services.

e Strength of Character Drives Lifelong Success. Students who succeed develop more than just
academic content and skill—they possess exceptional strength of character. We explicitly develop
in our students both academic ability and the social/lemotional skills necessary for lifelong
success and happiness.

2.2.b. EDUCATIONAL PHILOSOPHY

Briefly describe the educational philosophy ofthe proposed school. Identify the Design Team’s core beliefs and values about education; explain how these priorities
inform the school’s key programand design componentsthat are critical toits success with the targeted student population. Provide a clear rationale for using these
strategies, citing research and evidence ofsuccess with similar student populations

“Intelligence plus character—that is the true goal of education.” —Martin Luther King

Great Lakes Academy believes that every student is entitled to a rigorous college preparatory K-8 public
education that prepares them to compete, succeed, and positively impact their communities, regardless of
their economic circumstances, zip code, race, or home language.

To take full advantage of the opportunities available in our democracy, every child must have access to a
K-8 public education that develops their minds and hearts and gives them the tools to live a life of great
opportunity, and engage with and improve their communities.

The greatest opportunity to remediate academic gaps and place otherwise at-risk students on a path
towards academic success is high quality, foundational instruction in the elementary years. Research
demonstrates that “children who make a smooth transition and experience early school success tend to
maintain higher levels of social competence and academic achievement.”** Students at Great Lakes
Academy begin preparing for success in college, and life, on the day they enter Kindergarten. Our
mission and our focus from the time students begin school with us is on developing the academic skKills,
critical and analytical thinking skills, and social/lemotional character skills necessary for success in
college and beyond.

Great Lakes Academy Anchors and Beliefs

Great Lakes Academy provides an academically rigorous K-8 program that teaches students to think
deeply and critically. Every day, students work to attain mastery of our standards, based upon the
Common Core aligned Illinois State Standards, and fundamental to their success in high school and

24 Dockett, Sue, and Bob Perry. “The T ransition to School: What’s Important?”” 60 Educational Leadership 30.2003.
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college. Supports are immediately provided to students who fall behind or demonstrate the need for extra
assistance. Teachers and administrators constantly ask: Can | increase the rigor of this lesson, text,
question, or problem? Am | pushing my students to be doing independent, critical thinking that moves
beyond factual knowledge?

The Great Lakes Academy educational philosophy is anchored in and informed by the practices of the
most successful urban charter schools in the country.?® At the core is one central tenet: demography is not
destiny. Successful students are not born: they are taught, challenged, supported, and encouraged. Our
educational and cultural model is driven by a deep understanding of successful urban charter schools that
serve a similar population of low-income, minority students and have a demonstrated track record of
success. This includes students with special needs and English Language Learners.

In so doing, our school design reflects the findings of two well-respected studies of urban school success:
Roland Fryer and Will Dobbie’s 2011 study of successful charter schools “The 2011 Fryer Paper,”?® and
the Consortium on Chicago School Research’s (“CCSR”) Five Essentials research, explained in
“Organizing Schools for Improvement: Lessons from Chicago.”?’ The 2011 Fryer Paper research showed
that five policies explain approximately 50 percent of variation in school effectiveness: (1) frequent
teacher feedback, (2) the use of data to guide instruction, (3) high-dosage tutoring, (4) increased
instructional time, and (5) high expectations.?® Similarly, in the Five Essentials research, five factors were
found to be strongly predictive of school success: (1) effective leaders, (2) collaborative teachers, (3)
involved families, (4) supportive environments, and (5) ambitious instruction.”® Explained below, our
school model is based upon this research and the above core tenants for school success. Thus, our
philosophy is informed by the study of successful urban schools and national research on successful urban
schools. We refer to these as our “anchors” for school success.

1. Teacher Success = Student Success
Great teaching is the foundation for all student success.*

Great Lakes Academy makes it a priority to recruit, train, and retain excellent teachers. The research is
unambiguous: teacher quality is the single most important indicator for a student’s academic success:
“More than any other variable in education—more than schools or curriculum—teachers matter.”* We
believe our teachers are the single most critical component of our students’ success, and accordingly, we
prioritize their recruitment, training, and retention above all else. We define great teaching as teaching
that is: (1) standards-based and horizontally and vertically aligned, (2) rigorous and pushing for mastery
of both fundamental skills and critical thinking skills, (3) highly engaging, (4) data driven, (5)
individualized, (6) meticulously planned and (7) delivered within a positively reinforced culture of high
expectations.

Teacher Recruitment

25 Through the Building Excellent Schools Fellowship, Katherine Myers has visited, studied, and developed deep understanding of nationally
recognized, high achieving urban charter schools such as Edward Brooke in Boston, MA, North Starin Newark, NJ, South Bronx Classical in
NY, Excel Academy in Boston, MA, and Equitas Academy in CA. T hese schools, composed of primarily low-income, minority students,
consistently score above local and state averages on state assessments and in the upper quartile on national assessments. See Appendix C.11.

26 Dobbie, Will, and Roland Fryer. “Getting Beneath the Veil of Effective Schools: Evidence from New York City.” American Economic
Journal: Applied Economics. Forthcoming. December 2012. < http://scholar.harvard.edu/files/fryer/files/dobbie_fryer revision final.pdf>

27 Bryk, Anthony, et.al. “Oraganizina Schools for Improvement: Lessons from Chicago.” Chicago, IL: University of Chicaao Press. 2009.
“Based upon twenty vears of research conducted by the University of Chicago Consortium on Chicago School Research in over 400 schools, the
five essentials have been shown tobe strongly predictive of school improvement success. Schoolsstrongin 3 to 5 ofthe essentialsare 10 times
more likely to make substantial gains in readingand math than schools weak in 3 to 5 ofthe essentials. Those differences remain true evenafter
controlling for student and school characteristics including poverty, race, gender, and neighborhood characteristics. Strength on theessentials also
correlates with increased teacher retention, student attendance, college enrollment,and high school graduation.”

28 Dobbie, Will, and Roland Fryer . ““Getting Beneath the Veil of Effective Schools: Evidence from New York City.” American Economic
Journal: Applied Economics. Forthcoming. December 2012. < http://scholar.harvard.edu/files/fryer/files/dobbie fryer revision final.pdf

29 Bryk, Anthony, et al, “Organizing Schools for Improvement.” Chicago, IL: University of Chicago Press. 2009.

% Haycock, Kati. “Good Teacher Matters...A Lot.” The Education Trust. Vol. 3, Issue 2, Summer 1998.

® |bid., Ripley, Amanda. “What makes a Great Teacher?” The Atlantic Online. Web . January/February 2010.; Chetty, Raj, etal. “The Long-
Term impacts of Teachers: Teacher Value Added and Student Outcomes in Adulthood.” NBER Working Paper Series, December 2012.
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The first component of Great Lakes Academy’s commitment to great teaching is our commitment to
recruiting top talent from around the country. We reserve $10,000 annually for teacher recruitment. We
recruit teachers with at least two years of teaching experience and demonstrated success in an urban
classroom with a similar population of students. Recruitment efforts are city-wide, regional, and national.
To recruit top talent, we draw upon local existing contacts, and create new contacts with the University of
Chicago’s Urban Teacher Education Program, the Erikson Institute, Teach For America, Education
Pioneers, New Leaders for New Schools, Chicago Teaching Fellows, Chicago Public Schools, New
Schools for Chicago, Illinois Network of Charter Schools, and several area university’s traditional
education programs such as DePaul, National Lewis, University of Illinois, Northeastern Illinois,
Northern lllinois, UIC, Northwestern, and the University of Michigan. We draw upon the extensive
national education contacts and network Lead Founder and proposed Executive Director Katherine Myers
has developed from her education reform work in New Orleans, New York City, and Chicago. We
continually reach out to organizations and list-serves to identify and recruit quality teachers from around
the country. (For more detail on teacher recruitment, see Appendix E.7, Staff Recruitment Plan.)

Teacher Training

The second component to Great Lakes Academy’s commitment to great teaching is our commitment to
developing and growing our teachers. Great teachers, like successful students, are not born—they are
developed, coached, and supported. Teachers grow when they are given access to quality professional
development and individualized coaching. We invest a tremendous amount of time and energy into
teacher development, shown in both our approaches to professional development (daily informal teacher
coaching, data driven analysis coaching, weekly professional development training, weekly observations
and individualized teacher coaching debriefs, summer professional development, monthly full-day
professional development, great school visits, national conference visits, and more) and the amount of
time dedicated towards it. There are over 32 professional development days scheduled into each school
year, including 21 days each summer, and one full day each month. We spend an additional 180 minutes
of professional development each week (Monday staff meeting 30 minutes and Friday Professional
Development of 150 minutes). Perhaps most importantly, we coach teachers individually on a weekly
basis based upon their individual growth. For more detail on our annual calendar, see Appendix D.1; for
more detail on our weekly and daily schedule for teachers, please see Appendix D.2; for more detail on
our professional development, including teacher induction see Section 2.5.b, and Appendix D.3 and
Appendix D.4.

The school’s belief in constant growth -a core value- is evidenced in our strategic plan to provide teachers
with consistent quality professional development and individualized coaching. Teachers are observed and
given feedback in formal and informal settings on a daily basis; our Leadership Team is in classrooms
every day. Teachers receive weekly one-on-one coaching sessions with a Leadership Team member that
aligns to their individualized growth goals in both instruction and classroom management. (For more
detail on our instructional feedback cycle, see Section 2.5.b.) The entire staff receives weekly
professional development on best practices, such as implementation of the instructional technique of
positive narration to build positive momentum, or the cultivation of the management approach of a warm
and strict balance to build a positive, achievement-oriented school culture, or the integration of the
curricular approach of supplementing fiction texts with non-fiction readings to meet the challenges of the
Common Core. Professional development topics are chosen in direct response to our student behavior
data and student assessment data, as well as the Leadership Team’s formal and informal observations. By
allocating $1000 per staff member per year for professional development (for budget details supporting
professional development goals, see Appendix A.l), we further provide teachers with the targeted
opportunity to travel to the most successful schools and teachers in the country to observe and implement
best practices on behalf of the students of Great Lakes Academy. Teachers also attend national
conferences and trainings. We will also bring in national experts, including teachers, to train our staff.

Teacher Retention
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The third component of our commitment to great teaching is our commitment to retaining our successful
teachers. Low teacher turnover leads to high amounts of institutional knowledge, cultural stability, ever
deeper curricular development and expertise, and, ultimately, higher student achievement. Teachers who
are supported, developed, appreciated, and given opportunities to collaborate are more likely to stay in an
institution.*> Where possible, we promote staff to leadership positions from within. Every school year, all
teachers choose one Professional Development topic for a Friday session. Teacher feedback is actively
solicited each trimester in the form of feedback to the administration via online surveys. We will form a
Teacher Retention committee that any teacher is welcome to serve on; the committee will meet regularly
with the Executive Director to make strategic plans around teacher retention and sustainability. We
implement a scaled level of outside professional development for returning teachers; after five years, we
pay for teachers to take continued education courses at a local university. See Section 2.5.b for more on
Teacher development and retention. We also have a 5% retention bonus for all retaining staff provided
that the school’s annual school-wide goal is met. (See Appendix A.1 for more budget detail.)

The other side of our commitment to retaining excellent teachers is our commitment to removing
ineffective teachers from the classroom. If a teacher demonstrates a lack of growth in student data, despite
targeted and consistent support, we will make the decision to change their assignment within the school,
or to terminate their employment. Ultimately, decisions regarding staffing always come down to the
simple question: What is best for our students’ success?

2. Students and Educators Rise to High Expectations Set by Strong Leadership
Students rise to the bar that is set for them.

Experiencing achievement in school leads to a positive feedback cycle: students feel successful in school,
are motivated by their success, and are driven to achieve more success.®® At Great Lakes Academy,
students are held to, and eventually learn to hold themselves to, the highest of academic standards. The
school’s academic standards are based upon the Illinois State Standards, which now integrate the
Common Core Standards in ELA and Mathematics and expect to implement the Next Generation Science
Standards by 2014. Informed through our rigorous scope and sequence at each grade level in each subject,
in real time through data on each student’s achievement, and supported through targeted small group and
individual interventions, we teach every student every standard to mastery. Teachers and administrators
work to constantly push one another to increase the rigor and academic expectations for students. We
constantly ask ourselves: “At every moment during the day, are we challenging students to grow their
brains and think critically? Can we increase the rigor of this lesson, text, question, or problem and ensure
students are mastering both skills and the conceptual frameworks necessary for critical analysis?” For our
students to compete for spots in Chicago’s best high schools and the country’s best colleges, our students
must master both.

Just as important as having high academic expectations is holding students to high behavioral standards.
Our school culture will be structured, safe, and joyful. As we affirmatively teach and support students to
meet high academic standards, our classroom culture and learning time is held sacred. Expectations are
clear, and students know what is expected of them behaviorally and academically. Students who
repeatedly distract others from learning will have a brief conversation with a teacher and be given a few
minutes to reflect on their choices while they reset in a designated area of the classroom. If they cannot
reset, and further disrupt others’ learning, the Dean of Culture will speak with them, and help them reflect
upon their choices and how they can get back on track. Research dating back decades demonstrates that
consistent enforcement of high expectations is paramount in creating a culture of excellence and high
achievement.**

%2 Bryk, Anthony, et al. “Organizing Schools for Improvement: Lessons from Chicago.” Chicago, IL: University of Chicago Press. 2009.

3 see Akey, T.M. “School context, students’ attitudes and behavior, and academic achievement.” MDRC. 2006.

3 « Across the country, dozens of schools with high concentrations of low-income childrenare proving that poverty is not the cause of academic
failure. These schools have a building-wide median score at or above the 65th percentile on national achievement tests, even though 75 percent
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As we hold students to high standards, we hold every adult in the building to the highest of professional
standards. Evaluations are done three times annually, and individual professional goals are set on a
biannual, monthly, and weekly basis. All staff members are given constant coaching and development to
grow as professionals. Within a team model and orientation, every adult in the building accepts
responsibility for every student’s success; every student and their academic and behavioral growth and
ultimate success is our common responsibility. This means that the attitude of “getting it done” is shared
by all; no piece of trash is stepped over, no student misbehavior is left unaddressed, no individual learning
deficit remains unmet. Our annual bonus is based upon a goal shared by all. To create this culture, we
provide professional development and team-building activities that take place during our 21-day Summer
Institute, our 11 monthly professional development days dispersed through the calendar year, our 32
Friday professional development sessions (2.5 hours per session), and our weekly staff meetings (30
minutes per session). (For more detail on our annual calendar, see Appendix D.1; for more detail on our
weekly professional development program, see Section 2.5.b and Appendix D.3 and Appendix D.4.)
We have shared readings and discussions to build our common language and culture, from Practice
Perfect by Doug Lemov, to Mindset: The New Psychology of Success by Carol Dweck.*® We meet
frequently to problem solve as a staff around any weaknesses in the school - from homeroom culture and
academics to student supports and dismissal routines. The staff culture is problem solvers willing to do
what it takes; during debriefs, we do not discuss positives and negatives, we discuss positives and
solutions.

Strong leadership in schools has been repeatedly identified as a key factor to school success.*® It is critical
for leadership to be driven, dynamic, highly communicative, humble, and growth-oriented.®” Leadership
is responsible for developing a vision for, and constantly monitoring and improving, the school’s
procedures, routines, policies, culture, and curriculum. Strong leadership also ensures that every
individual in an organization understands that vision, and is equipped to make that vision a reality.

Leadership is responsible for all aspects of the school, from academics to operations, from family
communication to staff hiring. Great Lakes Academy recruits and trains leaders who embody our core
values, and who can, in turn, adeptly hire and train others to embody those values. (For more detail on our
organizational structure and leadership positions, see Appendix E.3; for job descriptions and
requirements, see Appendix E.5.) Where possible, we promote leaders from within, after they have
worked at the school, and demonstrated a deep understanding of Great Lakes Academy’s culture.
Proposed Executive Director Katherine Myers is an experienced urban educator, seasoned teacher coach,
and trained charter school leader that brings the deep network access to and support of Building Excellent
Schools. (For more detail on Building Excellent Schools, see Appendix B.5).

Finally, we view all of our teachers as leaders in the classroom, and our students as leaders in their
community. Teachers set the tone for high academic achievement and the demonstration of our core
values. We hold our teachers to high student outcomes because we respect them, constantly support them,
and believe that their job is to help our students prepare for college and lifelong success.

3. College Success Begins in Kindergarten
Rigorous, literacy-rich, college preparatory curriculum must begin on day one, in kindergarten.

Literacy is the foundation upon which all academic success is built. In a review of high-performing
schools serving low income students, a core component is a laser-like focus on basic literacy in the early

or more of their students qualify for the free orreduced-price lunch. By contrast, similarschools typically score belowthe 35th percentile.”
Carter, Samuel. “No Excuses: Lessons from 21 High Performing, High Poverty Schools.” Washington, D.C.: Heritage Foundation. 2000.

% Gawande, Atul. Better. NY: Picador, 2007.; Dweck, Carol. Mindset: The New Psychology of Success. N Balletine, 2007.

% Chenoweth, Karinand Christina Theokas, “ Leading for Learning,” T he Professional Educator.” Fall 2012. (based upon Chenoweth’s book,
Getting it Done: Leading Academic Success in Unexpected Schools.) Bryk, Anthony, et. al.. Organizing Schools for Improvement: Lessons from
Chicago. Chicago, IL: University of Chicago Press. 2009.

*7 Collins, Jim.. Good to Great. NewYork, NY. HaperCollins. 2001.
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years of the school.*® As the National Research Council states, “Academic success, as defined by high

school graduation, can be predicted with reasonable accuracy by knowing someone’s reading skill at the
end of 3rd grade. A person who is not at least a modestly skilled reader by that time is unlikely to
graduate from high school.”*® The baseline for reading proficiency, and literacy skills that are sufficient
for college and career are being increased; Illinois just adopted the rigorous Common Core State
Standards. “°

The students that Great Lakes Academy aims to serve will come predominately from low income
households, and will arrive at school with academic challenges. Research indicates that, on average, our
entering students will have heard 30 million fewer words than their affluent counterparts by the time they
reach Kindergarten.** This deficit creates a vocabulary and pre-literacy gap before low-income five-year-
olds have begun their formal education. We have designed Great Lakes Academy to close this literacy
gap for every student within their first two years of their transformative elementary education with us.

Researchers agree that the most critical age at which to close the achievement gap is during the youngest
grades. Vocabulary size in kindergarten predicts reading comprehension in the middle elementary years
and orally tested vocabulary at the end of first grade predicts reading comprehension ten years later.** By
age three, children in the poorest families have vocabularies one third as large as those from affluent
families and, by kindergarten, poor children have cognitive scores 40 percent below their more affluent
peers.”* Early childhood intervention and academic preparation is critical to prevent these gaps from
persisting throughout children’s schooling.

Using the lllinois-adopted Common Core reading and writing standards as a bar, and building upon
curriculum from high achieving elementary schools across the country, Great Lakes Academy ensures
that every student acquires key reading and writing skills that push them to analyze and think critically
about texts, and to write coherently about them.

Each day, we devote over five hours to literacy and mathematics instruction. We also assign time each
Friday for re-teaching core skills and concepts as needed. Finally, we dedicate time and staff each day for
small group tutoring of any struggling students. From the moment students begin Kindergarten, students
benefit from a comprehensive literacy program that is taught predominately in a small group setting, and
includes phonics, decoding, fluency, and reading comprehension instruction, as well as spelling,
vocabulary, handwriting and writing instruction. (For more detail on students’ weekly and daily
schedules, see Section 2.4.d and Appendix D.2) Students practice writing with pencils and on computers,
ensuring that they are prepared to compete in the technological world they are entering. We teach students
to analyze texts from day one, and to create their own voice as writers and analyzers of the world around
them.

Every Great Lakes Academy Kindergarten class includes a daily whole-group Read Aloud, in which
teachers model a reading skill such as making inferences. A class might read The Story of Ferdinand the
Bull by Monro Leaf, and learn how to make inferences using background knowledge and textual
information. Later in the day, students split into small reading groups of 4-8 students and practice that
same reading skill with individual on-level reading books and small group teacher support. Students also
have the opportunity to practice the skill independently, on classroom-based computers and with

% Easton,John Q., Stephen Ponisciak, and Stuart Luppescu. “From High School To The Future: The Path To 20.” Report. Chicago Consortium
On School Research. 2008.

% gnow, Catherine, et al. “Preventing Reading Difficulties in Young Children.” National Research Council, National Academy Press
Woashington, DC. 1998.; see also Carter, Samuel No Excuses: Lessons from 21 High Performing, High-Poverty Schools. ERIC 2000. (concluding
that a laser focus on literacy and math in early years isa commonality among high-performing elementary schools).

% For more detail, please see http://mwv.cps.edu/P rograms/DistrictInstructionStrategy/Pages/Districtinstruct ionstrategy . aspx .

! Hart, Betty, and Risely, T odd. “TheEarly Catastrophe: The 30 Million Word Gap by Age 3.” American Educator, Spring 2003,

“2 Cunningham, A.E.,and K. E. Stanovich. Early Reading Acquisition and its Relation to Reading Experience and Ability 10 Years Later,
Developmental Psychology. 1997.

3 Hart, Betty, and Risely, T odd. “The Early Catastrophe: The 30 Million Word Gap.” American Educator, Spring 2003.
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independent reading books. Students bring home reading books nightly, practicing the skill with family
members, which they record in their nightly reading log. (See Appendix D.16 for Sample Reading Log.)

By fifth grade, our Middle School becomes departmentalized to allow teachers to develop greater subject
matter expertise in order to push students to deeper, enduring understandings. Our grade 5-8 students two
ELA and Math blocks each day, for over 120 minutes of ELA instruction and 90 minutes of Math
instruction daily, plus a daily FOCUS tutoring/study skills block. This ensures we are giving ample time
to those core, foundational subjects throughout students’ time at Great Lakes Academy, as well as ample
time for remediation for any students needing additional help. See Section 2.4 for more on our academic
program.

4. Every Minute Matters
Increased instructional time allows for mastery of all standards and the closing of the achievement gap.

At Great Lakes Academy, we believe that not only is more time in school important for students (185
days, 39.5 hours per week), but more quality time on task is key for academic success. Research
demonstrates that “[t]ime on task is the key to success in school... Extended days, extended years, after-
school programs, weekend programs and summer school are all features of outstanding schools. No one
wastes time.”** Our calendar and our philosophy of maximizing every minute for academics comes
directly from best practices of the highest achieving schools serving low-income students in the in the
country. We also provide over three (3) hours of daily preparation time for teachers to prepare.

Additional instructional time is at the core of our plan to address the academic needs of our students from
the time they enter Kindergarten. We understand that at Great Lakes Academy, we have set very high
goals of academic success for our students. (For details on our academic goals and accountability
measures for them, see Appendix D.10 and Section 2.3.a.) Accordingly, we must provide enough
instructional time and enough time on task for students to reach and surpass those goals.

We will have a school year of 185 days, four more days than the recently extended (from 170 to 181) CPS
district schools. (For more detail on our annual calendar, see Appendix D.1.) Our schools days will be
extended as well, from 7:30 am to 3:45 pm, adding 1.25 hours of instruction each day beyond traditional
local schools. (For more detail on our daily and weekly schedules, see Section 2.4.d.) Each year, a Great
Lakes Academy student will receive 20 percent more hours of instruction than a CPS district school
student—the equivalent of an additional month and a half of school each year.

We recognize that additional instruction time without quality, well-planned lessons is fruitless.*> Our
daily schedule ensures that our teachers have time to plan quality lessons and analyze their student data.
Teachers have least nearly three hours of planning time on a daily basis, as well as 180 minutes of
professional development on a weekly basis, in addition to 30-40 minutes of weekly individualized
coaching. (For sample teacher schedule, see Appendix D.2.) We also recognize that students need breaks
throughout a long instructional day to maximize the time in which they are academically focusing.
Research around the importance of physical activity for students is unambiguous in demonstrating its
importance.“® Accordingly, Great Lakes Academy schedules two Recesses and one 45 minute Character
and Fitness class, daily.

5. Safety + Structure + Joy = Student Learning
Students flourish in a safe, structured, joyful learning environment.

44 Carter, Samuel Casey. No Excuses: Lessons from 21 High-Performing, High-Poverty Schools. Washington, D.C.: The Heritage Foundation.
2000.

45 Chenowith, Karin. 1t’s Being Done: Academic Success in Unexpected Schools. Cambridge, MA: Harvard Education Press, 2007.

“6 Reynolds, Gretchen. “How P hysical Fitness May Promote School Success.” The New York Times. Sept. 18, 2013; Reynolds, Gretchen.“How
Exercise Can Help Us Learn.” The New York Times. August 7, 2013; Toporek, Bryan “Exercise Increases Students’ Cognitive Function, Study
Finds.” Education Week. Feb. 10,2011.
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For students to focus on academics, there must be clear, effective, and efficient systems in place to keep
the school safe, structured, and joyful. Students can relax and take the risks necessary to learn when they
trust that their daily and weekly routines and systems are being handled by the adults in the building, and
trust that the community and structures exist to support their growth. We believe that real intellectual
creativity thrives within a safe and nurturing environment. Our schedule mirrors our commitment to
safety and structure; we have time dedicated throughout the day for students to play hard as they work
hard: two Recesses, Choice time, and Character and Fitness class.

Every adult in the building trains to embody what many educators describe as a “warm/strict” balance.
This means that every adult, from teachers to front office staff, will be consistent and clear in upholding
high behavioral expectations for student behavior, while also exuding a student-centered warmth and joy
that must be present in adults educating children. Students are never judged for bad behavior; instead,
they are consistently and calmly held accountable, and counseled on how to make a “better choice” next
time for themselves, their education, and their community. Every day is a clean slate for every person in
the building, adult or child, to make new, positive choices and to continue to grow to be their best selves.
Through this consistent accountability, students build their understanding and trust that they will be
rewarded for good decisions and behaviors, and held accountable for poor ones.

We proactively cultivate a warm, joyful, student-celebrating learning environment through weekly and
daily structures. In the course of a day, week, and month, we create a multitude of opportunities to
celebrate learning and student growth and build a fiercely positive culture of learning. Every class has a
student of the day and of the week who is recognized and celebrated for their demonstration of our
school’s core values. In our weekly Friday Community Celebrations, we recognize scholars who have
earned a BE GREAT Award through the consistent demonstration of our school’s core values over time.
Their accomplishments are described, and they are recognized with certificates and a t-shirt in front of the
school community; families are always invited to attend and celebrate with us. There are also weekly
awards for students in each grade who have exemplified one of our core values throughout the week. Ona
daily basis, there are frequent opportunities throughout the day for teachers and peers to recognize
individual student efforts through “Scholar hollers,” a practice whereby students are recognized for effort
or attitude or reaching above and beyond expectations. On an interim basis, we have frequent academic
competitions, such as the number of books read by individual students or by a homeroom, in order to
celebrate academic achievements and build academic momentum.

We use our Character and Fitness class to build skillsets around common positive character traits
including our core values, such as teamwork, being a good friend, self-reflection and more. Sports is a
rich opportunity to engage students and teach core character skills that will help our students experience
success in life. We also use the class to responsively address any school-wide trends. For example, if
there has been an instance of bullying, we will re-visit our unit on bullying awareness and prevention.
(We take bullying very seriously- any instance of bullying will result in the immediate removal of a
student to the Dean of Culture’s office and the implementation of a meeting with parents/guardians of all
students involved to action plan and immediately end the behavior.) Affirmative character development in
our students is as important to our culture of discipline as our discipline structures themselves.

All new employees, not just new teachers, attend Great Lakes Academy Summer Institute training that
communicates and teaches the expectations for student behavior, as well as how to consistently and
supportively enforce those expectations. Every academic year for students begins with a one week “Great
Lakes Academy Induction Week” that teaches and/or reviews for students the routines and behavioral and
academic expectations from where and how to hang backpacks and coats and where to turn in homework,
to how to respectfully disagree with a peer’s academic argument during a classroom discussion. This
clarity of expectations, routines, and systems ensures that our teachers and students are able to maximize
instruction time throughout the rest of the year.*” After Y1, Kindergarteners begin the school year two

" Induction weeks to introduce school expectations and routines are practiced at all BESschools, most KIPPschools, and many other high
performing charter schools nationally such as the Uncommon Network schools, and the Achievement First Network Schools.
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half-days before the rest of the grades return from summer break, in order to ensure that they are
acclimated to the school’s routines and expectations before the rest of the students arrive.

6. Data Drives Decisions
Our decisions are student-focused, and predicated on the use of reliable data.

We believe strongly that student data must drive instruction, and that it is important to assess student
growth in order to address and improve whole group instruction and individualized plans for student
success. Great Lakes Academy is committed to the academic success of every student, and we welcome
the academic data from a variety of student sources. This allows us to evaluate our daily, weekly, and
yearly instructional and academic programming, as well as to determine whether and how an individual
student or group of students necessitates proactive academic intervention. We gather academic and
cultural data, to ensure that we can support our students in academic growth and character development.

Our assessment systems are informed by the highest performing charter schools and Paul Bambrick-
Santoyo’s, Driven by Data, which outlines an approach to data analysis and action planning.*® Based
upon the academic “War Room” at South Bronx Classical Charter School (a high-performing BES school
highlighted in Driven by Data) that lines the walls of its teacher training room with absolute and growth
performance data from standards-based assessments and reading inventories, as well as behavioral data,
Great Lakes Academy will have a Data Drill Down room in our administrative offices designated to
displaying all student data, from daily attendance rates to behavioral infractions, to every student’s math
and reading levels.*® This promotes our culture of data transparency and highlights the importance we
place upon data. Where possible, Data Assessment and Planning Meetings will be held in our Data Drill
Down room.*® For more detail on our approach to data, please see Section 2.5.b and Appendix D.10 for
our data assessment plan and calendar.) See Figure 3 for action steps taken, below. Our assessments
include:

e Strategic Teaching and Evaluation of Progress (“STEP”) Literacy Assessment: In K-3, students
take the STEP assessment upon enrollment and every six to eight weeks thereafter. Teachers
administg{ and action plan dynamically grouped guided reading groups and scheduled tutoring based
on data.

e ELA Interim Assessments: In K-2, teachers administer internally-created, Common Core-aligned
interim ELA Interim assessments five times annually. In grade 3, we switch to the ANET interim
assessments also aligned to the Common Core.*” Data is used to action plan re-teaching and scheduled
tutoring and analyze curriculum.

e Mathematics Interim Assessments: In K=2, teachers administer internally-created, Common Core-
aligned interim Mathematics assessments five times annually. In grade 3, we switch to the ANET
interim assessments also aligned to the Common Core. Data is used to action plan re-teaching and
scheduled tutoring, and improve our curriculum.

o Writing Interim Assessments: In K-8, teachers administer an internally created writing interim test
five times per year, which will be evaluated against a Great Lakes Academy grade-specific rubrics.
The data is analyzed by classroom teachers and grade level leads, and used to create individual
student’s writing conference goals, small group tutoring, and to improve our curriculum.

“8 Bambrick-Santoyo, Paul. Driven by Data. San Francisco, CA: Jossey-Bass.2010.

% 1n 2011-12, South Bronx Classical Charter School, a BESschool founded and led by BESFellowLester Long, was ratedat 97.5out of

100 percent by the NYBOE, among the highest in the city. T heir data assessment strategies are lauded in Bambrick-Santoyo’s Driven by Data.
%% Data Meetings will be held per the agenda outlined by Bambrick-Santoyo in Driven by Data, and will include data analysis time and action
planningtime toaddress both individual student remediation, and class objective re-teach lesson planning.

*1 ST EP was created by the University of Chicago, and is widely considered the most comprehensive early reading literacy test.
http:/fuchicagoimpact.org/step/story.shtml.

%2 ANET isa non-profit organization that prepares Common Core aligned interim assessments broken down by standard. T hey provide schools
with training and coaching onthe strategic use of data to driveinstruction. Because of the number ofschoolsin theirnetwork nationally, we are
able to obtain comparative information on our school’s instruction as we obtain standard by standard information by student, class andteacher
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e Science Interim Assessments: In grades K-8, we administer science interims three times annually in
grades K-4, and five times annually in grades 5-8. The data is used to create re-teach lessons and
improve our curriculum.

e Social Studies Interim Assessments: In K-8, we administer social studies interims three times
annually in grades K-4, and five times annually in grades 5-8. The data is used to create re-teach
lessons and improve our curriculum.

e Exit Tickets: In K-8, every academic class will have a clear objective or AIM, the mastery of which
in grades 5 to 8 will be evaluated through an Exit Ticket in the last five minutes of the class. In grades
K to 4, those assessments may take the form of check-lists kept by the teacher on each lesson
objective, or evaluation of students’ independent work product. Data is analyzed daily by teachers and
used to pull students for a quick, individualized re-teach at recess or lunch. Whole group scores are
used to determine re-teach necessity and to analyze lesson effectiveness.

o Weekly Quizzes: In K-8, every Friday, our students take brief 10-minute “Show What You Know”
quizzes in each subject based upon the standards taught that week. Teachers use these quizzes to
obtain information on whether students are keeping up with the course’s objectives, and to determine
tutoring groups or individual tutoring needs for the following week during Choice Time or FOCUS.

e End-of-Year Assessments: In grades 5-8, students take an annual, internally created comprehensive
exams for each academic course. These exams are based upon Common Core standards and
backwards planned across the grade levels to entrance exams for the top Chicago college preparatory
high schools. In grades 5-8, these grades, along with annual academic averages, are used to determine
necessity for summer school support and, if needed, grade retention.

e State Tests: At all required grade levels, our students will take all required state tests, including the
PARCC, which we anticipate being fully implemented in Illinois in 2014-15.%

e NWEA MAP Testing: In K-8, we utilize high quality, research proven assessments such as the
NWEA three times annually to provide us with national comparisons and a way to assess our students’
longitudinal growth.

Our remediation system includes systematic and flexible components. Non-core academic blocks,
including daily Recess and Character and Fitness blocks (and Enrichment in grades 5-8) allow for daily,
flexible opportunities to tutor and remediate students who demonstrate a lack of mastery of learning
standards. Flexible grouping in our guided reading groups allows us to teach on-level, targeted lessons to
similarly grouped readers on a daily basis.

Our Choice Time block (K-4) and our FOCUS block (5-8) are formal, daily tutoring blocks led by our
classroom teachers that provide time for the systematic remediation of students who have shown through
assessments that they are lacking in core skills and need targeted, formalized support.

Students who enroll after first grade may be placed on individualized academic action plans to catch them
up to their peers at the school. These plans may include daily tutoring and increased small group sessions
to scaffold their academic abilities up to those of their peers. Our Enrichment teachers and Teacher
Assistants also conduct small group and individualized tutoring daily (except during core academic
subjects). For more detail on our daily schedule and on our intervention and tutoring programs, see
Section 2.4.

A key pillar of our data driven teaching culture is the use of Data Days— professional development days
held five times annually after interim assessments to review and analyze student data, and to make
strategic plans to take action to address any gaps discovered. During Data Days, teachers review their
most assessments, whether it is STEP testing, or the most recent interims. Their analysis follows the
following questions and responses in Figure 3, below, similar to that described in Driven by Data:

*3 Illinois has indicated that by thetime Great Lakes Academy students areeligible for statetests in second grade, the Common Core aligned
P ARCC exam will be administeredasthe state test. Currently studentsin grades 3-8 take the ISAT, and the MAP in grades 2-8. (www.cps.edu)
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Figure 3: Data Analysis Questions and Associated Actions

Analysis Action

Are there common mistakes or
misconceptions in 75 percent or
more of students?

Re-teach the concept to the entire class during a Friday re-teach block.

Are there groups of students (5-
10) demonstrating a lack of
mastery over a single skill?

Pull group of students and re-teach skill during independent work time.
OR

Re-teach skill during dynamic guided reading groups.

OR

Pull group of students and re-teach skill during breakfast, Choice
Time/FOCUS, lunch, recess, or Character and Fitness class.

Are there students orgroups of
students demonstrating a lack of
core skills?

Put student orgroup of students on 4-6 week tutoring plan during FOCUS or
Choice Time.

Are there individual students
consistently missing large
numbers of questions,and who
might need an individual action-
plan or RTI?

Hold meeting to implement individual RTI oraction plan for studentand
closely monitor progress overnext 4-6 weeks.

OR

Create individualized action plan and closely monitor student overnext 4-6
weeks.

Are there minor misconceptions
ora minor mistake thata student
is repeatedly making?

Pull studentduring independent work time and re-teach skill or address
misconception.

OR

Pull student during breakfast, lunch, recess, or Character and Fitness class to

address misconception.

7. Parental and Community Partnerships are Vital to Student Achievement.
The supportand encouragement of a student’s family is a key element of that child’s school success.

Research from the Consortium of Chicago School Research (“CCSR”) lists family and community ties as
one of the “Five Essentials” for school success. ** If a student’s family and school enforce high academic
expectations, the student will inevitably meet or exceed those expectations.®® We conduct frequent, pro-
active communication with all families, as well as create frequent, partnership-building opportunities for
parent/guardian involvement in their student’s academics. We believe in parent/guardian partnerships and
consistently implement systems and structures to engage families in our school and in their child’s
education. Additionally, Great Lakes Academy supports students with less involved families to be
successful or those who may have limited family support due to circumstances such as homelessness.

Our efforts include, but are not limited to, home visits to all new families, annual information sessions for
all new and returning families, a comprehensive Family Handbook (for draft handbook, please see
Appendix D.6), three formal parent-teacher conferences per year, three formal report cards per year,
monthly family newsletters, monthly parent-student workshops hosted at the school, monthly school
newsletters, biweekly phone calls home, weekly behavioral and grade updates for our grades 2-8
students®®, daily behavioral BE GREAT reports for our K-1 students (for sample report, see Appendix
D.7), and nightly signed homework for all students in all grades K-8. Great Lakes Academy will solicit
parental feedback annually through family surveys (for draft parent/guardian survey, see Appendix
D.13), and will continually develop our family and community relationships. In Y1, we foster the creation
of a Families for Great Lakes Academy, an organization comprised of parents/guardians, and other family
members dedicated to supporting the school in the larger community and ensuring that parental voices are
heard at the school on a regular basis. This group reports to the Board a minimum of once annually.

% Bryk, Anthony etal. Organizing Schools for Improvement: Lessons from Chicago. Chicago: University of Chicago Press, 2010. 42-79. Print.
%5 Benner, A & R. Mistry. “Congruence of Mother and T eacher Educational Expectations and Low-Income Youth’s Academic Competence.”
Journal of Educational Psychology. Vol. 99, No. 1. 2007.

%6 We will use online data management Kickboard to manage/communicate weekly data. For detail, see http:/www.kickboardforteachers.com/.
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We bookend the school year with a parent orientation for new and returning families (one on a week-
night, one on a weekend to ensure availability for all families), and end the year with a whole-school
community BBQ celebration. We welcome parents to visit the school and their child’s classroom at any
time, provided 24 hours of notice, and our administration has an open door policy.”” We also look for
families to get involved on a volunteer basis, from everything from drop-off and pick-up support to
administrative assistance. Finally, we encourage family feedback through annual surveys, a comments
section on our website, and frequent communication with families.

We have already created a Community Outreach committee that meets monthly to plan parental
engagement events; on September 28 we held a Family Meet and Greet at the South Shore Library. In
October, we will host our first Read Aloud at the South Shore Library.

Figure 4 provides outline of our regular communications.
Figure 4: Family Communication

Frequency | Communication Type

‘ Parent Action

Signature required, comment if desired; return to

Daily Behavior Report K-4 school.
Weekly Behavior / Academic Progress Report K-8 ;C,(l:g;]r;itlure required, comment if desired; return to
Semi- . . .
Monthly Phone Calls to check-in Talk with teachers regarding student progress
Attend schoolfunction with student.
Monthly Saturday Parent/Student Workshop Example Topic: Great Techniques for Reading
Aloud to Your Child.
Monthly Great Lakes Academy Newsletter Parents read, sign and return.
Families for Great lakes Academy Attend parent meeting; monthly meetings welcome
Monthly .
Meetings all parents.
Each . Parents pick up report cards, and meet with their
Trimester Report Cards & Parent-Teacher Meetings child’s teacherindividually for 10-20 minutes.

Parents check website, Twitter and Facebook:
Updated Website Calendar, Great Lakes greatlakesacademycharterschool.org and
Regularly Academy Facebook posts, Great Lakes glachicago.org (websites)

Academy Tweets. Great Lakes Academy (Facebook);
@GLAChicago (Twitter)

Parent signature required, comment if desired.
Return to school.

Regularly Assessments sent home for signatures

8. Strength of Character Drives Lifelong Success.
Education without character is ultimately incomplete.

“In a wide range of studies, many of the noncognitive attributes have shown to have a direct positive
relationship to student’s concurrent school performance as well as future academic outcomes... such as
motivation, time-management, self-regulation.”*® Our BE GREAT core values were selected based on
numerous, well respected studies concluding that students need both cognitive and non-cognitive skills in
order to be successful in high school, college, and in their careers. Bravery, Endurance, Growth,
Responsibility, Enthusiasm, Achievement, and Team, are all values held by successful, happy adults and
are values that can be embraced across cultures and communities.

We have a daily Character and Fitness class during which we explicitly teach and give a language to our
core values, as well as other key social-emotional skills that permeate our school. This allows students to

57 We will maintain safety through a well-managed visitor policy that requires ID, sign in and sign out, visitor’s badges, and 24-hour notice.
%8 Farrington, Camille, etal., “Teaching Adolescents to Become Leaners.” CCSR Literature Review, June 2012.
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learn and practice these non-cognitive skills through sports - a natural place such skills are needed, as well
as a fun and engaging way to learn.

Students who develop an academic mindset and can persevere with problems are more successful as
students, more likely to graduate from college, and more successful in their careers.®® Accordingly, Great
Lakes Academy includes core values as part of the curriculum for each grade’s Character and Fitness
class, and will instill these values in each student through an increased depth of understanding at each
grade level. We based our scope and sequence on the Illinois SociallEmotional Learning standards. (For
more detail, see Section 2.4; for course standards in K-1, see Appendix D.21.)

2.1.c. DESCRIPTION OF CULTURE

Describe the culture envisioned for the proposed school. Explain how the school will promote a positive environment with high behavioral and academic expectations
to foster students’ intellectual and social and emotional development. What are the systems, traditions, and policiesthat will help the school achieve this culture?
Please describe any non-academic goals that the school may set for students, how they will be measured and by whom, to help monitor and support school climate.

School culture is the foundation upon which great academic success is built.

Our goal is graduating students from grade eight with the attributes of a successful student and citizen.
Figure 5 informs the development of the rituals, rules, and routines as well as the priorities of our school
culture, and cumulatively focuses us as a school. The chart below encompasses all of our BE GREAT
values, as well as two additional academic attributes we will develop in all of our students.

Figure 5: Description of a Great Lakes Academy Alumni

Brave

Conducts selfin a
manner that reflects
honesty and self-
monitoring and.

Enduring

Able to perservere
stick with
challenges. Does
not give up, but
seeks new ways to
succeed in the
face of failure,

Critical Thinker &
Problem Solver

Identifies problems
and suggests multiple
ways in which to solve
them; thinks deeply
about issues.

Scholar

Believes in his or
herself as an
academic thinker
who engages in
intellectual thinking
and belongs in
academic settings

G rowth Mindset

Always seeking
opportunities to
grow and learn;
believes in constant
learning and
growth.

Great Lakes
Academy Student

Teammate

Supports others,
and takes initiative
to assist others and
collaborate with
others. Empathetic
and compassionate,

Responsible
Takes responsibility
for actions and their
consequences;
reflects and grows
from past decisions

Enthusiastic

Approaches each
day and new
challenges with
excitement, joy and
humor; remains
optimistic during
challenges.

Achievement-
Oriented

Has the confidence
to hold selfto the
highest standards;
knows results
matter and does the
ork to get the

Fiercely Positive. At Great Lakes Academy, we provide what one successful school leader in a high
poverty, high achieving school terms a “fiercely positive” school culture that is supportive, joyful, and
structured so that students can build the academic and character skills that research shows are necessary
for success in college and beyond.®® We believe that academic achievement is possible when students are

%9 1hid.

% The term “fiercely positive,” is horrowed from Memphis Collegiate, a high achieving private school in Memphis serving lowincome students.
Lead Founder Katherine Myers met with Durant Fleming, Memphis Collegiate Head of School and 2009 BESEmerging Leader,and studied the
school as part ofthe BESFellowship in November, 2012 and April, 2013.
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given explicit, developmentally appropriate instruction as to the expectations for their behavior, and held
warmly and firmly to those expectations. In such a school culture, students quickly buy into those
expectations, come to believe in them, and, most importantly, buy into their own success as students.

The BE GREAT core values- Bravery, Endurance, Growth, Responsibility, Enthusiasm, Achievement and
Team- provide a positive framework for our school culture.®* Teacher and staff constantly model these
values, and develop them in students as well by referring constantly to them, and recognizing them as
they are exemplified by others. This may be informal: during a guided reading group, a teacher might
praise a student who persisted with a word and sounded it out by saying, “You demonstrated scholarship
and real Endurance by sticking with that word, and trying over and over until you got it.” There may also
be a “scholar holler” given among students or by a teacher at the end of class. A student may say, “I have
a scholar holler for Marcus for Bravery. She was my partner for a turn and talk, and even though she
wasn’t sure, she tried to make an inference about the main character’s motivation.” It is also part of our
school’s formal structures of recognition: every Friday during out Community Celebration, we recognize
students who have demonstrated each of the core values with a carefully articulated description and
award; the highest award is for students who demonstrate all of our core values and earn a BE GREAT t-
shirt which students may wear at any time in lieu of their uniform shirt, and are recognized with their
picture on our Great Lakes Academy “Captains Wall of Fame.”

The most important Great Lakes Academy core value is our value of growth and our recognition that life
is about constant growth, and the importance of having a growth mindset.®> One does not need to be
perfect; one needs to be constantly trying to be their best and to grow. This idea is of particular
importance with the adults in our building. Schools where teachers report their colleagues are
“continually learning, committed and loyal and have can-do attitudes” were more effective in turning
around low performing schools and “three times less likely to stagnate in math.”®® To achieve this growth
mindset, the Great Lakes Academy values will be instilled in our students and staff, and constantly
modeled as we push ourselves to be our best selves as students, community members, and human beings.

As outlined in Figure 6, the Great Lakes Academy core values are drawn from a growing recognition
among educators that academic and college success is built upon a number of non-cognitive factors such
as academic perseverance, academic mindsets, learning strategies, and social skills.** Paul Tough’s How
Children Succeed: Grit, Curiosity and the Hidden Power of Character draws upon extensive research
demonstrating that persistence, self-control, curiosity, conscientiousness, grit and self-confidence are key
determinants of success in life.*® These skills, summarized as “character strength,” can be taught, and
Great Lakes Academy has a clear structure to do so in our Character and Fitness class, as we agree that
“there is no anti-poverty tool that we can provide for disadvantaged young people that will be more
valuable than character strength.”®°

Figure 6: Great Lakes Academy BE GREAT School Values

BE GREAT Descriptions Guiding Principles
Core Values

61 Growth is drawn from the “growth mindset,” explained in the nowfamous book by Carol Dweck, Mindset: The New Psychology of Success.
Dweck explains the importance of instilling in individuals the idea that no ability or intelligence is fixed, and that intelligence as well as ability is
the result of explicit effort.
%2 Dweck, Carol. Mindset: The New Psychology of Success. NY : Random House, 2006. (Discussing the importanceof havinga mindset of
constant personal growthto obtain progress: “Whenwe teach people thegrowth mindset, with its focus on development, these ideas about
challenge and effort follow.”)
%3 Bryk, Anthony, et.al., Organizing Schools for Improvement: Lessons from Chicago. Consortium on Chicago School Research, University of
Chicago Press, Jan. 2010.
6% See, for example, Farrington, Camille, et.al. “Teaching Adolescents to Become Learners: The Role of Non-cognitive Factors in Shaping School
Performance.” CCSR Publications. June. 2012. (http://ccsr.uchicago .edu/publications/teaching-adolescents-become-learners-role-noncognitive-
factors-shaping-school).
:2 Tough, Paul. How Children Succeed: Grit, Curiosity and the Hidden Power of Character. NY: Houghton Mifflin, 2012..

Ibid.
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We are not afraid to
takerisks.
We showbrawery by

We have the courage to be honest about ourwords and
actions; we admit when we have made a mistake.
We develop the self-discipline to be honestwith ourselves,

looking to be our new
best self.

SEEL tkrr)(cl)r\]/\?ir?guir?:tr\(jvees;[/;/ill and are th_us ak_)le Fo self-mo_nitor our own behavior.
make mistakes. and We take rlgks in life, knowing that this is how we grow- we
learn from ther7n. try new things, attempt new problems, meet new people, go

new places.
wee %Zzleertalevfelég.city We_devel_op the discipline to persevere—totry again anq _
to keep at a task or again until we are successful. Failure is not permanent; it is
Endurance skill until it i a step on our path towards personalgrowth and success.

accomplished or V\_/e_work hard, and do_not shy away when things become
mastered. difficult, because thatis when we grow the most.
We constantly learn We have the humility to ask others for feedback in how we
and grow. can grow and evolve.

Growth We are constantly We constantly self-reflect on how we can improve.

We celebrate the growth that we have had, and set ambitious
goals for growth we want to make.
We have a growth mindset for both ourselves and others.

Responsibility

We look to ourselves
to getthe job done.
We take
responsibility for our
actions, our efforts,
our words and our
demeanor.

We work hard, and we also work smart; we know ourselves
well enoughto do both.

Every adult in the schoolaccepts responsibility for the
academic success ofevery student.

Every studentworks towards self-responsibility for their
personal success as ascholar.

We find responsibility empowering, and humbling; it helps
us grow.

Enthusiasm

We are fiercely
positive and it shows.
We approach life with
energy, enthusiasm,
and humor.

We approach our work and one anotherwith enthusiasmand
humor.

We remain positive and show our positivity; that positivity
gives us and others strength.

New challenges are greeted with excitement and
enthusiasm; they are opportunities to learn and grow.

We are flexible and adaptable, embracing challenges.

Achievement

We focus on results.
Outcomes matter; we
focus on results and do
what it takes to
accomplish our goals.

We seta high bar for our achievements, and hold ourselves
to that bar.

We will do whatever it takes to achieve excellence; find
anotherway around, underor through to our goals.

We celebrate achievement and the effort it took to get there.

Team

We succeed and fail as
one.

Team means
supporting others and
placing the good of the
group over good of the
individual.

We support others in their personal growth and
acknowledge that though our paths may sometimes look
different, we know that we sharea common goal.

We supportone another,and hold one anotherto high
expectations because this is the highest form of respect.
We are honest with one another, and approach our
differences with respectand a solutions based approach.
We always assume the bestin others and give people the
benefit of the doubt.

We celebrate our core values during Friday Community Celebrations where we honor students who have
exemplified values with recognition, certificates, and BE GREAT t-shirts. Planned and organized by our
Dean of Culture, this follows a tradition in many successful schools such as the Excel Academy and
Brooke Charter Schools in Boston, MA, Memphis College Prep in Memphis, TN, Equitas Academy in
Los Angeles, CA, Uncommon Network Schools in NY and NJ, KIPP schools across the country, and
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Polaris here in Chicago.®” Each advisory performs their college chant, and the school comes together to
sing songs, perform skits, play games, and honor classrooms and individual students for their academic
and social/emotional successes. Cyclically, the school holds Honor Role Assemblies (grades 5-8), March
Math Madness Month, Poetry Slams, Parent-Student field trips, Book Reading competitions, and more.

There are frequent opportunities throughout the course of the day, week, month and trimester to be
positively recognized as a student for having a growth mindset and demonstrating Great Lakes
Academy’s core values. On a daily basis, teachers and students are encouraged to give “scholar hollers”
to students exemplifying our school’s core values. For example, a student might say, “I have a scholar
holler for Keith, for demonstrating teamwork. He helped Elijah and Amyra at his table draw a diagram of
today’s word problem when they got stuck.” Weekly, we recognize students at our Community
Celebrations. Each trimester, we provide core value report cards to parents, and we send home daily (K-4)
and weekly (5-8) reports on behavior.

Our school goal is a minimum of a 5:1 positive reinforcement to corrective comments for all teachers. We
provide explicit, frequent professional development on proactive, positively reinforced classroom
management techniques.®® We track our positive to negative ratio through quick, informal observations
and “positive” tally sheet.®® We aggregate this data, and provide targets for teachers. Our Dean of Culture
supports teachers on classroom management and achieving this positive ratio through individualized
coaching and whole-school professional development. (See Section 2.5.b for more on teacher support.)

Every day, students have Character and Fitness, a full period (45 minutes) of physical education that
combines physical activity and wellness with explicit social/emotional instruction. This class teaches
physical fitness, our core values, and other non-cognitive skills necessary for students to be successful in
high school, college, and careers. Sports and physical activities naturally create teachable moments for
building character, and the course is based upon substantial research on the importance of non-cognitive
skills for student success.” It provides students and staff with a common language with which to spiral
these skills and positive academic mindsets throughout the day.”* For example, the ability to work
collaboratively on a team is a skill that is well-defined and necessary for success in today’s professional
workplace. Our Character and Fitness class will include a unit that teaches students how to listen to
teammates, respectfully disagree with teammates, and come to conclusions and take action as a team.

Structurally, teachers move students from prescribed organizational methods in the lower grades K-4
(binders with set tabs, specifically organized folders for homework, etc.), to a gradually self-monitored
system of structures in the upper grades (5-8) as students prepare for success in high school. For example,
an eighth grader might have a self-created system for taking notes in Science class informed by the
structures s/he has internalized in the lower grades. However, if a student demonstrates that s/he is
struggling academically or organizationally, we will step in to help him or her get back on track with a
more proscribed system for a time. Our goal is that students are able to self-administer their organization
and studies by high school when they are no longer with us and must have developed independent agency
to manage their studies.

Each year during Great Lakes Academy Induction Week, we spend a full week establishing our school
culture and expectations. After our first year, our Kindergarten begins a full two (2) half days before the
rest of the school to provide developmentally appropriate school enculturation and to ensure that our
youngest students have the attention necessary to transition to a full day of academics. (Kindergarten also

87Excel Academy, Memphis College Prep, Equitas, areall successful urban charter schools started by past BES Fellows.

%8 These techniques are derived from sources like “Teach Like a Champion,” by Doug Lemovand from thetraining of Lead Founder Katherine
Myers, fromher MATCH Nolateacher coaching experience.

%9 See Appendix D.8, for Positive Framing Quick Tally Observation Form.

™ Farrington, Camille, et.al. “Teaching Adolescents to Become Learners: T he Roleof Noncognitive Factors in Shaping School Performance: A
Critical Literature Review.” Consortium on Chicago School Research. June 2012.

™ Ibid. (**...the mechanisms through which teachers can lead students to exhibit greater perseverance and better academic behaviorsin their
classes are through attention toacademic mindsets and development of students’ metacognitive and self-regulatory skills, rather than tryingto
change theirinnate tendency to persevere.”)
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takes part in our Induction week after their early start.) Teachers break down, explain, and practice our
structures, systems, and rules with students to foster a sense of pride and investment in our systems, rather
than a general apathy or compliance for following the rules. For example, students are expected to be
silent when walking in the halls. We have discussions with students whereby they learn that this rule
ensures that they can hear instructions from teachers, and stay safe, and to ensure that students working in
classrooms are not interrupted by noises outside of the classroom. The rule also derives from our belief in
Team: because we value scholarship and learning and are supportive of our teammates, we do not want to
interrupt the learning of others.

We adhere to the “sweat the small details” school culture philosophy, and believe in enforcing this
through consistent positive reinforcement.”? By attending to small details such as tucking in uniform
shirts, we limit large behavioral infractions that, at minimum, distract from learning, and, at maximum,
can lead to safety concerns and a disruptive learning environment.” For example, students must wear a
complete uniform to school every day. Shirts must be tucked in. When a student is not in uniform, a call
home is made for the uniform to be brought to school.” We explain to students that just as professionals
wear specific attire for their job, scholars wear specific clothing for school that helps them focus on the
task at hand. We aim to build a sense of pride in our uniforms: they distinguish students as Great Lakes
Academy scholars.

We use a philosophy of “Assess to Address,” using an internally created school culture audit that every
teacher is responsible for completing once per trimester. (For draft school culture audit, please see
Appendix D.11.) A Leadership Team member (Dean of Curriculum, Dean of Culture, Executive
Director, Business Manager/Director of Operations, or Student Support Services Coordinator) completes
the culture audit once per month. These audits are analyzed and used to inform the “responsive” prong of
our professional development on Fridays and Professional Development days. We also give trimester-
based surveys to our teachers and staff, designed to provide feedback on our staff culture. (For draft Staff
Survey, see Appendix D.12.) Both types of data allow us to create a healthy internal dialogue in our next
PD around potential solutions to any low scores. For example, if there is a trend of teachers stating that
they believe that their hard work is not being recognized, our Leadership Team can respond by holding a
staff appreciation breakfast, or, by following up through individual conversations with individual teachers
regarding the types of recognition they see as lacking.

2.1.d. COLLEGE READINESS

Describe the specific programs and supports, beyond academic curriculum, that your school will provide to expose students to college and support them to be
successful in college academically and emotionally. If applying to open a high school, describe how the school will help students meet requirements to apply to
college, submit applications, and persist in college after high school graduation. Specify the methods that the school will employ to track student/alumni college
acceptance and persistence rates. Identify who is responsible for monitoring and overseeing these efforts.

Our mission is to ensure the success of all of our students in a college preparatory high school, and
ultimately a four-year college of their choice. Every aspect of our school and all of our decisions are to
ensure that students are ready to compete and succeed in college and in life.

We know that financial freedom and career choice in this country are predicated upon the completion of
college. We also know that many students attending our school may have limited exposure to college, and
as such, we integrate a number of exposures to colleges and college careers. One aspect of college
preparation is to build a mindset in students that they will attend college in the first place. This means
familiarizing students and families with colleges across the country, and giving them access to visit
colleges from an early age. We do not want the question in our students’ minds to be “if” college but
“which” college they will attend. We do this in the following ways, overseen by our Dean of Culture:

2 Wilson, James Q., and George L. Kelling. "Broken Windows." Atlantic Monthly.1982: Print.

" Many high-performing charter schools, such as BESschool Excel Academy in MA, and the Uncommon Network Schoolsin NY and NJ
similarly adhere tothe “sweat the small stuff/details” culture.

* We provide thefirst uniformshirt each year to families for free; families who demonstratesignificant need are eligible for more free uniforms.
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o College Visits. Every year, students and families go on a college trip to local colleges such as
Northwestern, DePaul, and University of Chicago, or to regional colleges such as the University of
lllinois and Notre Dame. These trips are planned annually by our Dean of Culture and include
parent/guardian chaperones and parents/guardians who want to join. All grades, K-8 visit a different
college, so that by eighth grade, students have visited a minimum of nine college campuses.

e Colleges as Homerooms. Every classroom is named after a college, and each grade is a different
college division. For example, the Kindergarten classrooms are all Big 10 colleges. The first grade
classrooms are all HBCUs, etc. Each classroom has a college cheer, and classrooms work as a team to
earn their college t-shirts, which they wear to school on Fridays for the Community Celebration.

e College Bulletin Boards. Within each classroom, there is a college bulletin board, and students learn
facts about their school such as the school’s majors, extra-curricular clubs and sports, graduate
schools, areas of academic strength, campus layout, racial diversity, and more. We have a central
hallway bulletin board that rotates monthly and is dedicated to a different career and a college or
graduate school that one might attend called the C.O.W. (Career of the Week) board.

e Role Models. We host frequent visitors to discuss their careers and the colleges they attended during
our Friday Community Celebrations. These visitors receive honorary Core Value Awards and Great
Lakes Academy t-shirts.

o College Mentors. We partner with local universities, such as the University of Chicago, to pair
students with mentors and tutors who are current college students.

Because our students will attend high school elsewhere, when our school grows to include a seventh
grade, we hire a full-time High School Placement Counselor whose full-time job is to build relationships
with local selective high schools, to work with our seventh and eighth grade families to select appropriate
college preparatory high schools, and to prepare students for the entry and application requirements as
well as aggressively pursue scholarship opportunities. This individual works with families to secure
admission, and, if necessary, financial aid, if their student is accepted into a rigorous private high school.
We understand that if we want our students to be successful in college, we must help place them into the
top high schools in the city to continue their education after eighth grade. Long term, the High School
Placement Counselor is also responsible for tracking our alumni so that we can maintain data on our
alumni’s success in high school and college.

When we have reached K-8 grade capacity, we will create a mentoring program for our middle school
students that connects our high school-attending alumni to our current students. This both provides our
high school attending alumni with a connection to, and support from, Great Lakes Academy, and gives
our middle school students positive role models to learn from and be supported by.

Our curriculum is created by teachers and the Dean of Curriculum (one for K-4, one for 5-8) and is
formally re-evaluated on an annual basis by our Dean of Curriculum and our Executive Director to ensure
that we are preparing all of our students to compete in the top college preparatory high schools in the city,
and top colleges in the country. Each summer, with the help of the Leadership Team, teachers revisit
curricular maps and each grade’s scope and sequence in order to determine what should be improved. We
use the past year’s student assessment data to focus on specific areas to improve upon each summer.

Our teaching framework outlined in Figure 7 is drawn from gap closing schools such as Brooke Charter
Schools in Boston, MA, and readies our students to succeed in college.

Figure 7: Great Lakes Academy Teaching Framework

Growth Mindset and Conceptual Individualized
Non-Academic Skill ~ Framework for Explicit

Teacher Leadership and

Relationships Feedback Based on

Dewelopment Skills Assessments

S Great teachers instill We know from research | Great teachers are strong | Great teachers assess

in their students the that great teachers teach | leaders who develop their students frequently
T belief thatintelligence | students to think nurturing, supportive,and | to address, meaning that
U is something that critically andto demanding relationships they follow-up with
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rofessional to ensure that teachers are | created assessments, and
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2.1.e. SOCIAL AND EMOTIONAL AND PHYSICAL HEALTH

Describe the social, emotional, and physical health needs that you anticipate among the targeted student population. Describe the programs, resources, and services
(internal and external), that your school will provide in order to promote students’ social, emotional, and physical health. Explain how individual student needswill be
identified and monitored on an ongoing basis at the school. Describe how the effectiveness of these programs will be measured. Cite who will be responsible for
overseeing these efforts.

A definitive body of research evidences that a critical component of student success in college and in
careers are non-cognitive skills, meaning factors beyond academic content knowledge. A recent paper by
the CCSR, “The Promise of Noncognitive Factors,” summarizes much of the research focusing on the
importance of non-cognitive factors as they relate to student success in college, as well as to success in

'S Bransford, et.al., How People Learn: Brain, Mind, Experience and School. National Academy Press. Washington D.C. 2000.
® Marzano, Robert et .al., Classroom Instruction that Works: Research-Based Strategies for Increased Student Achievement. Alexandria, VA
2001.
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the labor market.”” The paper identifies skills and attitudes that are “critical for success in school and in
later life,” including “study skills, attendance, work habits, time management, help-seeking behaviors,
metacognitive strategies, social and academic problem-solving skills... students’ attitudes about learning,
their beliefs about their own intelligence, their self-control and persistence, and the quality of their
relationships with peers and adults.” Further, “a collection of research suggests not only that noncognitive
factors contribute to students’ academic performance, but also that racial/ethnic and gender differences in
school performance can be reduced by focusing on students’ attitudes and behaviors.”"®

At Great Lakes Academy, we believe strongly in the importance of balancing rigorous academics with
teaching non-cognitive character skills that will allow our students to succeed.”® The CCSR identifies five
categories of non-cognitive factors that inform student success, and we address each within different parts
of our school day. Figure 8 outlines the non-cognitive factors framework from the CCSR and identifies
the ways in which Great Lakes Academy addresses each.

Figure 8: Great Lakes Academy Noncognitive Factors Framework and Response

Non-cognitive Breakdown of Noncognitive Factor

Factor Great Lakes Academy’s Response/Intervention

Academic e Going toClass
. o Attendance Awards and Attendance Action plans. Core value of Responsibility
Behaviors to model and teach attendance.
e Doing Homework
0 Homework Awards
o0 Homework Detention at Lunch (K-4)
o Homework Club (5-8)
o Parental partnerships
e Organizing Materials
0 Universal Folder and Binder organization systems (K-4)
0 Students create and maintain own organization systems with oversight (5-8)
e Participating, Studying
0 Student participation is required in lower grades (all hands up),and rewarded in
upper grades (merits, for paychecks). Study skills are taughtand study time is
built into the schoolday in grades 5-8.
0 Core value of Enthusiasm used to model, teach and reinforce participation.
Academic e  Grit, Tenacity, Perseverance
Perseverance o Core value of Endurance to model, teach, and reinforce the concept of Grit,

tenacity, perseverance.
e Delayed Gratification
0 Reward systems move from 2x daily (K-1), todaily and weekly (2-4), to more
intermittent (5-8). Students setand monitor progress towards long-term goals.
e Self-Discipline and Self-Control
o Students constantly asked to reflect upon their own decisions. Discipline is
taught as choices and consequences, positive and negative.
Academic e “I belongin this Academic Community.”
. o Individual goal setting and recognition-
Mindsets o0 Achievement (core value) is used to promote academic mindsets.
o Constantreinforcement in all students that they are scholars.
e “My ability and competence grow with my effort.”
o Constantrecognition of individual growth from individual effort. Core value of
Growth used to model, teach and reinforce growth mindset.

" Farrington, Camille, et.al. Teaching Adolescents to Become Learners: The Role of Noncognitive Factors in Shaping School Performance: A
%ritical Literature Review. Consortiumon Chicago School Research. June 2012.
Ibid.

™ Please note: we use the terms “non-cognitive skills,” “ character skills,” and “social/emotional skills” interchangeably throughout the document.
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e “| can succeed atthis.”

o Bwlicit connecting by staff of student results to student effort. Scaffolding of
academic work for students who need extra support. Core value of Achievement
used to address mental attitude towards success.

e  “This work has value to me.”

o Connection by teachers of academics to real-world. Addressing of real-world

problems in academic courses.
Learning e  Study Skills
o Bwlicit teaching of study skills, from note-taking to test study to Homework.

Strategies e Metacognitive Strategies
o Bwlicit teaching of metacognitive strategies such as mnemonic devices, asking
self-questions while reading texts, etc.
e Self-Regulated Learning
o Bxlicit instruction on monitoring one’s own comprehension, and strategies to
self-correct when one detects confusion or errors in one’s thinking. Core values
of Responsibility and Endurance used to teach, model, recognize self-regulation.
e Goal Setting
0 Students setand monitor both academic and behavioral goals on a daily, weekly,
quarterly and yearly basis. Taught, modeled and reinforced through Achievement
core value.
Social e Interpersonal Skills
SKills o Bwlicit teaching of positive social interactions and exchanges, such as use of the

“peace table” to talk out disagreements between peers.
e Empathy
o Bwlicitly taught,modeled and reinforced under core value Teamwork.
e Cooperation
o0 Opportunities to collaborate in the classroom and on team sports. All students
may participate in a team sportas of fifth grade.
e Assertion
o0 Students are encouraged to seek help if they do not understand aconcept. By
seventh grade, students are expected to request tutoring from teachers
themselves. Core value of Bravery used to teach and reinforce positive assertion.
e Responsibility
o Conceptis a core value, explicitly taught, modeled and reinforced.

Our staff is trained in the importance of constantly teaching and reinforcing non-cognitive skills in their
instruction. These skills are woven throughout the school’s culture and academic instruction.
Additionally, we explicitly teach non-cognitive skills and beliefs in our Character and Fitness class, which
every student takes daily for their entire career at Great Lakes Academy. The class is specifically
designed to help cultivate in students the sociallemotional tools that they will need to be successful
members of the Great Lakes Academy school community, high school and college, and the larger labor,
professional, and social communities they will be a part of as adults. The class has a scope and sequence
that is constantly focused on a non-cognitive skill or concept, and we use sports and fitness games as a
natural way to teach and reinforce these skills. Additionally, our students receive a character report card
with their academic report card each trimester.

Small Class Size. We anticipate that a significant number of students we will be serving may be
categorized as at-risk. As such, we incorporate many best practices for supporting struggling students into
the daily running of our school. In Kindergarten and first grade, when students are the least familiar with
our school and expectations, we have two teachers in each classroom, for a maximum teacher to student
ratio of 16:1. In grades 2-4, our classes average 21students to a teacher, which similarly allows for both
close relationships between teacher and student, and the close monitoring of any risks that are impacting
academic and behavioral success. When a student does demonstrate risk factors, the Leadership Team and
the student’s teacher meet to create an Academic Performance Plan or a Behavioral Intervention Plan,
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depending on the student’s needs. When outside factors, such as temporary housing, are impacting a
student’s progress, our Director of Community Outreach and Development, whom we hire as a full time
position starting in YO (our planning year), will partner with the family in order to help them secure
outside assistance through a number of community partners and resources.

Small, Long-Term Advisories. In Great Lakes Academy Middle School (5-8), an advisory system
bookends a student’s days in the morning and afternoon. Advisory is a small group of students (typically
15 or less) that remains consistent throughout middle school. Advisories serve as the students’ families at
school, and, where possible, stay constant from one year to the next to ensure consistency and continuity
of relationships and communication with families. Advisors become deeply connected to individual
students, and are the main liaison between school and family, helping address any issues, academic or
social/emotional that may arise. Because middle school classes tend to be larger (= 30 students), we place
particular importance on ensuring that advisor relationships are close, and advisory relationships among
students are close.

Dean of Culture. Further emphasizing our culture of support, we have a full time Dean of Culture (joint
Dean of Culture and Dean of Curriculum in Y1) whose job includes facilitating a strong, positive school
culture. The Dean of Culture is not a disciplinarian, though the job does include handling disciplinary
actions. Instead, s/he is charged with developing in teachers proactive, positive classroom management
techniques, and creating proactive, individualized behavior plans for struggling students and monitoring
those students on a daily basis, including conducting daily check-ins as needed with parents via phone or
in person, and leading weekly team meetings with each student’s teachers. We title our Dean of Culture
“Culture” rather than “Dean of Discipline” to reinforce the proactive, productive nature of the role, rather
than the reactive nature this role can take in some schools. Our Dean of Culture trains teachers to use
strength-based language when correcting students. The majority of the Dean of Culture’s time is spent
problem solving, preventing misbehavior, and positively maintaining our school’s culture of fiercely
positive, rather than reacting and responding to student misbehavior. Our Dean of Culture plans our
weekly Community Celebrations, school and grade-wide celebrations, friendly school-wide competitions,
and more, in order to build positive school culture. S/he also coaches teachers on classroom management.

Our Dean of Culture closely tracks our school-wide behavioral data by class, grade, and teacher. On a
weekly and monthly basis, the Dean of Culture compiles non-academic student data from an online data
management tool such as Kickboard,®® including:

Number of out of class send-outs

Number of demerits/corrections given, total and by category

Number of late arrivals

Number of absences

Number of merits given, total and by category. (5-8)

Number of daily stars given (K-1)

Number of weekly rewards given (2-4)

e Student paycheck totals, weekly and cumulative (5-8)

e Any other areas of importance that the school determines throughout its tenure.

The Dean of Culture then analyzes the data to look for trends. For example: Is there a specific teacher
struggling with certain behaviors? Is there a grade of students struggling with a certain expectations?
There is time set aside during our weekly professional development on Fridays to provide for responsive
professional development that responds to data trends. There is also time to check in with grade-level
teams regarding any students whom we have seen experience a change in behavior. We work as a team to
discuss those students: sometimes the behavior may be the result of a new baby in the home or another

8 Kickboard isa computer-based school data system that allows for the inputting and tracking of both academic and behavioral databy student,
classroom, teacher, grade, etc. Lead Founder and proposed Executive Director, Katherine Myers, has met with Kickboard representatives, had
training in their data management systems as part of the Building Excellent Schools Fellowship, and for purposes of planning has priced their
services, included in our budget.
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change in the family; sometimes the behavior may be the result of something deeper. We work hard to get
to the root of behavioral causes so that we can proactively address those behaviors with students and
families. We then create individual plans for those students, and track them on a daily and weekly basis,
closely monitoring any supports that have been put in place to help the student in getting back on track.

Drawing upon the Illinois Social/Emotional (“SEL”) Learning Standards,”* as well as the BE GREAT
core values, our Dean of Culture is also in charge of creating the scope and sequence for our Character
and Fitness class.

Additional Leadership Team Support. As needed, our Director of Community Outreach and
Development will help connect students with an outside social worker or professionals who can meet
their individual needs. This individual is also charged with working with both students and families who
find themselves in need of social services, such as health or housing needs. S/he also work with students
in temporary living situations students to ensure their school transportation needs are met. Additionally,
s/he develops partnerships with local health organizations to conduct student health screening.

Our Student Support Services Coordinator is also a liaison between the school and any contracted special
education supporters, such as physical therapists or speech therapists. This individual ensures that any
special needs students are able to secure the time with a licensed professional.

2.1.f. BEHAVIOR AND SAFETY

Describe the school’s approach to student discipline, behavioral intervention, and classroom management. Explain the roles of teachers and administrators in
consistently andequitably implementing consequences for disciplinary infractionsand positive behavioral interventions and supports. How will these strategies create
asafe and productive learning environment for all students? Cite whowill be responsible for overseeing student discipline and behavioral interventions. (ii) How will
expectations for behavior and corresponding consequences and rewards be clearly communicated to students and families? (iii) Explain how the school will protect
the rights ofstudents with disabilities in disciplinary actions and proceedings and afford due process for all students.

Ensuring the safety of our students is a priority, and a fundamental requirement for student success at
school. There are two categories of safety at Great Lakes Academy: physical and emotional.

Physical Safety. Great Lakes Academy seeks to serve a neighborhood in Chicago, South Shore, that is
experiencing extremely high incidences of violence.®* To ensure the physical safety of our students and
staff, we have a security system on our school, and keep the campus locked at all times. Visitors must
announce themselves, and get individually buzzed in. In addition, our suggested facilities (see Section
4.3) are both located on quiet, residential streets away from busy thoroughfares. If necessary, we will
enlist the assistance of outside security professionals.

Emotional Safety and Behavior. The most fundamental level in Maslow’s Hierarchy of Needs, if
students do not feel safe, then they will be unable to fully attend to the higher level intellectual pursuits
necessary to be a successful student. We hold our students and staff to high behavioral expectations and
enforce these expectations through clarity of expectations, positive reinforcement, and a clear, tiered
ladder of rewards and consequences.

At the core of our school culture and student behavioral expectations is the belief that students want to
rise to high expectations. Whenever possible, we reinforce our high expectations through our “fiercely
positive” ethos of positive recognition, praise, incentives, and rewards. While remaining warm and
positive, we are also consistent in issuing quick, unemotional consequences for misbehavior.

Our discipline system is based upon three core beliefs. First, we believe that true discipline is about
teaching and guiding students how to make positive choices, and as part of that process, students learn
that all choices have consequences, positive and negative. Second, we believe and constantly reinforce the
notion that a student who makes a bad behavioral decision is not a bad person, but a person who has made
a bad choice. Third, we have the foundational belief that students must develop an intrinsic sense of

81 http://wwww.isbe.state.il.us/ils/social emotional/standards.htm

82 See Jones, Tim & John McCormick, “Chicago Killings Cost $2.5 Billionas Murders topN.Y.’s.” Bloomberg.com. May22,2013. (detailing
the high number of violent incidences in the South Shoreneighborhood) <http://mmw.bloomberg.com/news/2013-05-23/first-lady-s-chicago-
shows-gun-toll-for-city-that-bleeds.html>.
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responsibility and belief in the behavior and choices that they are making. Our goal is not to have students
who are compliant for compliance sake, or because of a set of extrinsic consequences, but to develop
students who are invested in the school’s values such that they have become indistinguishable from their
own, such that students are self-monitoring their own exemplary behavior.

During our summer professional development, our Leadership Team works with teachers to create a
consistent, aligned, positive reinforcement behavior system. Our high behavioral expectations are then
explicitly taught to students during Great Lakes Academy Induction Week, and consistently reinforced
throughout the school year. The same behaviors which are addressed on day 10 will be addressed on day
150. To set students up for success, our school day is structured so that students know exactly what to
expect day to day, moment to moment. They know where to sit in the cafeteria (in assigned seats in K-4,
choice is earned in grades 5-8), how loudly to speak (the given noise level, 0-4, 0 being silent, 4 being
presentation voice), and when and how to ask to sharpen a pencil (raised hand with first two fingers
crossed). These structures and systems, informed by some of the highest achieving urban charter schools
in the country, exist to provide a sense of predictability and safety for our students. Students who know
what is expected day to day, moment to moment, can both be successful and trust that their needs will be
addressed and protected. This feeling leads to a sense of calm and allows students to focus more readily
and productively on their learning.

We believe that preemptive, proactive behavior management is the most positive and productive means of
reinforcing a structured, calm, joyful school environment. We train teachers in “positive framing”
techniques of classroom management, such as giving clear, explicit directions, challenging students to
“pbeat the clock,” narrating positive behaviors, and issuing anonymous corrections before individual,
corrective ones.®* We follow strength-based coaching practices when speaking individually with students
about their behavioral choices. We provide ample opportunities to recognize students who are doing the
right thing and reinforce those positive choices with positive outcomes from individual awards to
specially earned field trips.

We take seriously removing a student from class, even for a few minutes. Teachers use tiered
interventions within class to avoid removal. When those interventions are not working, we then ask
ourselves: Is this student’s behavior preventing others in the classroom fromlearning? If so, that student
will be temporarily removed and sent to the Dean of Culture with a send-out form, reminded of the
school’s expectations, given a chance to quietly reflect on his or her choices, and counseled on how to
make more positive choices in the future. Parents are contacted and notified of the issue. When ready, the
student returns to class.

Our discipline system changes with the evolving needs and developmental stages of our students. The
Kindergarten discipline system looks and feels differently from that of the sixth grade. We also ensure
that we are responsive to students with special needs. Some students may need special behavioral plans.
Our Dean of Culture works to create scaffolded behavioral plans in collaboration with the student’s
teachers and parents/guardians to set the individual students who may be struggling up for success. For
more information, including a specific description of our discipline system across the grades, see
Appendix D.5, Promotion and Discipline Policies, which we vetted with a local attorney experienced in
Ilinois education law. We also refer to the CPS Student Code of Conduct.

Bullying. At Great Lakes Academy, we take seriously the challenges of peer-to-peer bullying and address
it immediately upon notice. We use our Character and Fitness class to teach explicit skills for anger
management, tolerance, and dispute resolution as well. We directly teach students not to bully, as well as
what to do if they are bullied. We also have structural systems in place to address bullying: our Dean of
Culture facilitates peer to peer dispute resolution. Additionally, our Dean of Culture follows up with any
student bullying directly by setting up meetings with parents of any offenders to put a positive behavior

® |_emov, Doug.. Teach Like a Champion. San Francisco, CA: Jossey-Bass, 2010.
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system in place to help the student make better choices. We also meet with parents of bullied students to
action plan with them around preventing a repeat incident.

Intellectual Safety. Intellectual safety is closely related to emotional safety. At Great Lakes Academy, it
iS never acceptable for students to laugh at one another for an academic mistake. We treat it as what it is;
a form of bullying, and we handle it similarly; students who laugh at others will be immediately removed
from class for a meeting with the Dean of Culture, and a call to their parents.

2.1.g. PARENTAL INVOLVEMENT

Discuss strategies to engage parents and caretakers in their child(ren)s’ education and in the governance ofthe school. Describe any programs or resources that the
school will provide for parents and caretakers.

Parental involvement is a vital key to student success, and something we work diligently to foster.
Research from the CCSR lists family and community ties as one of the “Five Essentials”®* of student
success. Great Lakes Academy employs a variety of strategies and systems to ensure that every parent
feels like a partner in their student’s education: we make home visits to all incoming students and
families; we issue daily behavioral and homework reports in grades K to 4; we distribute weekly progress
reports in grades 5-8; we make twice monthly phone calls home; we hold monthly Saturday Workshops
for parents and students to attend together; we hold three report card conferences; and we have frequent
opportunities for informal interactions as part of our extended day and week. Our Family Orientation
session is held to clearly communicate what life will be like for the family of a Great Lakes Academy
student and to reinforce our common goal: college completion and a lifetime of opportunity for their
child. Families are encouraged to sign a commitment contract (for more detail, see Appendix D.6, Family
Handbook) signifying their partnership with Great Lakes Academy for the success of their child.

Communication. Communication with families is critical. (Our communication frequency is detailed in
Section 1.1.b.) Our school’s serious approach to academics starting in Kindergarten may be different
from what some families have experienced with schools in the past. We communicate early and often
regarding what families should expect from having their students enrolled at Great Lakes Academy, and
the rationale behind many of our decisions. In a parent orientation held before school starts, we give
families a preview of the nightly homework expectations, and how they can support their student with
their homework assignments. We explain that all of our decisions regarding such items as uniform policy,
consistent behavioral expectations, and extended school days are all geared towards one ambitious goal:
100 percent of students will attend top college preparatory high school in the city, and graduate from a
four-year college of their choice.

Family Engagement. We provide multiple opportunities to involve parents in their child’s academic
lives. Many of our K-4 homework assignments are interactive by design, giving parents the opportunity to
participate in their students’ academic progress. For example, families may be asked to have their child
read a book to them, practice sight words with them, or practice basic math facts with them. One Saturday
each month, we open the school for parent-student workshops that helps train parents in ways to be
involved in their child’s education. We host workshops on everything from how to Read Aloud to
children to how to assist with homework. We have frequent informal occasions for parents to interact
with the school: attending our Friday Community Celebrations, the 100" day of school celebration,
GREAT READER celebrations, sporting events, End-of-Year BBQ, and more.

We also provide ample opportunities for families to volunteer at the school. Family members may
volunteer in any number of ways from assisting with drop-off and pickup, helping with the set up and
supervision of breakfast and lunch, assisting in our office, and more. We welcome family members
making suggestions as to ways in which they want to help out at the school; our Director of Community
Outreach and Development works to involve interested families to the greatest extent possible.

& Bryk, Anthony etal. Organizing Schools for Improvement: Lessons from Chicago. Chicago: University of Chicago Press, 2010. 42-79. Print.
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While we do not anticipate a large population of families who speak languages other than English, we
will ensure that we have all materials translated for any non-English speakers, as well as translators at any
family events, including parent-teacher conferences.

Families for Great Lakes Academy. We work hard to invest families in the school, and to provide
multiple opportunities to be involved with the school. There is a Great Lakes Academy parent group
called Families for Great Lakes Academy that all families are welcome to join, or just attend the monthly
meeting, if they want to be more closely involved with the school. Meeting each month, the group works
with the Executive Director, Dean of Culture, and Director of Community Outreach and Development to
identify and coordinate support for the school. For example, this group coordinates a Teacher
Appreciation Day, identifies parental volunteers for field trips, organizes an annual family BBQ, holds
welcoming events for new families, and creates and organizes other events. Based upon strong family
engagement practices observed at high performing schools, this group also coordinates parent volunteers
for everything from helping copy reading books for the school (from Reading A to Z, which is where
many homework books are found in grades K and 1) to organizing and labeling the school library, and
from coordinating student pick-up and drop-off to establishing achievement rituals that incorporate the
infusion of the community. While we don’t reserve a seat for a families on the Board, we do recognize the
importance of ensuring that we have parental voices heard at the school. The Families for Great Lakes
Academy also serves as an advisory body to the Board, to whom they will present annually, as well as
serves as a sounding board for parents who may not serve on the group, but who want a forum in which to
voice their perspective. Finally, Families for Great Lakes Academy organizes and coordinates the annual
completion of a parent satisfaction survey of the school. (For draft survey, see Appendix D.13.)%°

Community and Family Engagement. Throughout the design process, Lead Founder and proposed
Executive Director Katherine Myers, along with the Design Team/Founding Board, has worked with
families, community organizations, and community stakeholders to listen to what they have identified as
being the educational needs of the community. Starting in February, 2013, we began engaging community
members in the greater South Shore in a dialogue about its educational opportunities. Since then, we have
attended dozens of community meetings and events in the South Shore including CAPS meetings,
Exchange ldeas Meetings, Reclaim South Shore Meetings, Connects South Shore meetings, South Shore
Community Action Council Meetings, South Shore Block Club Connection meetings, South Shore
Chamber of Commerce Meetings, Townhall Meetings for the 7" Ward, South Shore Peace Circles, the
South Shore Festival, South Shore Farmer’s Market, A.OK. Early Childhood Network Meetings and
more. When appropriate, Great Lakes Academy has joined organizations; for example, we are a member
of Connects South Shore, a coalition of South Shore community organizations and community members.
(For more detall, see Section 1.1.)

We are cognizant that this is a turbulent time in Chicago public education for residents, and that there is a
great deal of information and misinformation being disbursed. As one resident stated, “I don’t know about
charter schools, but | support Great Lakes Academy. We need a school like Great Lakes Academy in this
neighborhood.”®® To bring about this sentiment, Great Lakes Academy has gone to great lengths to build
support and momentum for a new educational opportunity in the South Shore. Initially, we viewed the
community engagement process as one thousand one-on-one conversations; to date we have had
thousands more than that, and expect and welcome engaging in thousands more. In fact, it is a Great
Lakes Academy ethos: as a Design Team, we read the article “Slow Ideas” by Atul Gawande, discussing
the importance of communication through one-on-one relationships in bringing about the spread of ideas
and community change.®” Great Lakes Academy is a member of the South Shore community and
incredibly proud and humbled to be working to serve the students and families living there, as well as to
partner with the local organizations and community members already hard at work.

% We also plan togive the UEI’s Five Essentials Parent Survey each year.

8 A community membertoldthisto Lead Founder Katherine Myersat a Great Lakes Academy presentation at Exchange Ideas in March, 2013.
87 Gawande, Atul “Slow Ideas,” The New Yorker.July 27, 2013. “Weyeam for frictionless, technological solutions. But talking to people is still
the way that norms and standards change.”
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To prioritize our commitment to family engagement, we have created and will staff the position of
Director of Community Outreach and Development as soon as we receive our charter. We have been in
conversation with several promising candidates, including one who is on our current Community
Outreach Committee. The position is responsible for continuing the work of developing partnerships with
organizations in the community, including after school programs that can provide enrichment
opportunities for our students. We also offer our facility as a resource for community organizations that
may need space to run educational programming, such as resume writing workshops, or parent education
programs. In sum, we are committed to being a positive, active member of the greater South Shore
community and a partner to those dedicated to the bettering of the South Shore as a whole.

2.2. DESIGN TEAM EXPERIENCE AND DEMONSTRATED TRACK
RECORD IN DRIVING ACADEMIC SUCCESS

2.2.a. ROLES AND DEMONSTRATED EXPERIENCE

Briefly describe the qualifications and experience of members ofthe Design Teamand/or founding Board in all areas that are key to successfully opening, managing,
and sustaining a new school, including education, school leadership/administration, operations, finance, development, law, and ties to the proposed community.
Describe how the Design Team was formed, how frequently the Design Team meets, how members collaborate with one another, each Design Team member’s
contributionsto the proposal, and each member’s proposed role in the school. Please cite any advisors or consultants external to the founding group and define their
contributions to the development ofthe proposal, including their relevant experience and qualifications.

Starting and maintaining an exceptional school requires deep expertise across several areas, both
instructional and non-instructional. The Design Team for Great Lakes Academy has a high degree of
expertise across a variety of critical areas including law, finance, real estate, facility acquisition,
marketing, strategic planning and design, accountability, governance, fundraising, operations, as well as
educational leadership, instructional coaching, and curriculum and instruction design. Our team reflects a
diversity of social, gender, and age and economic backgrounds, important in providing a variety of
perspectives and fresh outlooks. Below is a description of each Design Team who is a member of the
Founding Board, and is committed to joining the Governing Board upon authorization. (See also
Appendix G.1 - Appendix G.10 for Design Team Member Resumes and Letters of Commitment, and
Appendix G.19 for Design Team/Governing Board signed Assurances.) Figure 9 outlines the expertise
and experience of our Founding Board/Design Team members.

Figure 9: Founding Board/Design Team Members’ Expertise

Design
Team/Founding Areaof Expertise Past Experience

Board Member

School Leadership | «  Founding Teacher Coach at MATCH Teacher Coaching with
Katherine Myers | Instructional statistically mgmﬁcqnt impact on student achievement as studied
hi by Harvard University
Fellow Coaching e Founding ELA and 6" grade team lead at John Dibert
- Teacher Community School, a K-8 turnaround charter schoolin New
Building . Orleans
Professional i ) i
Excellent Schools Development e  Elementary and Middle School teacher serving low income,
Lead Found P urban students in Brooklyn and New Orleans, respectively
€ad Founder Instruction e Attorney with trial experience in civil litigation and managing 12-
(Proposed . person trial team
Becutive Curriculum and e 2012 Building Excellent Schools Fellow, a program with a
. : Assessment 3 percent selection rate; trained in all parts of schoolleadership,
Director; ex . . . .
officio. non- Development from operations to finance to curriculum; studied key components
; ' _ of high performing urban schools across the country
voting _member of Law (_:orporate e Founding Board member of Every Future, a non-profit aimed at
Founding Board) | Litigation assisting high school students in SAT and ACT test prep and
. . college application completion
Strategic Plannin
g g e Co-Head of Women’s Law Caucus and Co-head of Streetlaw at
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Governance

University of Chicago

Aparupa
Bhattacharya

Senior Manager

Management
Consultant,
Deloitte
Consulting

Vice Chair of
Founding Board

Human Capital
Strategic Planning
Organizational
Design,
Development, and
Transformations

Education Policy

BExperienced management consultant leading assessment, design
and execution of large scale organizational transformations in
public and private sectors

Trusted advisor supporting clients with strategic communications
and change management expertise

Past Chicago Public Education Fund, Fund Fellow supporting
Chicago Public Schools with a human capital strategy focused on
the recruitment, development, and retention of high quality
teachers

Kit Chaskin
Partner

Reed Smith LLP

Law
Governance
Strategic Planning

Higher Education

Nationally-recognized leader onwomen’s success as Global
Director of Reed Smith’s award-winning Women'’s Initiative
University of Chicago Resident Masterin Snell-Hitchcock
undergraduate residence hall

University of Chicago Resident Head in Woodward Court
undergraduate residence hall

Board Chair of the Resource Center 2013; Board member since
2010

Executive Committee representative, Reed Smith 2012

David Feinbkerg
Project Manager

Canyon Agassi
Charter Fund

Canyon Capitol
Advisors

Management .
Lawyer in the Classroom volunteer
23 years in legal practice, including Cook County States Attorney
and private firms

Real Estate

Development

Real Estate Finance

Economic
Development

Education
(Instruction &
Curriculum
Development)

Strategic Planning

Urban Planning &
Community
Development

Underwrite charter school investments and form regional client,
vendor, authorizer, and government partnerships

Create regional strategic to grow from $5 mm to $75mm in
project investments

Co-Founder Launchpad Development Company

Developed, Built, and Managed five schools, totaling $50 mm of
assets

Brokered Bond and New Market Tax Credit Financing for $30
mm in schoolprojects

Created studentand career programming as President of ASPD
and Planner’s Network Chapters at USC

31 grade lead teacher and lead coach of junior high sports

Christopher
Hoyes

Senior Consultant

Roland Berger
Strategy
Consultant

Treasurer of
Founding Board

Strategic Planning
Governance
Finance

Data Analysis and
Modeling

Management consultant with experience in the areas of strategy
development, M&A due diligence, industry trend analysis and
operational design

Senior Strategic Consultantat Roland Berger Strategy
Consultants

Strategic Planning Senior Analyst— Consolidated Edison
Company of New York
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Steven Kraus

Partner, retired

Governance
Human Capitol
Strategic Planning

Higher Education

Practice Leader for Deloitte’s Midwest Human Capital Practice
25 years governance experience: Member of several non-profit
and governmental Boards, including leadership and executive
committee roles, and founding board member experience, and
schoolboard experience

Deloitte Healthcare and Graduate level teaching experience in a number of Human
Consulting Benefits Resource and compensation/benefit areas
. i Managed Fortune 500 clients including Walmart, State Farm,
Chairof Founding | Corporate UAW Retiree Medical Benefits Trust, Comerica Bank,
Board Recruitment Northwestern Memorial and more
Practice Leader and Manager of staff over 1,000 at Deloitte
Management
National Executive Board Member, Delta Sigma Theta Sorority,
Inc.
. Law Board Member, Chicago Committee for Minorities in Large Law
Sherina Maye Firms
. Community , .
Commissioner Relations Mentor at Young Women’s Leadership Charter School
Tiafs @i Mentor with Delta Sigma Theta’s Delta GEMS program
Qarrestan Governance Youngest Commissioner ever appointed to Illinois Commerce
Commission by Governor Pat Quinn
Secretary of Management Attorney by trade, practiced with two large law firms in the Am
Founding Board Law 100
2013 National Urban League Empowerment Award Winner for
distinguished professionaland community service; 2012 keynote
speaker at Rhema Christrian Word Academy
Business Business Development / Strategy executive for Chicago White
Development Sox backed digital media start-up, Silver Chalice
Wayne Moore Management Investment profes_sional\_/vith Morgan_ Stanley_ _
) Former Naval Officer (Lieutenant) with experience leading cross-
Vice President Operations functional teams within engineering and radar technology
ilver Chalice | syrategy departments _ _
ventures Volunteer consultant for Junior Achievement
Marketing Developed strategic plan for college program launch
o . Volunteer mentor with Big Brother Big Sister, Chicago, IL
Digital Media Volunteer mentor with Junior Friends, East Palo Alto, CA

Strategic Planning

Organizational

Education Program Director at Joyce Foundation focused on
human capital and charter school policy grant-making in

Butch Trusty | Design Chicago, Minneapolis, and nationally
Program Director, | Community Strategy consultantin the education practice at The Bridgespan
Education Relations Group
: : Business Development Specialist at Edison Schools
Education Polic : .
The Joyce y (EdisonLearning)
Foundation Project Management Completed research on state graduation rate policy and ROI of
Business federal investments in high schoolreform
Development Founding Board, Canarsie Ascend Charter School
Ken Tsang Marketing Founding team member and Director of Marketing and IT at
Director of Operations Standard Market, a startupfood.retail and restaurantgroup
Management consultant at Monitor Group
Technology and | Technology : )
Marketing Various sales and warehouse operations management roles at
Community McMaster-Carr Supply Company
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Standard Market | Relations e Technical consultant at Forsythe

Digital Media

e Katherine Myers, Lead Founder and proposed Executive Director, a native of Chicago, is an
educator and attorney with extensive experience as an urban educator and teacher coach. She has
experience teaching in urban elementary school and middle schools, in Brooklyn and New Orleans,
respectively. She has taught in both district and charter schools, and was a founding sixth grade team-lead
and ELA grade 5-8 team lead, and sixth grade ELA teacher at the K-8 turnaround charter school, John
Dibert Community School. She also helped found MATCH Nola, a teacher coaching organization, where
she coached teachers in charter schools across New Orleans, from Kindergarten through AP English.
Between working as an educator in Brooklyn and New Orleans, Ms. Myers attended law school and
practiced civil litigation for several years in her hometown of Chicago. Most recently, Ms. Myers was
selected as a Fellow with Building Excellent Schools, a highly selective Fellowship that trains school
leaders to design, found, lead, and sustain locally controlled charter schools in high-need urban
neighborhoods around the country. (For more detail on BES, see Appendix B.5; for Letter of Support
from BES, see Appendix C.12.) Ms. Myers holds a BA from Duke University, MA in Elementary
Education from St. John’s University, and JD from the University of Chicago. Ms. Myers brings
experience in urban education, including charter school start-up experience and teacher coaching
experience, as well as corporate litigation. She is the Lead Founder, proposed Executive Director, and
serves on all Board Committees.

e Aparupa Bhattacharya is a Senior Manager at Deloitte Consulting, specializing in human capital and
organizational strategies. Ms. Bhattacharya has worked in consulting for over 12 years, and focuses on
working with CEOs of healthcare providers to develop organizational strategies and structures to
maximize their abilities to act as integrated systems and improve upon the quality of care for patients. A
Chicago native, Ms. Bhattacharya’s commitment to education in Chicago extends to her time in Business
School when she was chosen as a Fund Fellow with the Chicago Public Education Fund (a program now
part of Education Pioneers) to spend a summer developing a human capital strategy for Chicago Public
Schools (CPS) to better recruit, hire, develop, measure, and retain teachers. Ms. Bhattacharya holds a BA
from Vanderbilt University and MBA from Duke University’s Fuqua School of Business. Ms
Bhattacharya provides strategic planning experience, financial and managerial expertise, and education
expertise from her summer with CPS. She holds the office of vice-chairperson, and will serve on the
Board’s Governance Committee, as well as the Community Outreach Committee, which she co-heads.

e Kit Chaskin is a Partner at Reed Smith LLP where she is the Global Director of the Women’s Initiative
Network and was also a member of the firm’s Executive Committee in 2012. Ms. Chaskin has worked as
an attorney for 23 years and specializes in representing corporations, directors, and officers in disputes
with insurance companies. Ms. Chaskin’s commitment to community in Chicago has been demonstrated
through her work with The Resource Center, an environmental nonprofit. In addition, with her husband
and two children, Ms. Chaskin spent eight years, first as Resident Head and later as Resident Master
living in residence halls at University of Chicago, mentoring and developing undergraduate residents. Ms.
Chaskin holds a BA from Northwestern and JD from Northwestern University School of Law. Ms.
Chaskin brings extensive governance, educational, and legal expertise to the Board. She serves on the
Board’s Governance Committee and Development Committee.

e David Feinberg is a Project Manager at Canyon Agassi Charter Fund at Canyon Capital Advisors where
he specializes in charter school real estate development for high performing charter schools invested in
closing the achievement gap. Mr. Feinberg has extensive charter school and real estate experience;
formerly he worked as the Director of Real Estate for Launchpad, a nonprofit charter school real estate
developer that was spun out of Rocketship Education. He also taught third grade as a Teach For America
corp member in Los Angeles. A Chicago native, Mr. Feinberg is deeply committed to the success of low-
income, urban students, with whom he has worked for years in various capacities. He holds a BA from
Hampshire College, MEd from Arizona State University, and MA from the University of Southern
California. Mr. Feinberg brings extensive experience in charter school development, as well as
elementary educational expertise from his time as an elementary school teacher. He serves on the Board’s
Facilitiess Committee and Academic Achievement Committee.
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e Christopher Hoyes is a Senior Consultant with Roland Berger Strategy Consultants specializing in
strategy and operations. He has experience in the automotive industry and working for Fortune 400
companies. Prior to his work at Roland Berger, Mr. Hoyes worked at Consolidated Edison Company of
New York as a senior analyst and strategic planner. Mr. Hoyes' experience with community service and
development started with his time with the New York Urban League Young Professionals where he
served on the community service committee. He is currently an active member of the University of
Chicago's Undergraduate Mentorship Program. Mr. Hoyes holds a BS from Georgetown University and
MBA from The University of Chicago Booth School of Business. Mr. Hoyes brings extensive financial
expertise to the Board, and a wealth of strategic operational knowledge. He holds the office of Treasurer,
and serves on the Board’s Finance Committee, which he heads, and the Development Committee.

e Steven Kraus worked for 25 years as a partner at Deloitte Consulting LLP. He was the firm’s Midwest
Human Capital Practice Leader for health care benefits strategy, and has worked with clients such as
Walmart, State Farm, UAW Retiree Medical Benefits Trust, Comerica Bank, and numerous local
hospitals including Northwestern Memorial, Alexian Brothers, and Northwest Community. He was also
Deloitte’s formal national leader on employer implications of health care reform. Mr. Kraus has taught
graduate courses in a number of Human Resource and Compensation benefits areas. Mr. Kraus brings a
strong commitment to student achievement and a deep desire to use his extensive professional expertise
to make a difference in the lives of low-income students in Chicago. He has served on non-profit and
governmental Boards for over 25 years, including in leadership and executive committee roles; he was a
founding member of a number of Boards. Mr. Kraus holds a BA from St. Norbert’s College and MA
from the University of Texas at Austin, and is a Charter member of Certified Employee Benefits
Specialist (“CEBS”), a professional program sponsored by the Wharton School of the University of
Pennsylvania. Mr. Kraus brings a wealth and diversity of skills from his professional and volunteer work
experiences. Mr. Kraus has served before as a Board Chairperson, and has successfully created and
managed multiple nonprofit budgets. He holds the office of Board Chairperson, and as Chair is a member
of the Finance Committee, Facilities Committee, Development Committee and Governance Committee,
which he heads.

e Sherina Maye is Commissioner at the Illinois Commerce Commission. Formerly, she worked as an
attorney at Locke Lord LLP. Ms. Maye brings several years of business and commercial litigation
experience to the team. She also brings a strong commitment to the students of Chicago; she served in the
past on the associate board of Young Women's Leadership Charter School and has volunteered in several
schools on the South Side of Chicago, including Dunbar High School, Jackie Robinson Elementary
School, and Andrew Carnegie Elementary School. Additionally, Ms. Maye serves as a mentor to at-risk
students in Chicago through numerous volunteer programs, including Delta Sigma Theta and the National
Urban League. Ms. Maye holds a BA from Spelman College and JD from Howard University School of
Law. Ms. Maye brings extensive professional and public sector experience to the Board. She holds the
office of Secretary, and serves on the Development Committee and Governance Committee.

e Wayne Moore is a Vice President at Silver Chalice Ventures, a digital sports media company where he
handles strategy, marketing, and sales. Mr. Moore’s extensive business experience comes from his past
experience in several fields. After college, he spent four years as a Naval Officer, then worked as
manager at a medical device manufacturer, and an associate at Morgan Stanley. He brings a strong
commitment to giving back to children in Chicago; he spent several years as a big brother with the Big
Brothers, Big Sisters organization in Chicago. Mr. Moore holds a BA from Stanford University and MBA
from Kellogg School of Management at Northwestern. Mr. Moore brings a diversity of experience in
finance, operations, business development, media and marketing to the Board. He serves on the Board’s
Community Outreach Committee and Marketing Committee.

e Butch Trusty is the Education Program Director at The Joyce Foundation, where he leads the
foundation’s $8-10M in annual grant-making. Their grant-making is focused on closing achievement
gaps in Chicago, Indianapolis, Minneapolis, and nationally by improving teacher quality, enhancing early
reading policies, and exploring such innovations as charter schools. Prior to joining Joyce, Mr. Trusty
was a manager with The Bridgespan Group, where he advised foundations, advocacy organizations, and
school districts on strategies to accelerate their impact. He has also worked for Washington, D.C.-based
policy organizations and for a national education management organization. Mr. Trusty earned an AB in
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Public Policy from Brown University and MBA and MA in Public Policy from Duke University, where
he also completed a master’s project entitled “Using Urban District Reform Best Practices to Transform
Public Schools in New Orleans.” Mr. Trusty brings a strong foundation of education, policy, nonprofit
strategic planning, and charter school start-up governance work to the Board. He serves on the Academic
Achievement Committee and Community Outreach Committee.

e Ken Tsang is the Director of Technology and Marketing and a member of the founding team at Standard
Market, a startup food retail and restaurant group. Mr. Tsang is the head of marketing at Standard Market,
where he oversees print and online communications, brand identity, and public relations. Additionally, he
leads all technology functions within the organization. Mr. Tsang has past experience as a consultant at
the Monitor Group and Forsythe, as well as operational management experience at McMaster-Carr. Mr.
Tsang holds a BA from Harvard University, MS in Computer Science from the University of Chicago,
and MBA from the Kellogg School of Management at Northwestern University. Mr. Tsang brings a
strong background in computers and digital media, as well as marketing to the Board. He serves on the
Marketing Committee and Development Committee.

Beginning in the fall of 2012, the Founding Board/Design Team came together to discuss the need in
Chicago for a high performing K-8 elementary school in the South Shore neighborhood. The
neighborhood is not served by a single elementary school that meets the Chicago average on their
composite ISAT score and not one school in the neighborhood is rated a “Level 1” by CPS. The
neighborhood was listed #1 on the IFF’s list of Chicago neighborhoods in need of a high performing
elementary school.®® Members of the Design Team share a passionate commitment to ensuring that all
students have the opportunity to attend an elementary school that prepares them for success in high school
and a college of their choice. The Team meets a minimum of once monthly, and corresponds frequently
between sessions and meetings. Team members lend their particular expertise to various parts of the
school design, all have informed and vetted the final application, and all have participated actively in
multiple community outreach activities and community engagement events.

In addition to the Founding Board Design Team members, the following individuals were also a
foundational part of Great Lakes Academy during the planning phase and have provided invaluable
expertise as Consulting Design Team Members. These individuals do not intend to move forward as
Founding Board members but will instead continue as trusted advisors for the school. Their resumes are
included in Attachments G.11-G.18.

e Kris Clemmons, Attorney at Sidley Austin. BA from Holy Cross, and JD from Georgetown.
Expertise in real estate law. Unpaid consultant and consulting member of Design Team and member
of Facility Committee.

e Emily Krone, Director of Communications and Public Engagement at University of Chicago
Consortium on Chicago School Research. BA from Princeton and MS from Medill School of
Journalism at Northwestern. Expertise in urban education research on best practices in high
performing public schools. Unpaid consultant and consulting member of Design Team.

e Katherine Menendez, Education Consultant. BA from Duke and Masters in Public Policy and MA in
Social Work from the University of Chicago. Former elementary teacher and administrator with the
Chicago Board of Education. Expertise in curriculum development, school budgeting, teacher
evaluation and social work. Unpaid consultant and Consulting member of Design Team and member
of Development Committee.

e Annette Moore, New Director of Admissions (starting October, 2013) for University of Chicago law
school. Formerly attorney at Sidley Austin. BA from Emory University, JD from University of
Chicago. Unpaid consultant and Consulting member of Design Team and member of Community
Outreach Committee and Development Committee.

e Molly Richard, Elementary school teacher and Literacy Facilitator (grades Pre-K—Srd). BS from
Bucknell University in Elementary Education, and MA from Pepperdine University in Education with

8 |1linois Facilities Fund (“IFF”).“Hereand Now2: Change We Can Measure: The Need for Performing Schools in Chicago’s Neighborhoods™
IFF April 2009. (http://mwwwu.iff.org/resources/content/3/0/documents/Change-We-Can-Measure. pdf).
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emphasis in Psychology. Expertise in elementary school curriculum development, literacy instruction
and teaching. Unpaid consultant and Consulting member of Design Team.

e Aaron Rubens, Harvard Business School student and former head School Improvement Director at
Alta Vista Charter School. BA from Tulane University. Former teacher and former Management
Consultant. Expertise in curriculum development, non-profit development, teacher recruitment and
strategic planning. Unpaid consultant and member of Design Team.

e Melinda Spooner, Executive Director of Achievement Network (ANET) in Chicago. BA from
Davidson College and MBA from Kellogg School of Management at Northwestern. Former CPS
administrator with the Chicago Board of Education. Expertise in data driven education. Unpaid
consultant and member of Design Team.

e John Washington, Booth Business School student at University of Chicago. BA from Emery
University, BBA from Emery University. CPA. Expertise in finance. Unpaid consultant and member
of Design Team, and member of Finance Committee.

B. ACADEMIC TRACK RECORD SERVING SIMILAR STUDENT POPULATIONS

The proposal should demonstrate that the Design Team, whether an existing Chicago operator, existing national operator, or new operator, has a proven track record
of success driving academic achievement and growth for students similar to those the school expects to serve. In addition to discussing the Design Team’s proven

track record of success in the proposal narrative, include an attachment that includes corresponding data.

Great Lakes Academy’s school design is informed by some of the most successful urban schools serving
low-income students in the country. Lead Founder and proposed Executive Director Katherine Myers has
experience teaching in, and leading others in, urban public schools with similar populations as that of the
community in which Great Lakes Academy is proposing to open, including in New Orleans and
Brooklyn, and in both district and charter schools. She has taught second, sixth, seventh and eighth
graders, and has coached experienced teachers from Kindergarten through AP English as a founding
Teacher Coach with MATCH New Orleans Teacher Coaching, part of MATCH Education.®®

As a 2012 Fellow with Building Excellent Schools, Ms. Myers has studied over 50 high performing
charter schools that work to great success with similar low-income, minority populations in Boston, New
York City, Los Angeles, Newark, Washington D.C., Nashville, Memphis, New Orleans, Sacramento,
Columbus, Cleveland, Troy, and here in Chicago. (See Appendix B.5 for more on BES Fellowship.)
Among the schools visited and studied are well known names such as the Uncommon Network of
Schools, the Noble Network of Schools, the Edward Brooke schools, the Excel Academy schools, and the
Democracy Prep schools. Ms. Myers was inspired and informed by these schools, which share an
educational philosophy with Great Lakes Academy, outlined in the education philosophy section (for
more detail, please see Section 1.1Db).

The strength of the educational model presented by Great Lakes Academy has been proven in schools
across the country, and the experience of Design Team members will enable the model to be successfully
implemented on behalf of, and with the community input of, families in the South Shore Community. Ms.
Myers has received significant leadership training as part of the Building Excellent Schools Fellowship.
In addition, Ms. Myers has experience successfully teaching and coaching teachers in high performing
charter schools in New Orleans. She was the ELA Team Lead, and founding sixth grade teacher on a team
that turned around John Dibert Community School from a K-8 district school in New Orleans into a high
performing K-8 charter school as part of the Firstline School Network. She was a founding teacher coach
and member of a three-person team founding team at MATCH NOLA’s teacher coaching program. She
has significant experience in educational start-up organizations, on both an administrative and staff level.
Ms. Myers has worked with low-income, minority populations in both New York City and New Orleans
in predominately African American neighborhoods that have similar demographic dispositions as the
South Shore for six (6) years, both before and after working as an attorney in Chicago.

8 MAT CH Education is an organization that runsa T eacher Residency Training Program, a network of charter schools, Tutoring Corpsand
Teacher Coaching nationally. T hey have formed partnerships, with,among others, CPS. Match High School has been namedan EPIC Gold-Gain
award winner four times. Match Teacher Residency has called “the best from any graduateschool of educationin America.” See
www.matcheducation.org.
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In addition to Ms. Myers’ extensive educational experience, four additional teachers served as consultants
to our Design Team, and a fifth served as an education reporter for years before joining the University of
Chicago’s Urban Education Institute and Consortium on Chicago School Research. Another consultant
member has experience running SCORE! Learning Centers, as well as central office experience at CPS
where she worked as a CPS district office employee. She is now leading Chicago’s branch of the
Achievement Network, leading efforts to push data-driven instruction and decision making in schools.

The Founding Board includes a former elementary school teacher who worked as a founding Real Estate
Director for Launchpad, a nonprofit charter school real estate developer that was spun out of Rocketship
Education. A Founding Board member has worked in business development for an education CMO, and
currently serves as the Director of Education at the Joyce Foundation; he also served as a Founding Board
member for an elementary charter school in Brooklyn, Aspire Charter School, and worked as an
Education Pioneer Fellow in education policy while in Business School. A Founding Board member is an
attorney who lived with her family as a Dorm Master in the University of Chicago student housing for
eight years. Two Founding Board members were part of Education Pioneers; one worked for CPS during
the summer while in Business School, the other worked at the Fordham Foundation. Another member
taught in higher education as an adjunct professor at Roosevelt University.

The Great Lakes Academy Design Team and Founding Board has a strong track record of success in
several key operational areas including educational leadership, teacher coaching and training, finance,
operations, fund-raising and development, governance, law, facility acquisition and rehabilitation,
financing, strategic planning, and human resources. On the Design Team are individuals who possess,
collectively, six MBAs (plus two expected), three JDs, four Masters in Education, and ten Masters
Degrees. Eight members of the Design Team have worked in education, including two who worked at
Chicago Public School’s central office, one of which now runs ANET, an organization that assists schools
in creating data driven academics. Seven have taught. One was a member of the United States Navy, and
ran operations for a pharmaceutical company’s eastern region of the US. Another is the marketing
director for a start-up supermarket, now expanding to three. Several Design Team members have legal
experience, and several Founding Board members have served on previous non-profit Boards.

All Design Team and Founding Board members are committed to opening a school in and working with a
population of students located in the South Shore of Chicago. All are Chicago residents; several reside on
the South Side, and all have spent significant time engaging with the greater South Shore community over
the past ten months. All understand the commitment and seriousness such work represents.

C. SCHOOL LEADERSHIP

(i) Briefly describe the proposed instructional leadership structure. (Note: the structure should align with the school-level organizational chart provided in Section
2.5.). (ii) If school leader(s) have been identified, provide the criteria used to select the proposed leader(s), including skills, qualifications and characteristics. If
school leadership has notbeen identified, describe the criteria that will be used to selectthe proposed leader(s), provide a timeline for identifying school leader(s), and
specify whether past leadership experience is a requirement. (iii) Ifschool leadership has been identified, please provide evidence ofeach proposed leader’s success in
driving achievement with a similar student population.

Great Lakes Academy knows that a strong leadership team is a driving force behind successful schools
and outstanding student achievement. The Leadership Team in Y1 is comprised of an Executive Director,
a half-time Dean of Curriculum/half-time Dean of Culture in one combined role in Y1 (this becomes two
separate FTE roles in Y2), a Director of Community Outreach and Development and Student Support
Services Coordinator. Figure 10 outlines the leadership team for the school when fully enrolled. As we
grow over time, we will add a Dean of Curriculum and Student Support Services Coordinator for K-4 and
5-8, respectively. The school has one Dean of Culture, K-8.
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Figure 10: Leadership Team Responsibilities and Long Term Staffing Plan

Dean of Curriculum (2) We add second in

« Responsible for teacher coachingand
curriculum development.

Student Support
Dean of Culture Executive Sepvices
+ Responsible for Director Cé)dordlnatog(_Z) We

maintaininga Responsible for addasecondin Y5
positive, structured, leading Leadership * Coordinatesall
safe school culture Team & Board of servicesand IEPs
and coaching Directors or studentswith
teacherson R Recial needsand
classroom maintaining school X
management. culture and academic

achievement and co

fiscal well-being..

Directorof Community Outreach and
Development (splitsin Y3 to be tworoles:
Directorof Community Outreach and
Development Director)

 Responsible for managing relationships
with families and community partners

Responsible for fundraising.

In Y3, we split the role of the Director of Community Outreach and Development to include a full-time
Development Director. The school adds a grade level chair in each grade, K-4, once the grade has been in
operation for two years. When the school grows to include a Middle School, by Y5, the Leadership Team
will add a second Dean of Curriculum to concentrate on the 5-8 curriculum and to assist in coaching the
5-8 teachers, and a second Teaching Assistant. In grades 5-8, there are Department Chairs for ELA, Math,
Social Studies, and Science. All positions have varying responsibilities. The common requirements for
any member of the Leadership Team are:

e Deep belief in Great Lakes Academy mission

e Alignment with the school’s BE GREAT core values: Bravery, Endurance, Growth, Responsibility,
Enthusiasm, Achievement and Team

o Unwavering belief that all children, regardless of demographics, can achieve at the highest academic
levels

o Growth mindset: an ability to honestly self-reflect, an openness to feedback, and a commitment to

personal and professional growth

Outstanding work ethic, ability to take responsibility for, and perform several tasks, to a high quality

Team orientation with a sense of humor and the ability not to take one’s self too seriously

Love of children coupled with a passion for challenging children to perform at their best at all times

Ability to work in a fast-paced, flexible, high-stress environment

Demonstrated ability to work diligently through challenges as a problem solver

Thorough job descriptions for all staff positions are provided in Appendix E.5.

At Great Lakes Academy, the Leadership Team is led by Katherine Myers, whom we have identified as
our founding Executive Director. The job description is provided in Appendix E.5, and includes the
criteria listed above as well as:
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e Solutions-oriented leader with experience overcoming complex organizational challenges

e Results-driven leader with a demonstrated record of adult leadership

Exemplary communicator with an ability to build bridges among individuals with a wide range of
backgrounds and beliefs

Team-builder with the ability to help teams prioritize and focus on key goals

Humble leader, open to feedback, with a strong ability to self-reflect and to learn from mistakes
Demonstrated excellent results in teaching low income, minority students

Demonstrated excellent results in coaching teachers

Deep experience in education, strategic planning, staff development and operations

The challenges of opening a high performing charter school are many, and the leader must be prepared to
execute at a high level on a number of fronts. The Design Team/Founding Board has identified and
supports Katherine Myers for the role of Executive Director. Ms. Myers has completed a highly
competitive Fellowship with Building Excellent Schools, a nationally recognized and highly respected
organization that trains, coaches, and supports high capacity individuals to found, build, lead, and sustain
outstanding urban public schools. (For more detail, see Appendix B.5: Building Excellent Schools
Fellowship Descriptor and Appendix C.12 for Building Excellent Schools letter of support.) Ms. Myers
has demonstrated both private industry and public industry success, as a corporate litigator and as a
teacher, teacher coach, and team leader. As a founding Teacher Coach with MATCH Nola, in New
Orleans, she and her team posted measurable positive impact on student learning through teacher
coaching in a study by Harvard University. She understands the challenges facing start-up charter schools,
having worked as a founding teacher and team leader of a turnaround K-8 charter school in New Orleans.
While acting as a founding ELA teacher at John Dibert Community School, Ms. Myers’ students
averaged two years of reading growth annually. Finally, Ms. Myers brings the passion, drive, and
commitment to make Great Lakes Academy an outstanding charter school, setting a new bar for student
outcomes for K-8 students, not just in South Shore, but citywide.

2.3 AcADEMIC GOALS AND ASSESSMENT PLAN

2.3.a. EDUCATIONAL GOALS AND METRICS

Identify academic, non-academic, and mission-specific goals and metrics for the proposed school. Include a table that details the school’s quantifiable goals, including
targeted assessment scores, attendance levels, and additional metrics for each of its first five years of operation. Please describe how your Design Teamdetermined
these goals and why these goals are appropriate for the school’s intended population.

Our mission is to ensure the success for each of our students at a college preparatory high school and
college or university of their choice, and thus to ensure that a foundational college preparatory education
is firmly in place in grades K-8. A critical component of this mission, and therefore our primary
responsibility, is to prepare our students academically in measurable and systematic ways and to report
those results transparently with all stakeholders, at the heart of which are families, students and the larger
Chicago Public Schools community. Specifically, we hold our progress to a set of absolute, growth,
comparative, and value-added metrics which we share with the entire school community as well as with
our authorizer, Chicago Public Schools.

ACADEMIC GOALS

Great Lakes Academy proposes a series of performance-based academic goals using absolute,
comparative, and longitudinal measures that support the goals of Chicago Public Schools, the state of
Illinois, and Federal No Child Left Behind legislation. Through such measures, we will be able to
demonstrate the value-added component of our school to the larger Chicago educational landscape, and
particularly to the families and children with whom we work.

A detailed and rigorous Accountability Plan guides our academic and organizational goals for the term of
the charter. Students take criterion-referenced and norm-referenced standardized tests to assess and
evaluate academic progress in the core content areas and their literacy growth each year and across years,
a foundational priority for our K-8 school. For K-2 students, we establish goals and metrics using the
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nationally normed NWEA MAP assessment in Reading and Mathematics and the Strategic Testing and
Evaluation of Progress (STEP) reading inventory. Pursuant to Illinois Charter Law, Great Lakes Academy
provides data on student performance and growth, as well as comparative and trend analyses; reporting
includes all subgroups. Annual Reports are distributed to the chartering authority. We provide families
with all student academic results on Great Lakes Academy interim assessments, Illinois state assessments
and NWEA assessments. Current goals include absolute measures, growth measures, comparative
measures, and indicators for both organizational and academic progress. Our performance goals are all
focused on our mission of readying our students for college completion.

In order to assess the college readiness of our students throughout their time at Great Lakes Academy, we
use a variety of measurements tools including, but not limited to, interim assessments, STEP tests, weekly
quizzes, analysis of student work, and behavioral data so that we can have a thorough and nuanced
understanding of every student at our school at any given point in time. This will allow us to support our
students according to their individual academic needs, and prevent any student from slipping through the
cracks. We use assessments to set up individualized and small group tutoring and leveled group support
during our daily literacy blocks and, at times, during our math block.

We set our academic goals around these measurements in order to hold ourselves accountable to our
mission, while also taking into account the reality that many of our students will enter kindergarten
already 1-2 years behind their middle class peers.

GOAL 1: Students Achieve Mastery in English Language Arts.

e Measure 1.01 (Absolute): Y1°° — 70 percent of students in Kindergarten will be at a Step 3 by the end of
the school year, demonstrating first grade reading readiness on the STEP assessment.

e Measure 1.02 (Absolute): Y2°! — 80 percent of students in grade one will be at Step 6 by the end of the
school year, demonstrating second grade reading readiness on the STEP assessment. In Y1, 90 percent of
students entering the school in grade one will grow three STEP levels or greater.

e Measure 1.03 (Absolute) — Y3%% — 90 percent of students in grade two will be at Step 9 by the end of the
school year, demonstrating third grade reading readiness on the STEP assessment.

o Measure 1.04 (Growth) — All Years — 90 percent of students will grow a minimum of three steps of
reading growth per year on the STEP assessment each year as tested.

e Measure 1.05 (Growth & Comparative): In a cohort analysis of longitudinal growth, average annual
increases of percentiles among students in Reading Comprehension on the NWEA MAP or similar
nationally norm-referenced test, average a minimum of five (5) percentiles of growth per year until the
average percentile score reaches 85.

e Measure 1.06 (Absolute): 70 percent of students who have attended the school for two or more years will
score Proficient or Advanced on the PARCC Reading/Language Arts Assessment.”

e Measure 1.07 (Absolute): 80 percent of all students who have attended the school for three or more years
will score Proficient or Advanced on the PARCC Reading/Language Arts Assessment.*

e Measure 1.08 (Absolute): 90 percent of all students who have attended the school for four or more years
will score Proficient or Advanced on the PARCC Reading/Language Arts Assessment.®®

e Measure 1.09 (Comparative): All students who have attended the school for two or more years, on
average, attain proficiency rates that are 10 percent higher than the surrounding district average in the
Skyway Network, as measured by the PARCC®® Reading/Language Arts Assessment, until the Skyway
network achieves 80 percent proficiency or higher.

GOAL 2: Students Achieve Mastery in Writing.

% We will maintain this sameannual goal of 70 percent of Kindergarten students performing at Step 3 for each year ofthe charterterm.
91 . [ ; : .
We will maintain this sameannual goal of 75 percent of all first grade students performing at Step 6 foreach yearof the charter term.
%2 We will maintain this sameannual goal of 80 percent ofall second grade students performing at Step 9 for each year ofthe charterterm.
% Thisgoal, andall goals including the PARCC exam, assumes that the new lllinois state test will be the PARCC in coming years. Thisgoal
gs:mains thesame forthe ISAT or any other Illinois state test which the district approves forannual state student achievement testing.
Ibid.
°5 Ihid.
° Ihid.

Great Lakes Academy Charter School 4%



Measure 2.01 (Absolute): 70 percent of students who have attended the school for two or more years will
score Proficient or Advanced on the PARCC Writing Assessment.

Measure 2.02 (Absolute): 80 percent of all students who have attended the school for three or more years
will score Proficient or Advanced on the PARCC Writing Assessment.

Measure 2.03 (Absolute): 90 percent of students who have attended the school for four or more years will
score Proficient or Advanced on the PARCC Writing Assessment.

Measure 2.04 (Comparative): All students who have attended Great Lakes Academy for two or more
years, on average, attain proficiency rates on the PARCC Writing Assessment 10 percent higher than the
surrounding district average in the Skyway Network, until the Skyway network achieves 80 percent
proficiency or higher.

GOAL 3: Students Achieve Mastery in Mathematics.

Measure 3.01 (Growth & Comparative): In a cohort analysis of longitudinal growth, average annual
increase of percentiles among students in Mathematics on the NWEA MAP, or similar nationally norm-
referenced test, averages a minimum of five (5) percentiles of growth per year until the average percentile
score reaches 85.

Measure 3.02 (Absolute): 70 percent of students who have attended the school for two or more years will
score Proficient or Advanced on the PARCC Math Assessment.

Measure 3.03 (Absolute): 80 percent of all students who have attended the school for three or more years
will score Proficient or Advanced on the PARCC Math Assessment.

Measure 3.04 (Absolute): 90 percent of all students who have attended the school for four or more years
will score Proficient or Advanced on the PARCC Math Assessment.

Measure 3.05 (Comparative): All students who have attended the school for two or more years, on
average, attain proficiency rates that are 10 percent higher than the surrounding district average in the
Skyway Network, as measured by the PARCC Math Assessment until the Skyway Network achieves
80 percent proficiency or higher.

GOAL 4: Students Achieve Mastery in Science.

Measure 4.01 (Growth & Comparative): In a cohort analysis of longitudinal growth, average annual
increase of percentiles among students in Science on the NWEA, or similar nationally norm-referenced
test, averages a minimum of five (5) percentiles of growth per year until the average percentile score
reaches 85.

Measure 4.02 (Absolute): 70 percent of students who have attended the school for two or more years will
score Proficient or Advanced on the ISAT or PARCC Science Assessment.®’

Measure 4.03 (Absolute): 80 percent of all students who have attended the school for three or more years
will score Proficient or Advanced on the ISAT or PARCC Science Assessment.

Measure 4.04 (Absolute): 90 percent of all students who have attended the school for four or more years
will score Proficient or Advanced on the ISAT or PARCC Science Assessment.

Measure 4.03 (Comparative): All students who have attended the school for two or more years will, on
average, attain proficiency rates that are 10 percent higher than the surrounding district average in the
Skyway network, as measured by the ISAT or PARCC Science Assessment, until the Skyway Network
achieves 80 percent proficiency or higher.

GOAL 5: Students Achieve Mastery in Social Studies.

Measure 5.01 (Growth & Comparative): In a cohort analysis of longitudinal growth, average annual
increase of percentiles among students in Social Studies on the Terra Nova, or similar nationally norm-
referenced test, averages a minimum of five (5) percentiles of growth per year until the average percentile
score reaches 85.

Each goal correlates to our school’s mission of achieving academic success and personal excellence and
with CPS goals for growth, absolute, and comparative measurement of student achievement. We
recognize that no single assessment provides a comprehensive picture of student academic progress. In
addition to the standardized measures noted above, we use a series of formal interim assessments

%7 Great Lakes Academy students will takewhatever llinois state test is mandated for social studies (if thereis one) and science.
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appropriate to the grade level and in direct support of literacy development in early grades and college
preparatory school studies in middle grades.

We arrived at these goals by analyzing the highest performing schools for low-income students across the
country, and setting our goals to be comparable to their results. The Accountability Plan will be revised
and evaluated annually by the Academic Accountability Committee of the Board of Directors and
presented to the full Board for approval, in consultation with the Leadership Team of the school. The
Board believes that setting ambitious goals prior to the school’s opening will result in a culture of high
expectations and high standards. The Board expects the school district to hold the school accountable, and
will, in turn, hold the Executive Director responsible for achieving, meeting, and exceeding these goals.

Progress towards these goals will be monitored on an ongoing basis as part of the Board’s monthly
dashboard (see Appendix B.10 for example dashboards). If the school is not on track to meet the goals,
the Board and the Executive Director will create action plans to ensure that appropriate steps are being
taken to address any gaps. If individual students are not on track to meet these goals, we have a variety of
methods to remediate and address student needs including individual tutoring, small group tutoring,
intense lesson planning and execution training professional development.

ORGANIZATIONAL GOALS

As a steward of public funds, we also set goals and measures for fiscal accountability. The school’s
organizational viability is measured and reported to ensure that fiscal and financial controls are effectively
implemented and that the school remains a financially strong and healthy organization.

GOAL 6: Great Lakes Academy demonstrates fiduciary and financial responsibility.

e Measure 6.01: BExternal, annual audit reports demonstrate that the school meets or exceeds professional
accounting standards.

e Measure 6.02: Budgets for each academic year demonstrate effective allocation of financial resources to
ensure effective execution of mission as measured by yearly balanced budgets submitted to CPS.*®

GOAL 7: Board of Directors provides effective school oversight.

e Measure 7.01: Board conducts formal annual review of school leader.

e Measure 7.02: Board conducts annual self-evaluation to assess strengths/weaknesses.
e Measure 7.03: Board conducts formal annual review of by-laws and policies.

e Measure 7.04: Board conducts formal annual review of school’s strengths/weaknesses.

GOAL 8: Great Lakes Academy is fully enrolled, with high levels of attendance and re-
enrollment.

e Measure 8.01: Waiting list equals 50 percent of kindergarten enrollment annually.

Measure 8.02: 90 percent of students who begin the school year remain throughout the year.
Measure 8.03: 90 percent of students who complete the school year re-enroll the following year.
Measure 8.04: School averages 95 percent (+) daily student attendance annually.

GOAL 9: Great Lakes Academy rates highly on the Five Essentials Survey.®

e Measure 9.01: School scores “strong” or “green” on Five Essentials survey for Effective Leaders.
e Measure 9.02: School scores “strong” or “green” on Five Essentials survey for Collaborative Teachers.
e Measure 9.03: School scores “strong” or “green” on Five Essentials survey for Involved Families.

% We note that in the first three years of operation, our budgets do not balance due to our slowgrowth model, but due to our initial cash influx in
start-up, we do not everrun a deficit that is greater than our cash reserves.

% The Five Essentials Survey isa survey created by the University of Chicago consortium on Chicago School research to measurethe strength of
schoolsin five keyareas: 1. Effectiveleaders, 2. Collaborativeteachers, 3. Involved Families, 4. Supportive Environment and 5. Ambitious
Instruction. Seehttp://ccsr.uchicago.edu/surveys. The school cangive teachersthe survey in early years,and students the survey orally in early
grades, andwritten by 6™ grade. In Y1-Y5, we plan toread the student section ofthe survey aloud to students to gather data on Measures 9.04
and9.05. If andwhen the parent survey becomes available, we will use that survey aswell.
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e Measure 9.04: School scores “strong” or “green” on Five Essentials Survey for Supportive
Environment. 1%

e Measure 9.05: School scores “strong or “green” on Five Essentials Survey for Ambitious Instruction.***

GOAL 10: Great Lakes Academy consistently maintains school wide systems for tracking student
and school metrics.

e Measure 10.01: Attendance and student data is entered daily.
Measure 10.02: Interim tests are graded and entered onto school’s data systemwithin 7 days of exams.
Measure 10.03: Grades reports are sent to families on a weekly basis.

e Measure 10.04: Individual student academic and behavioral data is updated on school’s student
information systemon a weekly basis.

2.3.b. STUDENT ASSESSMENT PLAN

Explain how the school will assess the progress of individual students, student cohorts, and the school as a whole on the metrics identified in Section 2.3.a.
Educational Goals and Metricsover the course ofthe five-year contract. Create and include a table that details specific diagnostic, benchmark/interim, and summative
assessments that will be used for each grade level, as well as the timing oftheir administration (ii) The proposal narrative should: explain the rationale for selecting or
developing the identified assessments; describe each assessment's purpose, design and format; demonstrate the validity and reliability of any non-standardized
assessments; note alignment of assessments with state standards and/or Common Core State Standards, where applicable; and identify who will be responsible for
administering the assessments.

The ethos of the data driven culture at Great Lakes Academy is found in the question, “How do we know
that they know?” In other words, it is less significant to ask what teachers they have taught than to ask
what their students have learned. The answers lie in our frequent assessments and in teacher’s consistent,
careful review of student work.

Academic Assessments

Great Lakes Academy uses gquality assessments to constantly monitor and propel students’ learning, and
we transparently communicate our results to all community stakeholders. Research shows that all high-
performing schools serving low-income populations frequently assess student progress for multiple
opportunities for improvement.*® As Paul Bambrick-Santoyo points out, “The proper use of data-
centered methods in education isn’t an empty platitude and isn’t a matter of mindlessly teaching to the
test—it’s a clearly defined and incredibly effective pathway to academic success.”'*® Schools that deliver
strong academic results for their students provide rigorous, regular tests and use those results to drive
their instructional decisions as well as inform the student interventions, remediation, and acceleration.'**

Our Dean of Curriculum works in the summer to create our internal interim assessments with teachers in
grades K-2. In grade 3, we move to the Common Core-aligned ANET interim assessments. The Dean of
Curriculum also heads training of teachers to administer the STEP assessment in grades K-3, and the
NWEA MAP tests in grades K-8. The Dean also works in the summer and throughout the year on Data
Days to train teachers to analyze and action plan based upon interim assessments, weekly quizzes and
STEP test data.

Great Lakes Academy has a minimum of five annual Data Days (for more detail, see Annual Calendar
in Section 2.4.d) during which the entire staff analyzes assessment results and creates action plans,
including trimester-specific tutoring schedules. We assess students’ academic growth through a variety of
daily, interim, and annual exams to provide multiple, formative data points on student achievement. The
sources will include in-house, outsourced, state and national assessments and detailed reading inventories.
As we are committed to continually re-evaluating our academic assessment tools, when necessary we may
change our tools to reflect the most relevant, rigorous data tools available at that time. To organize, store,
and efficiently communicate student achievement data, we use a well-researched, computer-based

190 T his measure is not currently available until students can take the surveyin 6™ grade. We will measure Supportive Environment as soon as we
?Oalve 6" graders, or if the survey becomes available to give to students younger than 6™ grade.
Ibid.
102 gpe Reeves, Douglas B. “ Accountability in Action: The 90/90/90 Schools.” Englewood, CO Advanced Learning, 2005.
193 Bambrick-Sontoyo, Paul. Driven by Data. San Francisco, CA: Josey-Bass, 2010.
104 Carter, Samual Casey. “Lessons from 21 High-Performing, High Poverty Schools.” Washington D.C. Heritage Foundation, 2000.
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program such as Kickboard, a well-regarded online system used in several high-achieving charter
schools.*® Figure 11 provides a description of the assessments to be used.

Figure 11: Description of Great Lakes Academy Assessment Tools

Assessment Type Description
STEP Literacy Grades K-S (or.until a student.“Steps out” or passes level 12, the fingl STEP level), given
A SEEETET every six to eight weeks. A literacy test that measures students’ literacy growth over
time. Used to create longer term, scheduled tutoring and dynamic guided reading groups.
Weekly Show Grades K-8, short 10-minute quizzes, given every Friday, based upon the standards
What You Know | taught in each core subject that week. Used to determine one-off, individual or small
Quizzes group tutoring the next week or class-wide, re-teach lessons.
Internally _ o _ ]
Created Math, Grades K-2, internally created interim tests aligned to our Common _Core driven
ELA. and standar_ds. These tests are used to evaluate_ whether _stu_dgnts are keeping pace for
. ! . promotion, as well as whether they are mastering every individual grade-level standard.
Szgsngses In?tgenl':sm Used to determine longer term, scheduled tutoring, and any class-wide re-teach lessons.
Grades 3-8,"°° externally created, Common Core-informed, standards-driven tests in
English Language Arts and Math, given approximately every eight (8) weeks. These tests
ANET are used to evaluate whether students are keeping pace for promotion, as well as whether
they are mastering individual grade-level standards. Used to determine longer term,
scheduled tutoring. If ANET does not add science tests by the time we add third grade,
we will create our own interim assessments.
Grades 5-8, 3-to-5 minute quizzes covering the class aim. Exit tickets are used by
Daily Exit teachers to determine both the effectiveness of a lesson, and whether any student
Tickets necessitates flexible tutoring on that aim. Used to determine whether a whole-class
lesson re-teach is necessary, or individual students need immediate follow-up.
Grades K-8, administered at the start, middle and end of each school year. Measures
Nationally Iongitudin_al growth for cohorts of students in Reading and Mathematics qnd Sci_ence
N | Cver multiple years and can be compared to national cohort. Used to provide national
point of comparison and college trajectory in core subjects of Reading, Mathematics, and
(NWEA MAP) Science. We use the NWEA MAP test in all subjects except Social Studies where it is not
offered.
Illinois State Grades 3-8, a state test given annually. Given to determine curricular and instructional
Testing effectiveness and to compare the school’s performance with other schools across the city
(PARCC) and state.
In all grades, interim tests are given 4 or 5x annually. In grades 5-8, interim tests are
given at the end of each Trimester, in each subject, and a comprehensive annual exam
End-of-Year given in the last week of school. Tests are created internally based upon each core
Assessments subject’s standards. We give both trimester exams and ANETSs in grades 5-8; in grades 3
and 4, ANET exams stand in place of our interim exams. Cumulative end of year exams
begin in grade 5.

We carefully select our assessments to provide us with ongoing sources of data that allow us to evaluate
our individual students, grade level performance, and school performance as a whole throughout the
school year. Figure 12 outlines assessments we plan to use within each content area. Note that we will
continually evaluate the assessments that we use, and may choose to incorporate new tests and eliminate
others as tests are developed and altered.

All of our internally created assessments are created by teachers with significant input by our Dean of
Curriculum. We hold annual professional development on creating, analyzing and action planning
through the use of assessments. The Executive Director is responsible for overseeing the administration of

195 Kickboard is a data management system used in several high performing charter schools including multiple BESschools and the Uncommon
School Network. Itallowsteachersandstaff tocollect, organize, and analyze both academic and behavioral data on students.
1% Offeredin Grade 2, but the pricing isa set $30,000 perschool, and therefore not cost effective fora single grade.
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all state and national testing, supported by the Deans of Culture and Curriculum and the Director of
Operations/Business Manager. Teachers will administer the tests directly to students, under that oversight
and with that support. Student scores are always sent home to parents as part of our weekly student
progress report. State tests scores are reported during our final parent-teacher conferences, if available.

Figure 12: Assessment Tools across Subject Areas and Grades

Reading Writing Science Social Studies
STEP .
NWEA MAP Internal Interims In’:IVr\:]E'IA":\f'?.P Internal Interims Int_lezrr;fll :\Tte”ms
Internal Interims ema enms erra Nova
STEP NWEA MAP Internal Interims Internal Interims
NWEA MA.P Internal Interims Internal Interims Terra Nova
Internal Interims
STEP .
NWEA MAP Internal Interims NWEA MA.P Internal Interims Internal Interims
. Internal Interims Terra Nova
Internal Interims
STEP
3 NWEA MAP internal Interi NWAE\QE'\I_AAP NWEA MAP Internal Interims
ANET nternal Interims PARCC ANET Terra Nova
PARCC
NWEA MAP NWEA MAP NWEA MAP .
. ANET Internal Interims ANET ANET '”tﬁma' :\Tte”ms
PARCC PARCC PARCC erra Nova
NWEA MAP . NWEA MAP NWEA MAP Internal Interims
5 ANET Internal Interims ANET ANET Terra Nova
PARCC EQY PARCC EOY EOY
EQY EQY
NWEA MAP NWEA MAP Internal Interims
6 ANET Internal Interims ANET NW}E’SE'\I_AAP Terra Nova
PARCC EOY PARCC EOY EOY
EQY EQY
NWEA MAP NWEA MAP NWEA MAP Internal Interims
7 ANET Internal Interims ANET ANET Terra Nova
PARCC EQY PARCC PARCC EQY
EQY EQY EQY
NWEA MAP NWEA MAP NWEA MAP Internal Interims
ANET . ANET
8 Internal Interims ANET Terra Nova
PARCC PARCC
EOY EQY EQY
EQY EQY EXPLORE
EXPLORE EXPLORE

Non-Academic Assessments

Great Lakes Academy is committed to measuring non-academic goals as well as academic ones. Our
primary non-academic goals are the demonstration of non-cognitive social/emotional such as study habits,
and organizational skills. In K-1, teachers send home daily BE GREAT reports on a behavior tracker for
parent signatures. In grades 2-8, BE GREAT reports are sent home weekly for parent signatures, and
evolve into a paycheck system that accumulate weekly trimester-long points in grade 5.

Our commitment to our students’ social/lemotional growth, and to collecting and analyzing data in these
areas parallels our commitment to our students’ academic growth. Teachers enter daily behavioral data
onto an online system such as Kickboard, so that we can track and respond to student, grade level and
school wide trends. Teachers also rate students’ social/lemotional growth using the Devereux Student
Strengths Assessment (“DESSA”) (or a similar character-based assessment system) on a trimester basis
and include those in our report card. The DESSA “is a standardized, strength-based measure of social-
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emotional competencies of children in Kindergarten through the grade 8.” It uses 72 strength based
measures that compromise the following eight scales: “optimistic thinking, relationship skills, self-
awareness, personal responsibility, self-management, goal-directed behavior, social-awareness, and
decision making.'®” We also include daily and character assessment data on a Great Lakes Academy
Character skills report card that accompanies students’ academic report card.

In addition to the DESSA, the Great Lakes Academy Middle School (grades 5-8) employs a “paycheck”
token economy system for students, with daily opportunities for students to earn dollars and lose dollars
through merits and demerits.*®® Every student begins the week with $100. Students lose dollars for being
absent, tardy, failing to complete homework, being unprepared with uniforms or supplies, and
demonstrating misbehavior in class. For example, a student loses $5 from their paycheck for being tardy
to class, and loses $10 from their paycheck for failing to complete one night’s homework and therefore
failing to demonstrate Responsibility. Students also lose points for misbehaviors. A relatively minor
misbehavior, like calling out in class, is -$5. A more serious violation, like disrespect to a peer, is -$50.
Students can earn dollars for timeliness, demonstrating core values, being prepared in uniform and with
supplies, and for going above and beyond in their behavior. For example, a student who works through a
difficult question in class and demonstrates Endurance may earn $5 on their paycheck.

The paycheck is used as a summary of our Middle School student’s non-academic progress for families.
The paycheck report is printed out each Friday, and comments from teachers are included as well. The
student’s updated grades are included each week as well. Parents sign paychecks over the weekend and
have the opportunity to comment as well.

The paycheck has a series of consequences and rewards associated with it. Students whose paychecks dip
below $80 cannot attend weekly Community Celebration on Friday. Students with a Trimester average
below $75 cannot attend field trips or other whole school rewards. Students can also use paychecks
cumulatively ($5000 total for a dress-down uniform day), or to purchase Great Lakes Academy gear ($50
for a GLA pen) at the school store. Students whose paycheck dips below $50 during the week earn after-
school detention on Fridays.

Surveys. Great Lakes Academy is committed to receiving feedback through the solicitation of surveys
from school visitors, parents/guardians, and the adults within the building. We use an online survey
system to collect and compile data on everything from the cleanliness of the school facility to the
demonstration of BE GREAT values by our staff and students.*® We ask all visitors to complete surveys
for us, and have all staff members complete surveys each trimester. We also solicit parental surveys a
minimum of once annually. Our website includes a link to provide immediate feedback on the school.

Great Lakes Academy is also committed to asking students about their classrooms experiences; we ask
students to complete annual, anonymous surveys regarding their teachers. Recent research suggests that
one of the top indicators of teacher success is student feedback.'*® We will create anonymous student
surveys for students to complete based upon the CCSR’s Five Essentials Survey (it is only administered
to students 6™ grade and older; we will alter it or administer it orally in grades K-5).

Means of Reporting Performance Data

It is a top priority to maintain transparency at all levels of our school. From our Data Drill Down room, to
our daily and weekly communications with parents, to our monthly data dashboards for our Board of

197 DESSA information at: http://www.kaplanco.com/store/trans/productDetailForm asp?Catl D=17 percent7CE A1000 percent7CO&P1D=16430
198 A similar paycheck system is used at several high-performing charter schools observed by Katherine Myers during her time coaching teachers
in New Orleans through her Building Excellent Schools Fellowship. Schools include several KIPP schools, and several BESESN schools,
including Excel Academy in Boston.

199 For example, survey monkey isa common online account used to collect and compile survey results.

10 MET project, “ Asking Students about Teaching: Student Perception Surveys and their Implementation,” September 2012; Bill & Melinda
Gates Foundation, “Learmning about Teaching: Initial Findings fromthe Measurer of Effective T eaching Project,” December 2010. Student
Surveysare nowused at Aspire Public Schools, Green Dot Public Schools,andat TNTP.
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Directors, we are dedicated to data collection, analysis and action planning. As outlined in Figure 13, we
are careful to cultivate a culture of analyzing data for analysis and improvement rather than for judgment.

Figure 13: Means of Reporting Student Data

Stakeholder Means of Reporting
Weekly BE GREAT reports that include behavioral and academic data will be sent
home for parental signatures in grades K-1. In grades 2-8, progress reports that include
Students and behavior and grade reports are sent home weekly. In grades 5-8, behavior reports take
Families the form of paychecks. Quizzes and Interimtests scores are reported on weekly progress
reports. Report cards will be given out each trimester during parent-teacher meetings.
Report card conferences are mandatory, and all report cards require parent signatures.
Our Data Drill Down room has posted all student reading levels and math levels, as well
as interim tests scores, attendance records, and behavioral trends. Teachers post select
student test data (growth), homework data and BE GREAT behavior stars in their
Teachers and classrooms.
Administrators On Data Days, we copy all data for the full staff. Our ethos is to embrace and analyze
data for ways in which to improve, not for ways in which to make judgment. Teachers
work individually and in grade-level teams to analyze students’ academic and behavioral
data and action plan.
Board of Members of the Board will be given monthly updates during board meetings that include
a dashboard with academic and non-academic performance indicators. See Appendix
B.10 for sample dashboards.

Greater Chicago State tests scores along with STEP and nationally-normed assessment datawill be

C - published annually and made available tothe general public via an Annual Report that

ommunity and . . : ) )

he State contains academic and non_-academlg results and prov[des a plan for mprovement as

t needed. The Report also will be available on our website: www.glachicago.org.

Directors

2.3.c. DATA DRIVEN PROGRAMS AND INSTRUCTION

(i) Describe how instructional leaders and teachers will administer, collect and analyze the results of diagnostic, formative, benchmark/interim, and summative
assessments to inform programmatic and instructional planning decisions and make adjustments to curricula, professional development, and other school components.
This response should clearly explainthe roles and responsibilities ofthe instructional leadership teamin overseeing teachers’ progress toward helping students meet
their identified goals, as well as specify the formalized processes and supports that will enable teachers to reflect on student progress and adjust their instruction
accordingly.20 (ii) Please explain how the school will continually communicate with parents and students about academic achievement and progress

At Great Lakes Academy, we embrace student academic data because it enables us not only to serve our
students, but to have a clear and honest assessment of our own effectiveness as we constantly push
ourselves to grow and better educate our students.

We are committed to the use of data to inform our decision making, not only with our curricular
decisions, but also to inform our school culture decisions, hiring decisions, etc. Our philosophy at Great
Lakes Academy is “assess to address.” We use a variety of assessments on a daily, weekly, and interim
basis to develop a nuanced understanding of each individual student at our school and to effectively
address their needs. In this way, we can ensure that no students are falling through the cracks, all students
are being challenged, and we are truly teaching each standard to each student to mastery. If a student is
struggling with a concept, we have a number of interventions for the student: individualized tutoring,
small group instruction, or, if the entire class is struggling with a concept, re-teaching the concept to the
entire class.

We follow the philosophy laid out clearly in Driven by Data for the collection and use of data in
addressing individual student needs.™" The essential elements are:

1. Assessment: Create rigorous interim assessments that provide meaningful data.
2. Analysis: Examine assessment data to identify where students are struggling and why.
3. Action: Implement new teaching plans to respond to the analysis.

111 Bambrick-Santoyo, Paul. Driven by Data. Josey-Bass San Francisco. 2010.
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4. Systems: Create systems and procedures to ensure continual data-driven improvement.
At Great Lakes Academy, we also include:

5. Transparent Culture: Create a school culture in which teachers embrace data, the information
provided therein, and the opportunity to grow as educators, and to feel empowered rather than judged
by student data.

The school uses a variety of formative and summative assessments, as well as criterion-referenced and
norm-referenced assessments, as detailed in Section 1.3b: Student Assessment Plan.

The staff spends one full day after each interim assessment analyzing their student data, and action
planning around that data; new guided reading groups are created, long-term tutoring groups are created,
lessons are selected for re-teach, and curriculum effectiveness is discussed. See Appendix D.10 for more
on our data analysis and action planning. Figure 14 outlines how data gathered from these assessments is
used to create action plans on four levels.

Figure 14: Great Lakes Academy Data Analysis and Associated Action Step

M EWSS Action Step

Are there common mistakes or
1 | misconceptions in 75percent or | Re-teach the standard/conceptto the entire class during a re-teach block.
more of my students?

Pull group of students during independent work time and re-teach skill.

OR
Are there groups of students (5-10) . . . . .
2 | demonstrating a lack of mastery (R)eR-teach skill during dynamic guided reading groups.
ill?
overaskill’ Pull group of students during breakfast, lunch, or study-block to re-
teach skill.

Create individual RTI or action plan for studentand closely monitor
progress over next 4-6 weeks.

OR

Create individualized tutoring plan and closely monitor student over
next 4-6 weeks.

Are there individual students
3 | missing large numbers of questions,
and who might need an individual
action-plan or RTI?

4 Is there a minor misconception or a | Pull studentduring independentwork time, before or after school, or
minor mistake a student is making? | during breakfast or lunch to address misconception.

Throughout the day, week and trimester, there are several opportunities for each action step to occur:

e Whole-Group Re-Teach. At the K-8 level, teachers have time set aside on Fridays to re-teach
lessons that over 75% of the class failed to master (based on recent quizzes or assessments). (For more
detail, see Appendix D.2 for daily schedules.)

e Dynamic Reading Groups. At the K-8 level, students have an opportunity to read every day as part
of an on-level guided reading group. In grades K-4, our guided reading groups are completely flexible
based upon the latest STEP data. In grades 5-8, our Reading Clubs are flexibly grouped every eight
weeks based upon student’s Fountas and Pinnell Reading levels. **?

e Targeted, One-Off Intervention. Teachers can pull students for targeted one-off tutoring during
breakfast, lunch, recess, Character and Fitness, and during Choice Time (K-4) or FOCUS time (5-8)

e Targeted Remediation. Teachers can pull students for more formal, long-term remediation in small
groups during Choice Time (K-4) and FOCUS time (5-8).

e Extra Teaching Assistance. We have financed one Teaching Assistant who is assigned to assist
teachers in grades 2-4, and to assist teachers in grades 5-8. These teachers provide one-on-one and

112 Fountas and Pinnell reading assessment is a comprehensive reading comprehension assessment used to gauge student reading levels.
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small group pull-out assistance during independent practice time in our literacy and math classes for
any students struggling below grade-level. They are also considered in training to become lead
classroom teachers in future years.

We also use data to drive our school culture by collecting and closely monitoring student behavioral data,
and responding accordingly. Our Dean of Culture closely tracks student behavioral data for trends across
grades, students, and teachers. On a weekly basis, we track the category of corrections that students are
being given, and by whom. If we see a trend in a particular teacher’s class, we can work with that teacher
to proactively improve that specific area of his/her practice. For example, if we notice that many students
are being given corrections for lack of focus in a particular class, we can work with that individual teacher
to increase his or her student engagement techniques. If we see a behavior trend across the grade, such as
a spike in demerits being given in the fifth grade for disrespect, we can incorporate additional
professional development for fifth grade teachers on management, as well as lessons on respect during the
fifth grade classes’ Character and Fitness class or advisory.

Our Leadership Team holds an end-of-the-school year retreat where we analyze the year’s summative
results, and reflect on the factors that lead to those results. This, in hand, leads to action planning, and
changes in practices in instruction, staffing, culture, and scheduling for the following year.

Our Board holds a yearly retreat to reflect upon the school’s data as well, including attendance,
enrollment, fundraising, budget, and summative academic results. During that meeting, the Board reflects
upon its efforts in the past year to support the school, presents its own self-evaluation, and discusses any
areas in which it may need to strengthen its efforts. It sets goals for the coming year, as well as associated
measurements, which are tracked monthly on the dashboard.

We communicate with parents/guardians and students regarding academic progress a minimum of once
weekly. Progress reports are shared with students in advisory each week, and sent home with students on
Friday to be returned Monday with a parent/guardian signature. We also notify families of any extra
tutoring groups their child may be accessing in the coming week(s).

Our commitment to data has been evident in our pre-authorization community outreach. We distributed
surveys and feedback forms to local residents (see Appendix C.4 and Appendix C.5). It became evident
through our survey results and through thousands of one-on-one conversations that families were looking
for after-school opportunities for their students. Accordingly, we made and continue to make an effort to
locate after-school partnerships so that we could provide that service for our families. (For detail on those
after-school partnerships, see Section 1.1.)

2.4 CURRICULUM AND INSTRUCTION

Our curriculum is designed to serve our mission of student success through college and beyond. We begin
in Kindergarten, with a rigorous, college preparatory curriculum that includes 180 minutes of literacy and
90 minutes of math instruction each day.

What does rigor look like?

Rigor can be an overused word in education. It may be easier to describe some examples. At Great Lakes
Academy it means all teachers are always asking students to answer in a complete sentence, even on day
one of Kindergarten. It means teachers using high level vocabulary, calling a number an “integer” and
requiring students to use similar Tier 2 and Tier 3 words with a high degree of frequency. It means
students being asked to solve a math problem in three different ways, and to explain their solution in a
written paragraph. It means students constantly being asked to explain their thinking, to articulate the
“why?” and the “how do you know?” that informs their understanding of ideas, and to do so in text-based
and evidentiary ways. It looks like teachers pre-scripting their questions up to the highest level of
Bloom’s taxonomy for every lesson, indicating students they may call on, and receiving feedback on

Great Lakes Academy Charter School

($)]
2n



those questions by our Dean of Curriculum. Rigor also is defined by the scope and sequence of study, and
the materials that inform that sequence, each of which is discussed below in further detail.

2.4.a. CURRICULUM

Provide a brief description of the proposed curricula and supporting materials for each subject and outline the rationale for curriculumdevelopment or selection
decisions. How will the proposed curricula further the mission of the school? (ii) Provide evidence that the proposed curricula are research-based and have been
effective with students similar to those the school expects to serve. Alsoinclude a briefdescription ofhow these curricula will keep students on track for college and
career readiness, highlighting any backwards-planning efforts, if relevant. (iii) Explain how teachers will know what to teach and when to teach it; include the
curriculum resources that will support instructional planning (e.g., curriculum maps, scope and sequences, pacing guides, etc.); (iv) Describe the curriculum
development and revision processes by which school leaders and teachers will evaluate and revise the curricula to ensure its continued effectiveness in driving
academic achievement and growth for all students, alignment to state standards, and alignment fromgrade to grade.

Great Lakes Academy’s mission is to prepare every student for an academically rigorous college
preparatory high school and for success in a college or university of their choice. As part of the national
work of education reform, Illinois has incorporated and adopted the Common Core standards in ELA and
Math, and indicated its plans to implement the Next Generation Science Standards in Science.'*
Accordingly, our curriculum is designed around the Common Core, the Next Generation Science
Standards and the lllinois Social Studies standards and the Illinois Social/Emotional standards in every
grade.'** See Appendix D.21 for listing of the Kindergarten and First Grade standards for ELA, Math,
Science, Social Studies and SEL.**°

Using the Common Core standards and drawing from the standards developed by the Edward Brooke
Charter School network™® Uncommon Network, and other high performing schools with a strong track
record of academic success in alignment with rigorous state standards, our Dean of Curriculum creates
Great Lakes Academy pacing guides. S/he then works each year during our Summer Institute with
teachers to break standards into a curriculum map for each grade and subject area to ensure that our
students are working towards college preparation starting at the Kindergarten level.™*” Our curriculum
maps are aligned vertically, from grades K-8, to ensure that students do not miss any skills necessary for
a rigorous high school experience. Our curriculum maps are also aligned horizontally within the grade
level, meaning, for example, that as students learn to identify topic sentences in their non-fiction reading
class, they are also focusing on writing clear topic-sentences in their writing class and incorporating these
into their writing within social studies and science classrooms.

Within a grade, we rely upon both in-house and externally created curricular resources. Regardless, all
curriculum must be aligned with the Great Lakes Academy Standards which are aligned to the Common
Core aligned Illinois State Standards, and standards from high performing schools, such as Brooke
schools in MA, which consistently score at the top of the state for all open enroliment schools. We also
use externally created curriculum to create our lessons for Math, Social Studies and Science. For example,
teachers use enVisions Math as a resource to develop their lessons for Math Procedures. Nevertheless,
teachers in charge of these lessons must ensure that the scope and sequence for the year is aligned with,
and fully covers, Great Lakes Academy Standards.

To lighten teachers’ planning loads, and to allow teachers to specialize in one or two key subject areas
even at the elementary level, teachers in grades K-4 collaborate and share lesson plans. For example, in
Kindergarten, there are four teachers. The two more experienced teachers plan the Math Procedures, Math
Problem Solving (Lead Teacher A), and Reading Comprehension/Read Aloud and Writing (Lead Teacher
B). The less-experienced co-teachers plan for Social Studies and Science. All have a hand in creating
Guided Reading lessons, whose scope and sequence changes every eight weeks depending on the most
recent STEP test data. (See Appendix D.22 for STEP-aligned Guided Reading Scope and Sequence.) In

13 http://www.isbe.net/common_core/default.htm; http://www.isbe.state.il.us’‘common_core/default.htm. The Common Coreincorporates the
College and Career Readiness (CCR) standards, which clearly define those skills students need to be prepared to enterthe workforce and college.
14 See http://www.isbe.state.il.us/ils/Default.htm for link to all Illinois state standards.

5 standards for grades 2-8 are available upon request. For the sake of space, we include only thestandards of our opening grades, K and 1.

16 see Appendix D.30 forexemplar Edward Brooke Power Standardsin ELA.

"7Edward Brooke students scored #1 or#2 in thestate out of all public schools in Massachusetts in both Mathand ELA. T heirstandards can be
found here: http://mwww.ebrooke.org/wp-content/uploads/2010/09/teaching-standards.pdf. Lead founder, Katherine Myers, visited the school
several timesin the fall 0f2012.
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second through fourth grades, where there are three experienced teachers at each grade level, the planning
load is divided up slightly differently, but the concept is the same: teachers plan one or two subject areas
thoroughly, and share lesson plans across the team.

To ensure that shared lessons are understood and thorough, there is time each week during our Friday
Professional Development to meet in grade-level teams and review the upcoming week’s lessons.
Teachers come having read lessons and prepared to ask questions, practice executing targeted pieces of
the lesson, and share best practices on any of our pre-scripted curriculum such as Reading Mastery. We
use student data to assist in selecting teachers to share-out best practices.

Curriculum Development. To develop our curriculum, each summer teachers work with our standards
and pacing guides to create a Curricular Alignment Template (CAT) (essentially a curriculum map) for
the course. The CAT is based upon the curriculum development system as developed and implemented at
the highly successful Roxbury Preparatory Charter School (of the Uncommon Schools network).'*® The
CAT allows teachers to plan for the year’s curriculum by analyzing rigorous, standards-based
assessments, and then using the Great Lakes Academy Standards to break down the year into units of
study, and discrete, individual, daily teaching points or objectives. Teachers also rely on internally created
pacing guides, created by our Dean of Curriculum. See Appendix D.22 — D.25 for sample Reading
Comprehension and Writing Pacing Guides for grades K-1.""° We do not create internal CATs for the
programs that we use for phonics and word study, such as Reading Mastery and Words Their Way, but we
do create CATs for Math Procedures and Math Problem Solving using as a resource the research-based
programs Investigations and enVisions Math. Our Dean of Curriculum and Executive Director leads PD
on how to use standards and assessments to break down standards into daily objectives; they also provide
a pacing calendar for every subject and grade. See Appendix D.15 for Curriculum Development
Timeline. See Appendix D.26 - D.29 for sample CATs for Kindergarten and first grade Reading
Comprehension and Writing. **°

During start-up, we select a focus area for teachers in grades K-4 as we work to refine our internal
standards, and internal CATs for each grade. In every grade, the first year’s focus area is the Reading
Comprehension/Read Aloud CAT, and the Writing CAT. The second year is focused on the Math
Procedures and the Math Problem Solving CATSs. In year three, Science and Social Studies CATS. In the
interim, we initially rely more heavily upon research-based and proven curricular programs aligned to
lllinois State Standards such as Investigations and enVisions for Math,'** the FOSS system for Science,
and Pearson myWorld Social Studies for Social Studies. In all years, we revise the previously created
CAT and assessments based upon the previous year’s student assessment data. Figure 15 is a
demonstration of our curricular development plan for grades K-1. This looks slightly different in grades
2-4 where there are three lead teachers, and we create our internal curriculum more quickly. In grades 5-8,
teachers are specialized by subject (ELA, Math, Social Studies/Science), and our internal curriculum is
developed for each subject in the first year of the grade, then revised annually thereafter.

Figure 15: Great Lakes Academy’s Summer Institute Three-Year Curriculum Dewelopment Plan, K-1

GLA Curriculum Development Timeline & Responsible Parties

Yearly

grage ELA Math
dewelo Science Social Studies
pment

18 |n October 2012, Lead Founder Katherine Myers was trained by Uncommon Schools Boston Managing Director, Dana Lehman, in the
implementation of the CAT in designing curriculum for a school as part of the Building Excellent Schools Fellowship.
Ez We have provide pacing guides for grades K and 1, our Y1 grades, and the

Id.
21 |nformation for Envision Math cam be found here: http://www.pearsonschool.com/index.cfm?locator=PS1zHe. Envision isalignedto the
Common Core. Information for Investigations Math can be found here: http:/investigations.terc.edu/index.cfm
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Once a subject’s CAT has been developed and refined, teachers spend Summer Institute refining the
scope and sequence based upon the previous year’s academic data. For example, if student test scores
were lowest during a particular unit in our writing course, teachers may work with the Dean of
Curriculum to re-assess those standards and re-write that particular unit. In later years, we may also
shorten our Summer Institute to 15 days for grades that have been operating with consistent teachers for
more than three years.

Throughout the school year, teachers complete daily and weekly lessons using our lesson planning
templates, as well as any accompanying materials, and submit those to our Dean of Curriculum, (and in
later years, grade level chairs as well) 10 days prior to teaching the lesson. Our Dean of Curriculum then
provides targeted feedback for revisions and returns them to teachers a minimum of five days before the
lesson is taught. Teachers submit revised, final lessons the Friday before they will be taught, so that
grade-level teams can review lessons together before teaching them. See Figure 16 for our feedback plan.

Figure 16: Great Lakes Academy Lesson Planning Feedback Calendar

Literacy First. We prioritize developing strong, foundational literacy skills in

. Thu 10:00 PM .
Sun 5:00 PM Fri 2:00 PM Mon 10:00 PM 4 days pre- Fri PD
2 weeks pre- 10 days pre- 1 week pre- teachin 3 days pre-teaching
teaching lessons teaching lessons teaching lessons g lessons
lessons
Finalized Lessons reviewed in
Lessons submitted | Lessonreturned to | Revised lessons .
. . lessons grade-level meeting ;
to Dean of Teachers with submitted to Dean . .
. . returned to Materials printed for
Curriculum comments. of Curriculum .
Teacher. following week.

all of our students.

Research regarding the impact of strong literacy acquisition is unequivocal. Reading skills affect the
entirety of a student’s academic life."** Further, early reading ability is highly predictive of reading

122 granovich, Keith. “Matthew Effects in Reading.” Reading Research Quarterly. Fall. 1986.
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comprehension ability across a student’s courses.*®® Researchers have noted “The Matthew Effect” in
early, strong readers: “[T]he very children who are reading well and who have good vocabularies will
read more, learn more word meanings, and hence read even better.”*** To create a positive Matthew
Effect for our students, we push literacy heavily from day one, spending over three hours daily in
Kindergarten and first grade, and spiraling key literacy skills into all subject areas. We use a balanced
literacy approach that is recognized by the highest performing charter schools, and based explicitly on the
work of the Uncommon Charter School Network and the Edward Brooke Schools, which have
consistently posted among the highest reading scores in New Jersey, New York and Massachusetts while
serving predominately low income, urban students of color. The approach is outlined in the recent book
Great Habits, Great Readers, from Paul Bambrick-Santoyo of the Uncommon Charter School
Network.™?* It includes daily, whole-groups lessons in Read Aloud, writing, and daily small-group lessons
in reading comprehension, guided reading, phonics, vocabulary and word study. Small groups are
dynamic and re-assigned every 6-8 weeks in accordance with interim STEP assessment data.

Small Class Size. In grades K and 1, we plan for 32 students and two full-time teachers in each
classroom. We utilize this two-teacher system and blended learning on computers to teach the bulk of our
math and literacy lessons in small groups of eight students or less. In whole group teaching in K and 1,
the ratio is 16:1. Finally, in Y1, our student to adult ratio is 9:1. We keep our class sizes small through the
lower elementary grades, with 16:1 teacher to student ratio in grades 2-4 (we have three classroom
teachers per grade, and one floating Teaching Assistant for grades 2-4). In the upper grades (5-8), when
research indicated that gains from small class size is negligible, we move to larger, 25-32 student classes.
Research indicates that minority, low income students in lower elementary grades have shown greater
gains in small classes, where the class size is under approximately 20 students.*?® Research also indicates
that reducing class size without regard to teacher quality is meaningless in and of itself. Our approach is
to hire and train the highest quality teachers, while also reducing K-4 class size, and utilizing small in-
class groupings for increased individualized instruction and attention to the greatest extent possible.

Literacy Program in Great Lakes Academy Elementary (K-1)

Our goal is to ensure that all students have the literacy skills to read and write at or above grade level
when they enter second grade, or after they have been with us for two years. Our students develop
decoding and reading fluency, and we lay the foundation for their expression of critical thought through
writing. The K-1 schedule devotes over 200 minutes daily to our literacy program, including daily lessons
in phonics, guided reading, reading comprehension skills and strategies, Read Aloud, vocabulary
development, word study, writing, handwriting, and grammar. Our literacy block in K-1 is broken up into
five core literacy components, three of which include small group instruction with no more than eight
students per group.**’ Small group instruction is provided during a three-period rotation through guided
reading, phonics instruction and, blended learning on an adaptive, literacy-based, research-based
computer program such as River Deep.'”® Whole-group instruction is provided during
writing/handwriting, Read Aloud, and vocabulary. We follow a balanced literacy approach, believing that

23 Cunningham, AnneE., and Keith E. Stanovich. “Early Reading Acquisition and its relation to reading experience and ability 10 years later.”
Developmental Psychology. Vol. 33 Nov. 1997; Stanovich, Keith. (2000). Progress in Understanding reading: Scientific Foundations and New
Frontiers (1 ed.). NewYork, NY: Guildford Press.; Cunningham, Anne & Keith Stanovich. (2003). “Reading Can Makeyou Smarter.” Principal
Nov./Dec. 2003.

24 |id.; Stanovich, Keith.“Matthew Effects in Reading.” Reading Research Quarterly. Fall. 1986.

125 Bambrick-Santoyo, Paul, et al. Great Habits, Great Readers.” San Francisco, CA. Jossey-Bass. 2013,

126 5ee T he Center for Public Education “Class Size and Student Achievement: Research Review”
(http://mww.centerforpubliceducation.org/Main-Menuw/Organizing-a-school/Class-size-and-student-achievement- At-a-glan ce/Class-size-and-
student-achievement-Research-review.html) fora comprehensive review of the Tennessee’s Project ST AR, Wisconsin’s SAGE, and California’s
CSR program; See also Mosteller, Frederick, “The T ennessee Study of Class Size in Early Grades.” The Future of Children. Summer/Fall 1995;
127 North Starin Newark, NJ, is the highest scoring non-selectiveschool in NewJersey, and implements a similar 3 group rotation through guiced
reading, phonics instruction and computer reinforcement.

128 River Deep is a research-based literacy program on computer used at high performing schools such as Uncommon Network charter schools.
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strong leaders “overdetermine[d their] success by applying every path at their disposal and using them to
reinforce one another.”** Figure 17 explains each component of the literacy block.

In K and 1, the literacy block begins with a 15-minute whole-group Morning Message that reviews
phonics, grammar, and writing concepts. There is then a whole-class Read Aloud, based upon our
Reading Comprehension scope and sequence. Students then break up into four small groups. Groups B
and C work on phonics with the classes’ co-teacher for the next hour. Group A moves to guided reading
or reading comprehension (depending on the day) with the more experienced teacher for 30 minutes,
while Group D works on a computer-based reading program. Groups A and D then flip-flop, while
Groups B and C remain in Phonics. For the last 15 minutes, Groups B and C have a word study lesson,
based upon Words their Way. After an hour, Groups A and D move to phonics, and Groups B and C move
between the computer-based reading program and guided reading/reading comprehension. After two
hours, there is recess and a snack, and then students move to whole-group writing, with the co-teacher
pulling one small group of writers each day to work with them on their specific data-based skill needs.
Figure 23 below is a same student daily schedule. Figure 17 is further explanation of the literacy block
components.

Figure 17: The K-1 Literacy Program at Great Lakes Academy Elementary

Literacy . .
Component Rationale/Explanation
Reading aloud to children has been referred to as the single most important activity for
building the skills required for reading success.**°

Read Alouds allow students to focus on high-frequency sight words, to acquire new
vocabulary, develop auditory skills, hear modeled reading fluency and expressive reading,
and do practice reading skills onabove-grade level texts. Read Alouds allow teachers to
demonstrate the metacognitive processes necessary for successfulreading comprehension.*3!
It also builds an enjoyment of books and reading, developing life-long readers, and builds
shared experiences for classes.

We align our Read Aloud lessons to our Reading Comprehension curriculum, so that
students receive a double-dose of exposure to a given objective each day.

Our Read Aloud follows an “I Do/We Do/Check for understanding.” '3 First, the teacher
introduces the skill to the students and previews the text. S/he then introduces 4-8
vocabulary words thatare in the text. Then, for the “I Do” portion, s/he reads aloud to
students and models, or “thinks aloud™ the critical reading skill being taught. For the “We
Do,” the teacherasks questions as key points in the text to allow students to practice the
skill. The lesson ends with a check for understanding whereby students eitheranswer a
question through a “turn and talk” or by writing their answers.**3 See Appendix D.16 for a
sample Read Aloud Lesson Template.

Our Reading Comprehension scope and sequence is based upon the Common Core and
) follows the same scope and sequence as our Read Aloud. We work to develop
Reading metacognitive readers who think critically about the texts they read, whether it is non-fiction
Comprehension | or fiction. Students receive small group, Reading Comprehension lessons 3xweekly in their
guided reading groups. On other days, they receive group-specific, on-level, guided reading
lessons. See Appendix D.17 for a sample Reading Comprehension Lesson Template.

Given their economic disadvantages, we recognize that our students are likely to enter our
school with a less extensively developed vocabulary than their more affluent peers.'®* we

Read Aloud

Vocabulary

129 Bambrick-Santoyo, Paul, et al. Great Habits, Great Readers. San Francisco, CA. Jossey-Bass. 2013

30 Routman, R. (2000). Conversations: Strategies for teaching, learningand evaluating. Portsmouth, NH: Heineman.

131 «Think Aloud” allows students to understand what teacher is thinking and why, modeling what students should consider as they complete
similar tasks independently. Keene & Zimmerman. (1997). Mosaic of Thought. Portsmouth, NH: Heinemann.

132 The Read Aloud lesson guidelines are laid out on pp. 103-126 of Great Habits, Great Readers.

33 Fountas, Irene C., and G. Pinell. (2006). Teaching for Comprehending and Fluency: Thinking, Talking, and Writing about Reading, K-8.
Portsmouth, NH: Heinemann.

13 Hart, Betty, and T.. Risley. “The Early Catastrophe: The 30 Million Word Gap by Age 3.” American Educator. 2003.

Great Lakes Academy Charter School

(o2}
KB



further recognize that “[t]lhe powerful relationship between comprehension and vocabulary
knowledge is one of the most consistent findings in reading research.”**®> Accordingly, we
weave vocabulary acquisition throughout our day in a variety of ways; words of the day,
previewing vocabulary words before reading texts, having vocabulary word walls for
science, social studies, and math. Our teachers consciously use high level vocabulary in
classrooms, and demand our students use correct, high level vocabulary and grammatically
correct sentences when speaking in class as well. We also begin our Read Aloud lessons
with explicit vocabulary word instruction. See Appendix D.17 for a sample Reading
Comprehension Lesson Template, which includes Vocabulary.
Phonological and phonemic awareness is a basic component of teaching children to read.
We use research-proven programs such as Reading Mastery to ensure that all students
develop phonemic awareness. Phonemic awareness is explicitly taught through visual,
Phonics auditory, and tactile cues. Students learn to identify letters, then phonemes associated with
letters, and finally to use phonics to read and write. Students are dynamically grouped
during their phonics study, based upon their guided reading groups. It is part of our literacy
block in grade K and 1, and for select group of students in grade 2, if necessary.
Students study word relationships, including rhyming patterns. Using research-based
programs such as Words Their Way, students apply their phonics foundations to understand
word parts, spelling patterns and language constructions such as Greek and Latin roots.**®
Students also learn to read and write sight words, based upon the Dolche sight words.*3’
All aspects of reading are taught during small group, guided reading lessons, fromthe basic
concepts of tracking print and understanding punctuation, to reading fluency, and basic
reading comprehension skills. Based upon the Fountas and Pinnell guided reading structure,
groups are homogeneously grouped based on reading level, and instruction is
individualized.*® Groups are dynamic, meaning that students may change groups every 6-8
Guided weeks depending on their STEP or interimreading assessments. A mini-lesson is taught on a
discrete reading skill, and then practiced within the small group using texts that are 1/2 year
above students reading levels. The lessons follow the “I Do/We Do, You Do” format, with
the emphasis being on the “You Do” portion. Individual attention is paid and individual
reading goals set for each student based upon the STEP tests and teacher observation.
Guided reading lessons are taught two times weekly, with Reading Comprehension lessons
occurring the other three days. See Appendix D.19 for a sample K-1 Guided Reading
Lesson template. See Appendix D.20 for the STEP based scope and sequence guide.
We use computer-based adaptive literacy programming such as River Deep’s Destination
Reading to give students individualized practice and more “at-bats” to practice the skills
they have been explicitly taught in direct instruction lessons with their teachers.**® The
Blended programs we chose will be individualized and allow students to work at their own pace,
Learning while also providing mastery data for teachers.
Great Lakes Academy is proud to be a part of the Breakthrough Schools Chicago cohort
working on Next Generation Learning Challenges applications, and through which we
expect to continue to grow our understanding of the blended learning program options.
Students receive explicit writing instruction each day. We start teaching handwriting with
Handwriting Without Tears, a curriculumthat teaches handwriting sequentially.**® Students
Writin transition from telling stories through pictures and words in Kindergarten to communicating
g & . -

ideas through complete sentence and paragraph in first grade. We also use the well-regarded
Lucy Caulkins writing program, Units of Study for Teaching Writing, in Kindergz71rten-4th
grade as a resource for our writing program.*** See Appendix D.22 & Appendix D.23 for K
and 1Writing Pacing Guides and Appendix D.28 & Appendix D.29 for sample K and 1

Word Study

Reading

Handwriting

135 | ehf, Fran,andJean Oshorn, “A Focus on Comprehension” Pacific Resources for Education and Learning. 2005.

136 Bear, Donald, et al. (2012). Words Their Way: Word Study for Phonics, Vocabulary and Spelling Instruction. NewJersey: Pearson.

37 The Dolchword list includes the 220 words and 95 nouns most frequently seen in children’sbooks. Theyare critical toreading fluency
because they are both high frequency and difficult tosound out orillustrate.

38 Fountas, 1., and G. Pinnell. (2005). Leveled Books; K-8: Making Texts to Readers for Effective Teaching. Portsmouth, NH: Heinemann.

139 US Dept. of Education. “Evaluation of Evidence-Based Practices in Online Learning: A Meta-Analysis and Reviewof Online Leaming

Studies.” US Dept. of Education. Web. Sept.2010. (http:/Amww2.ed.gov/rschstat/eval/tech/evidence-based-practices/finalreport. pdf).

40 http://www.hwtears.com/hwt; Olsen, Janice, Handwriting Without Tears.

141 Caulkins, Lucy, “Units of Studyfor Teaching Writing;” http://www.unitsofstudy .com/writing-grade-by-grade/
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Literacy Program in Great Lakes Academy Elementary (2-4)

In grades 2-4, we focus on moving students through the critical phase of “learning to read” to “reading to
learn.”*** Transition to the reading to learn phase is critical since “if children are unable to make the
transition from Stage 2 to 3 [learning to read to reading to learn], their academic success is usually
severely challenged.”**

In grades 2-4, our morning literacy block is 120 minutes, and begins with a whole-group Reading
Comprehension lesson through a Read Aloud. During the next 1.5 hours, students work independently
and on blended learning programs on computers while the teacher meets with three guided dynamically
grouped guided reading groups for 30 minutes each. In some instances, students may move to another
classroom in their grade to join a reading group that is more level appropriate for them. To facilitate this,
all classes have their morning literacy block at the same time. Our independence-driven literacy centers
are based upon the well regarded book The Daily Five, and gives students a choice of the order of their
independent practice from read to self, read to a partner, writing, word study, and blended learning
computer-based practice. *** We recognize that the more students read, the better readers they become, and
we use this morning literacy block in part to give students time every day to read independently in books
on their level.**> We also use the literacy block in these as a time to develop independence and ownership
over learning in our young students. Figure 18 provides an explanation of the Great Lakes Academy
Literacy Program for grades 2-4.

Figure 18: The Literacy Program at Great Lakes Academy (Grades 2-4)

Literacy Rationale/Explanation
Component
Read Aloud See Figure 17, above, for explanation. In grades 2-4, Read Alouds occur first thing in the

morning and are used to teach our reading comprehension scope and sequence.
See Figure 17 for explanation. In grades 2-4, we replace explicit phonics instruction with
Phonics & word study. Using the research-based program Words Their Way, students apply their
phonics foundations to understand word parts, spelling patterns and language constructions
Word Study such as Greek and Latin roots.**® Students who require additional phonics instruction will
be pulled in small groups by our Assistant Teacher for grades 2-4 during Choice Time.
Vocabulary Vocabulary instruction takes place both in Read Aloud and during Word Study.
In grades 2-4, as students are ready, we transition students to student-led literature
discussions, guided by teachers. Small groups together read just-above reading level chapter
books. Students are grouped into dynamic, homogenous groups based upon reading level,
and teachers plan explicit skill-based reading strategy lessons according to the groups’
Guided assessment based needs. During guided reading, students read just-above level reading
Reading books (1/2 a grade level) chosen by teachers. The lessons follow the “I Do/We Do, You
Do” format, with the emphasis being on the “You Do” portion. Guided Reading lessons are
individualized for each of the classes’ three reading groups, and follow an individualized
scope and sequence that depends on the individual groups’ needs. See Appendix D.19 for a
sample grade 2-4 Guided Reading lesson plan template.
In grades 2-4, we have a daily whole group Reading Comprehension lesson that focuses on a
discrete reading skill. Students learn key reading skills and practice them on a variety of
texts including making inferences, visualizing, generating and asking questions,

Reading
Comprehension

ijg ICbr_]gII, J.S.and V.A. Jacobs. “Poor Children’s Fourth-Grade Slump.” American Educator. Spring, 2003.

id.
144 Boushey, Gail, et al. The Daily Five. Stenhouse Publishers 2006.
145 Lehf, Fran,and Jean Osborn, “A Focus on Comprehension” Pacific Resources for Educationand Learning, 2005. “For [reading
comprehension] gainsto occur, studies suggest, students need teacher support and guidance in a number of areas, including choosing books that
match students’ interests and abilities, setting specific goals and purposes for reading, and responding towhat they read (Guthrieet al., 2001).”;
see also Stanovich.
146 Bear, Donald, et al. (2012). Words Their Way: Word Study for Phonics, Vocabulary and Spelling Instruction. NewJersey: Pearson.
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summarizing, and comprehension monitoring. They practice these sKills in their independent
practice time while the teacher works small guided reading groups.

Independent In grades 2-4 while the Lead Teacher works for 30 minutes each with three small guided
reading groups, students work independently on independent reading, blended reading

iﬁ::;i?m programs on the computers.. Students have 60_ minutes daily to work independently; _20—30
are spent on the computer with a blended learning program that allows themextra practice at
Centers/ their individual learning level, such as River Deep. The rest of the time is divided between
Blend?d independent writing time, independent reading time, and independent word study. The Daily
Learning Five explains the foundation of our literacy block in grades 2-4.1%’
In grades 2-4, students focus on learning the components of the three main genres of
writing, from narrative to persuasive to expository. More focus is paid to formal grammar
and spelling; students practice correcting and discussing a minimum of two sentences daily
in a program such as Daily Oral Language. We teach students the formal writing process
from brainstorming ideas, organizing and outlining, drafting, editing, revising to publishing.
Teachers use The Lucy Calkins: Units of Study for Teaching Writing as a resource in
Writing & planning. Teachers model good writing, lead students through analysis of good writing, and
Grammar the writing of peers, as well as their own. We teach students our formal writing rubrics. We

also begin incorporating more writing into Social Studies and Science, as well as Math,
following our belief that students must develop the ability to write to learn.
We use Shurley Grammar to supplement our grammar program, a program hat specifically
targets students with special needs, ELL students, and at-risk students. The program s used
in several high performing charter schools including BES ESN school Endeavor College
Preparatory in Los Angeles.*®

In Grades 2-4, we use our Social Studies classes to teach explicit nonfiction reading skills
NonFiction/ which our students will use for the rest of their academic careers as they make the transition
Social Studies | to reading to learn. We use our social studies class as a time to teach both grade level social
studies standards and nonfiction reading skills.

Literacy Program in Great Lakes Academy Middle (5-8)

The primary focus of ELA instruction in grades 5-8 (what we refer to as Great Lakes Academy Middle
School) is to prepare all students for success within an academically rigorous, college preparatory high
schools, so that they can graduate from a college or university of their choice. As outlined in Figure 19,
the Great Lakes Academy Middle School Literacy block is broken into three discrete sections: Literature,
Writing and Grammar, and Book Clubs. Students spend a minimum of two hours daily on core literacy
programming.

Figure 19: The Literacy Program at Great Lakes Academy Middle (5-8)

Literacy

Component Rationale/Explanation

Reading groups become seminar discussions and increasingly student-driven in grades 5-8.
Students read a variety of genres, and prepare for high school level textual analysis. Explicit
Literature skills necessary for textual analysis are taught and classes are led through complex, grade-
level texts. Students complete writing assignments associated with texts read in their
literature class to build critical analysis skills.

Writing moves from five paragraph essays in fifth grade, to longer, more complexessays by
the eighth grade. Our ELA teachers create writing scope and sequences based upon
Writin Common Core aligned lllinois State Standards, and pulling from resources such as Lucy

g & TR . - o .

Caulkins’ Units of Study for Teaching Writing. Students write in a variety of genres
including expository, persuasive, comparing and contrasting, and narrative following the
Common Core standards. Grammar, spelling, and punctuation are part of the writing block,
and students are taught to work independently through the writing process. We use

Grammar

47 Boushey, Gail, et al. The Daily Five. Stenhouse Publishers 2006.
148 Shurley Grammar, Shurley Instructional Materials, Inc.; see <https:/swww.shurley.com/215a765833b0f8c4c13970c16ee7h.>
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Grammar with a Giggle Series as part of our daily grammar practice, and pull from Shurley
Grammar as well in our teacher-created grammar lessons. Students are taught to analyze
writing using the Great Lakes Academy writing rubric which is aligned to high school
writing standards. All courses have extensive and explicit writing components including
Math Problem Solving, Science, and Social Studies.

Students participate in teacher-facilitated, student-driven Book Clubs for at least 30 minutes
perday. Students read the Junior Great Books series, and other seminal young adult novels,
such as To Kill A Mockingbird and The Outsiders.**® These book clubs are designed allow
students a daily opportunity to enjoy rich literature, and to participate in deep group
discussions. The groups are created based upon student reading level, as determined by the
Fontas and Pinnell reading assessment.

Book Clubs

Mathe matics Program

Literacy and Mathematics are at the core of our foundational approach to education. Great Lakes
Academy has a comprehensive mathematics program, based upon the Common Core, that recognizes the
importance of students being adept at fundamental calculation skills, as well as developing the critical
thinking and problem solving skills with which to approach mathematics problems. Accordingly, our
approach provides a comprehensive math program that develops within students strong foundational
skills in procedural computation, as well as the accompanying conceptual understanding and capacity of
multi-step applications. This dual approach is conducive to the new Common Core standards, which
emphasize problem solving skills, and has been used in several high performing charter schools observed
and studied by Lead Founder Katherine Myers, including Uncommon Network Charter Schools,
Cornerstone Preparatory (a high-achieving turnaround K-8 in Memphis, TN), and several high performing
BES schools including Memphis College Prep, Endeavor, Capitol Collegiate, and University Prep.**® In
all grades, K-8, students receive daily classes in both Math Procedures and Math Problem Solving.

Math Procedures focuses on number sense and the procedural math computation skills that students need
to have mastered to solve more difficult word problems. For example, all students memorize their
multiplication tables one through 12 in third grade. All students in 6th grade must learn how to balance an
algebraic equation and solve for “x.” Our Math Procedures program is based upon the Common Core
aligned Illinois State Standards, and K-4 teachers use the Common Core aligned, research-based program
enVisions Math.*®" In the second year a grade is operating, we begin to create our own internal Math
Procedures curriculum aligned to the Illinois State Standards and drawing heavily from enVisions. In
grade 5, we rely more heavily on an internally created scope and sequence based upon the Common Core,
and informed by top performing schools nationally such as Edward Brooke in Boston.

Math Problem Solving focuses on students developing a deep understanding of math concepts and
utilizing that deep conceptual knowledge to solve math word problems using a variety of approaches. Our
Math Problem Solving program is based upon the Common Core aligned lllinois State Standards, and in
grades 1-4 draws from Investigations Math, a research-based program used at several top performing
charter schools nationally. " In the second year a grade K-4 is operating, we create our own internal Math
Problem Solving curriculum aligned to the Common Core and drawing heavily from Investigations. In
grade 5, we rely more heavily on an internally created scope and sequence that is similarly based upon the
Common Core, and informed by top performing schools nationally such as Edward Brooke in Boston.

Calendar Math/Math Meeting is a daily math program that provides students in grades K-1 with the
opportunity to quickly review concepts, and practice mental math problem solving. In later grades, 2-4,
this becomes “CGI” math or Cognitively Guided Instruction that includes a daily word problem and

149 The Book Clubs are based on successful models seen by lead founder, Katherine Myers, on November 8, 2012, at two high performing BES
charter schools, Nashville Preparatory Charter School and Liberty Collegiate Charter School in Nashville, TN, aswell as at Valor Academy, a
high performing BEScharterschool in Los Angeles in February,2013.

150 These schools were all visited and studied by Lead Founder, Katherine Myers, as part of her BES Fellowship.

151 http://www.pearsonschool.com/index.cfm?locator=PS1zHe

152 http://investigations.terc.edu/
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teaches students to read, retell, visualize, problem solve and is based upon the book by the same name.**?
See Figure 20 for an explanation of the Great Lakes Academy Math Curriculum.

We are always researching and looking to implement the latest, most high-impact, research-driven
programs to provide our teachers with resources in delivering the highest quality instruction to our
students. Teachers never adopt and deliver any programs without supplementing them to ensure that they
cover the Great Lakes Academy standards. Further, we believe that nothing compares to highly skilled
and experienced teachers’ self-created curriculum based upon the Common-Core aligned Great Lakes
Academy standards. We are conscious that as teachers grow, and to prevent teacher burnout, they may
initially draw more heavily from certain programs.

Our dual approach math program in grades K-4 is taught in small groups, with students rotating through
mini-lessons with a teacher as well as independent math work on a computer using an individualized,
game-based math program such as JiJi math. In K and 1, students are split into three groups. Two are
always with a teacher, one on computers. In grades 2-4, students are similarly split into three groups, with
two groups on computers while a third works with the teacher. This blended learning approach allows us
to individualize instruction for students at their individual level during both small group instruction and
during independent practice, particularly helpful to a wide variety of learners. We are constantly
reassessing the best programs for our instruction as technology and programming continues to evolve. As
part of the Breakthrough Schools Chicago cohort we are eager to build upon our knowledge of the best
computer programming available for individualized instruction. To date, we have spoken with several
high-performing schools and at their suggestion, we have been in talks with the research-based and well-
regarded math program JiJi as an initial computer program for our students.*®* Jiji math is a research-
based conceptual math program that builds math concepts in students in a game-based format. It is
produced by ST math, and Lead Founder Katherine Myers, has had preliminary talks with them about
purchasing their program.

In grades 5-8, students may work independently on blended learning math programs during their block
schedule and during FOCUS.

Figure 20: Description of Dual Mathematics Curriculum

Course Description & Rationale

Students in K and 1 enjoy a lesson every day from Everyday Counts Calendar Math,
which provides lessons and activities to preview, review, practice and discuss critical
math concepts and skills focused on place value, time, money, mental math, geometry,
estimation, patterns graphing, statistics and algebra.**®
The program improves students’ oral fluency, mental math skills, and is an opportunity
Calendar Math/ fo_r cooperati_ve, whole-class discussion based learning. It is research based, and used in
. high performing charter schools across the country.
Math Meeting In grades 2-4 we incorporate “CGl Math Meeting” based onthe text Children’s
Mathematics: Cognitively Guided Instruction,and which is a daily opportunity for
students to work through a word problem developing their reading, retelling, visualizing
and problem solving skills.’>® CGI is a systematic approach to solving mathematical
problems thatinvolves. In grades 5-8 this becomes the 10 minute “Problem of the Day”
to begin Math Problem Solving.
Math Students learn the basic components of math computation in a tightly spiraled, directly

153 Carpenter, Thomas, et.al. Children’s Mathematics: Cognitively Guided Instruction. Portsmouth, NH, National Council of Mathematics, Inc.
1999.

154 http://mindresearch.net/programs/

155 http://www.greatsource.com/GreatSource/pdf/EveryDayCountsResearch206.pdf.

16 Carpenter, Thomas, et.al. Children’s Mathematics: Cognitively Guided Instruction. Portsmouth, NH, National Council of Mathematics, Inc.
1999. Thisprogramis used at North Star, the highest performing openenrollment school in New Jersey and studied by lead founder, Katherine
Myers during her BESfellowship in October, 2012.
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Computations taught curriculum thatemphasizes learning clear steps, quality practice, and automaticity.
Teachers use tightly spiraled curriculum such as enVisions to build their courses in grades
K-4."*" Bamples include memorizing basic addition, subtraction, division and
multiplication math facts, learning long division, conversion of fractions, etc.
Students learn the concepts behind mathematical operations and apply both their
conceptualand computational knowledge to solve real-world example word problems.
Teachers draw upon research-based curricula such as Math Investigationsin Number,
Data and Space (K-4), and create the scope and sequence in grades 5-8 using the
Math Problem Common Core aligned Great Lakes Academy, also drawing on the curriculum from other
Solving high-performing urban schools such as Edward Brooke, and North Star.
In early grades, students use math manipulatives, such as number blocks or geometric
shapes, to build their math understanding. Examples include a student reading a word
problem and working through the answer on their own, then comparing their work with a
partner, and finally sharing outtheir answer to the larger group.
In grades K-4, we use a rotation systemto teach our math block. Students spend 1/3 of
Blended their Math block ona individualized, game-based, math concept building computer
Leatitl program such as Jiji Math (by ST Math.)

9 In grades 5-8, students use individualized blended learning computer programs during
math block, at their teacher’s discretion, and during FOCUS time.

Science

We implement a rigorous science curriculum that maximizes student understanding and engagement with
the world in which students live; to the extent possible we teach science by giving students hands-on
experiences. We also draw upon philosophies of integrating science and social studies in cross-curricular
units of study that emphasize reading and writing and field study.'*® Teachers teach to Illinois State
Standards, which are slated to adopt the Next Generation Science Standards (NGSS) in 2013.™° Initially,
in Y1 of a grade, we rely more heavily on the research-based program Full Options Science Systems
(FOSS) as a foundational, hands-on program for science.'®® In Y2 or Y3, teachers create internal CATs
using FOSS and Pearson’s Project STEM as a resource. Students develop and master scientific
knowledge and skills through the study of multiple scientific fields, apply the scientific method, conduct
experiments, and present findings. We integrate nonfiction reading and writing skills into our science
courses for additional practice and to push students to deeper levels of conceptual understanding. In K
and 1, Science and Social Studies are taught in a two-week on, two week off approach, sharing a time in
the schedule. In grades 2-4, Science is taught daily for 30 minutes. In grades 5-8, Science is taught in a
laboratory-based setting for a full block each day and the curriculum is entirely teacher created based
upon Hlinois State Standards, which will have incorporated the NGSS. This approach allows us to place
more emphasis on key foundational literacy skills early in our students’ academic careers and when they
are the most likely to be behind their more affluent peers. As students catch up, we devote more time to
both Science and Social Studies.

Social Studies

To decode and understand a text, one must have basic vocabulary and contextual information assumed by
the author. Our Social Studies courses incorporate non-fiction textual reading skills into grade-specific
Social Studies standards; we use Social Studies as an opportunity to teach our students to learn when
reading non-fiction texts as well as how to take clear notes: key skills for student success in high school
and college. As with Science, we draw upon learning philosophies of integrating cross-curricular units of

157 studies suggest spaced, distributed practice results in higher performance and retention than a process of mass practice. Dhaiwal, 1987,
Proctor, 1990; from www.saxonmathhomeschool.com/mth/index.jspp.2.

158 http:/lelschools.org/.
9http:/Awwy.ishe.state.il.us/ngss/default.htm
180 FOSS is research-based science curriculum that provides meaningful science education for elementary school students and prepares them for

life in the 21* century. It provides hands-on activities and readings in science. http://www.fossweb.com/.
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study that emphasize reading and writing and field study.'®* In grade K-1, in Y1 of the grade, we draw
heavily Pearson’s myWorld Social Studies curriculum and supplement it with teacher created materials.
In Y2 or Y3, teachers create their own social studies curriculum based upon the lllinois State Standards.
In grades 2-4, our Social Studies program is used as a forum to teach key nonfiction reading skills to our
students, as we recognize the importance of reading independently to learn as a key skill in high school
and college success. Teachers still draw from Pearson’smyWorld. In grades 5-8, our teachers create their
own Social Studies curriculum from day one, focusing on both content and on teaching key non-fiction
reading skills through historical texts. We integrate non-fiction, expository writing skills into Social
Studies through frequent short-answer paragraphs, as well as through longer, thematic essays.

Character and Fitness

At Great Lakes Academy, we combine social/lemotional development with our physical education class in
a daily class, Character and Fitness. Students’ daily physical activity is in compliance with 105 ILCS
5/27-6.'°% Daily fitness is also in keeping with a growing body of research highlighting the importance of
physical activity for students in their ability to focus and learn.*®® Students develop grade appropriate
motor skills, learn lessons in teamwork, practice yoga relaxation techniques, and reinforce academic
subjects, such as multiplication tables, all while stretching. Students learn about healthy lifestyle choices,
such as daily fitness routines, and healthy eating. The Character and Fitness class also has a
social/emotional character learning component that teaches students key social skills and core values.
This scope and sequence is based upon the lllinois SEL state standards and on our BE GREAT core
values. For example, in Kindergarten, students learn about controlling their feelings of frustration when
they are upset, and the appropriate way to respond to anger.

Enrichment

We believe in the importance of arts enrichment, such as visual arts, music and theater. We make an
effort to partners with local arts organizations to provide our after-school programming, such as the South
Shore Arts Center or the Gary Comer Youth Center. We also plan to use performing arts to teach students
public speaking skills such as articulation and diction and enunciation, as well as physical awareness of
face and body. Eventually, each Friday, during our Great Lakes Academy Community Circle, groups of
students perform songs, chants, skits and plays learned Performing Arts. We hire one Enrichment teacher
for grades K-4, and 5-8, and this teacher focuses on teaching both Character and Fitness, and music,
theater, or art, depending on their expertise. In grades K-4, students have an arts enrichment once weekly
during Character and Fitness; in grades 5-8 they have arts enrichment daily as well as Character and
Fitness class.

Figure 21 provide brief curricular outlines of the content and curriculum of each grade level and
programmatic resources used by teachers.

Figure 21: Great Lakes Academy Scope and Sequence at a Glance

K 1 2 3 4
Balanced Literacy. Guided Balanced Literacy. Guided Reading (Teacher created),
Reading Reading (Teacher created, Words Their Way (word study), Vocabulary, Independent
leveled), Reading Mastery reading, River Deep (blended learning), Independent
(Phonics, Phonemic Awareness, Reading (the Daily Five literacy block philosophy).

161

http://elschools.org/
162 performing Arts and Physical Education were chosen based upon the enrichment programs offered at North Star Charter School in Newark,

visited by Lead Founder, Katherine Myers- October,2012 as part of the Building Excellent Schools Fellowship. North Star consistently has the
highest non-selectiveelementary test scores in the state of NewJersey. It offers PEandPerforming Artsto promote student health, student self-
confidence andto build strength of character based upon the school’s core values.

163 See, for example, Institute of Medicine of the National Academies, “Educating the Student Body: Taking Physical Activity and Physical
Education to School.” May 2013 (http://www.iom.edu/~/media/Files/Report percent20Files/2013/Educating-the-Student-
Body/EducatingTheStudentBody rb.pdf);
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Fluency), Words Their Way (word
study), Vocabulary, River Deep
(blended learning) Reading
Comprehension across a variety of
genres (teacher created)

Reading Comprehension across a variety of genres
(teacher created).

Handwriting Without Tears,
Writing, spelling, grammar &
punctuation, (Teacher created

Shurley Grammar (Grammar), spelling, the writing
process, editing/revising, Writing in multiple genres.
(Teacher created based on Lucy Calkins Units of

Writing material basedon Lucy Calkins Writing/Writer’s Workshop,).
Units of Writing/Writer’s
Workshop)
VI Dual focus on Procedures (computation) and Problem Solving and CGl/Math Meeting/Problem
of the day, (Teacher created using enVisions Math and Math Investigations, respectively)
Science FOSS Science Kits, Pearson Project STEM and teacher | Life Sciences Earth Science
created material (biology)
Pearson myWorld Social Studies & | Pearson myWorld | Pearson Pearson
teacher created material Social Studies & myWorld Social | myWorld Social
Teacher created Studies & Studies &
Material on Early | Teacher created Teacher created
; ; Native American material on materials on
Social Studies Communities, and | Geography, Map | Civics- US
Early European skills, states, Government
Colonization of capitals, (teacher
Americas countries, and IL | created)
History
5 6 7 8
Enali Reading Comprehension across genres (Teacher created) Student driven Book Clubs with Jr.
nglish
Great Books (Teacher created)
Writing in different genres and voices, Research based writing & Literature response
Writing (teacher created), Grammar, Punctuation, papers, Grammar, Punctuation, writing process,

writing process, editing/revising Grammar editing/revising, Grammar with Giggles,
with Giggles, Shurley Grammar Shurley Grammar

Mathematics | Dual focus on Procedures (computation) and Problem Solving; (both teacher created)

Earth Science Life Science Biology (teacher Biology (teacher

ien
SRS (teacher created) (teacher created) created) created)

) ) US History, from indigenous peoples to World History- study of ancient civilizations to
Social Studies | present; nonfiction reading skills (teacher modern times; nonfiction reading skills (teacher
created) created)

2.4.b. INSTRUCTIONAL STRATEGIES

Describe the instructional strategies that will be implemented at your school to support the education plan, including approaches to classroommanagement, checks for
understanding, etc. Explain how the proposed instructional strategies support the proposed mission, vision, and educational philosophy ofthe school. (ii) Highlight
evidence that the proposed instructional strategies are research-based and have been effective with students similar to those the school expects to serve. (iii) Describe
any specific supports or requirements for implementing specific instructional strategies

To best support our students’ mastery of a K-8 college preparatory curriculum, and to reach the needs of
diverse learners, teachers use a variety of instructional strategies so that every minute of every day is
maximizing instruction. We draw heavily from Doug Lemov’s Teach Like a Champion, *** Paul
Bambrick-Santoyo’s Great Habits, Great Readers, and Driven by Data,*®® Jon Spahier’s The Skillful
Teacher, **® and Gail Boushey and Joan Moser’s The Daily Five.'®” These strategies are used in numerous

164 '|_emov, Doug. Teach Like a Champion. San Francisco, CA: Jossey-Bass, 2010.

185 Bambrick-Santoyo, Paul, et al. Great Habits, Great Readers.”” CA. Jossey-Bass. 2013; Bambrick-Santoyo, Paul. Driven by Data. CA. Jossey-
Bass. 2011,

165 saphier, Jon. The Skillful Teacher: Building Your Teaching Skills. Acton, MA. Research for Better Teaching, Inc. Print.2008.
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other high performing urban charter schools such as the Achievement First Network, the Uncommon
Schools Network, and high-performing members of the BES Excellent Schools Network schools founded
by BES Fellows such as Equitas Academy, Endeavor College Preparatory, and Valor Academy (all in Los
Angeles, CA), Columbus Collegiate (in Columbus, OH), Excel Academy (in Boston, MA), and
Achievement Preparatory (in Washington D.C.).*®®

We are constantly improving our practice and improving our repertoire of skills as educators, as well as
constantly questioning which technique would be most effective for any given situation, course, grade-
level, learner or objective. We constantly draw from a variety of instructional strategies depending on the
situation and student need. The variety of strategies also ensures that students are given multiple
opportunities to access materials. Since our teachers all possess and draw from a variety of strategies, this
allows them to utilize the strategy best suited to a particular lesson or group of students. To guide us in
our instructional decisions, we always ask four key questions:

1. Is this the most effective and efficient way to teach this objective?

2. Does this provide students with the opportunity to access higher order thinking?

3. Does this strategy engage students and ask them to do the heavy cognitive lifting?

4. s this strategy appropriate for students of all levels, including those who may be below grade level,
English language learners, or special needs?

Instructional Methods

Our goal is to maximize every minute that students are in school and to pack each day with learning. Our
teachers employ a host of engaging, instructional methods in order to ensure that every student is
prepared for an academically rigorous college preparatory high school and for success in a college or
university of their choice. Research indicates that “no one model [is] superior to others for achieving
learning,” and accordingly, our teachers have a full tool belt of techniques and instructional methods from
which they pull to meet our goals.'®® This includes management and lesson execution techniques outlined
in Teach Like a Champion and teaching strategies discussed in The Skillful Teacher and Great Habits,
Great Readers.

At the heart of our early elementary model and in full support of our belief in the foundational power of
early literacy skills is our small student to teacher ratio in grades K—4. In Kindergarten and first grade, we
have two classrooms, each with two teachers serving 32 students, or a ratio of 16:1. Combined with an
adaptive blended literacy model that is classroom-based, we are able to move students from whole group
instruction to dynamic groupings of 7-10 students each throughout the day in guided reading, phonics
instruction, word study, writing and reading comprehension. In the second grade through fourth grade, we
move to a single teacher model with a small class size, moving 64 students in two classroom cohorts of
32 to three classroom cohorts of approximately 21 students per teacher. By the time we move to block
scheduling and a departmentalized middle school model in grade 5, students have spent five years in
classrooms with a student to teacher ratio averaging 18:1 and developing their literacy skills in small
groups with an average student to teacher ratio averging 7 to 1.

No matter the instructional methods used, we apply the following key principles to all of our teaching:

e Allstudents learn all standards to mastery. Every student must be ready for success at a rigorous
high school and four-year college.

o All lessons are engaging for students. Every lesson is paced and double-planned for students to be
active learners, thus limiting potential for misbehavior by maximizing engagement.

e All lessons include critical thinking components that push students to the highest level of
Bloom’s taxonomy and develop their conceptual framework within and across genres and

157 Boushey, Gail, et al. The Daily Five. Stenhouse Publishers 2006.
188 | ead Founder, Katherine Myers, visited and studied these schools during her fellowship with BES.
189 | bid,
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subjects. Students are building the tools necessary to apply their knowledge and learning to the world
around them, and engage with the higher expectation of the Common Core frameworks.

Based upon the best practices from schools eliminating the achievement gap across the country, the
following are some of the best-practice instructional strategies we utilize:

Extended Time. We provide 185 days of instruction, from 7:30 a.m. to 3:45 p.m. Extended time has
a high impact on academic outcomes for low-income, minority students.*"

Two-Teacher Model for Early Literacy. We have two qualified teachers for our students’ literacy
block in grades K-1; along with our blended learning computer station, this ensures a ratio of 8:1
during all rotating blocks when children are learning to read.

Small Class Size. In grades 2-4, our class size is 21 students. In grades K-1, our class size is 32:1 with
two teachers and a student to teacher ratio of 16:1. Average CPS class size is 30 students. Our small
class size allows teachers to provide individualized instruction to our students, including ELA and
Math in small group instructions with opportunities for one-on-one conferencing.

Taxonomy of Teaching. We use a variety of academic, behavioral, and advanced instructional
techniques that reinforce student expectations and build high levels of student engagement.*"*

Small Group/Individualized Tutoring. Time is provided daily for targeted group re-teaching and
individual remediation of skills and concepts. We use our assessment data to inform our formal and
informal tutoring practices.

Rap, Rhythm, and Rhyme. Chanting and rhyming create energy and excitement about learning, and
help students remember key concepts. We use this teaching method to engage and excite our young
learners. "

Color-Coding. To assist our students in their organizational needs, we color code as many of our
class-based tools as possible, from our homework assignments and classroom folders to our class
passes and students’ binders.

Kinesthetic Learning. Physical activity maintains student engagement and is fun. Students learn new
concepts with hand signals, and support one another with snapping and other friendly and ritualized
gestures to build teamwork, engagement, and peer-to-peer academic support.

Blended Learning. During our rotating literacy centers, small groups of students rotate between
computers and teachers. We utilize engaging, individualized computer programs such as JiJi math to
give students quality “at bats” to practice key math and reading skills and concepts.'"

Format Matters. The manner in which a student responds and represents their thought, whether
written or oral, is an important opportunity to build grammatical skills and self-presentation. Students
are expected and supported to respond in grammatically correct, complete sentences whether
responding to written or oral questions.

Flexible Ability Reading Groups. Flexible grouping allows for more individualized instruction, and
to ensure that students are not reading and learning at a frustration level. These groupings are used in
literacy instruction small reading groups, and are not tracking, but flexible and responsive, changing
with testing cycles and student needs.

Guided Relaxation/Meditation. We begin the morning and the afternoon with a guided meditation
called “Minute of Peace.” This teaches students key relaxation techniques including deep breathing
and visualization, and gives them tools to calm down in moments of stress.*”

Goal Setting. We have a strong culture of goal setting in which we support students, classes and
grades in setting, monitoring, and meeting both academic and non-academic goals. For example,
students create individual behavioral goals every morning in Kindergarten and can articulate what

7% Hoxhy, Caroline M, etal. “HowNew York City’s Charter Schools Affect Achievement.” August 2009 Report.” NYC Charter Schools
Evaluation Project. Sept. 2009.

"1 |_emov, Doug. Teach Like a Champion. San Francisco, CA: Jossey-Bass. 2010

172 Carter, Samual Casey. No Excuses: Lessons from 21 High performing, High-Poverty Schools. The Heritage Foundation. 2000.

173 « At bats” isa termused to describe tthe number of times a student is able to practicea discrete skill. Forexample, the more“at bats” or times
that a student is able to practice recitinga math fact such as 4+5, themore likely they will memorize the fact.

174 T his practice is thanks to a visit to Noble Street’s Gary Comer High School campus.
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they are working towards (i.e. “l will keep my hands to myself during recess so that | can earn Choice-
time”). Whole classes also set daily and weekly behavioral goals, supported by class-wide rewards.

o Oral Drill. We begin each middle school math class with a 1 to 2 minute oral drill in which students
stand and answer rapid-fire questions. This practice provides students with key oral speaking skills,
the ability to think quickly on their feet, as well as practice with quickly recalling key ideas and skills.

e Gradual Release: | Do/ We Do/ You Do The lesson begins with a direct teacher demonstration/think
aloud of the concept/skill (I Do), then provides for opportunities to practice and learn the concept or
skill together (We Do), and finally releases students to practice and internalize the skill or concept on
their own with individually focused teacher support (You Do).'"

e The J Factor. We recognize the importance of infusing moments of joy in every lesson, both to
engage and motivate students, and build their job of learning. We keep a constantly building “J-
Factor” book that includes cheers, chants, songs. It is given out to each Great Lakes Academy teacher
at the start of each year. For detail and illustration, see Appendix D.14, our J-Factor Book.

Homework

Homework is assigned every night, in every grade. In grades K-4, the homework is largely limited to
reading and math and averages 20-40 minutes per night. In grades 5-8, homework is assigned for every
core subject: reading, math, social studies, and science and averages 30-60 minutes per night. Homework
IS an opportunity for students to continue to independently practice the objectives taught during the day,
and is a critical component to our students’ success. The goal is for productive, high quality, in-depth
practice, not busy work. We have a clear procedure for creating, assigning, checking, and communicating
with families around homework. Every student has a homework folder that includes homework on one
side and a nightly check-list for parental signature on the other. Parent/guardians are always able to check
homework assignments on this form. Families are provided with teachers’ phone numbers, and may call
until 7:30 p.m. with questions regarding homework. Each morning, homework is checked by the student’s
homeroom teacher or classroom teacher during breakfast and morning work. Incomplete homework
consequences include a phone call and/or note home. In grades K-4, students complete the homework
assignment during morning snack/recess. In grades 5-8, students remain after school in Homework Club
to complete their homework.

Lesson Plan Review

The Dean of Curriculum'’® reviews all unit plans and lesson plans two weeks prior to the teaching of a
lesson, in order to ensure that effective, differentiated instruction is being planned for every lesson. The
lesson plans are returned a minimum of one week before the lesson is taught, and teachers return a final
lesson plan at least three days before it is taught. Finalized lessons are saved onto our school’s online
database. (We plan to use Google Apps for Education which allows for cloud-based document retention.)
As our school adds grades, we designate a grade level lead once a grade has been operating for two years.
Grade level leads then begin to assist in lesson plan review and feedback.

The school’s common lesson plan templates provide teachers with a variety of suggestions and questions
that guide them in making their instructional decisions. On Data Days, we build in reflection time to
review and refine instructional decisions, so that we can grow and become more effective in the future.

The Leadership Team, including the Executive Director and Deans of Curriculum and Culture, also
observes teachers on a daily basis (both formal weekly observations, and informal, pop-in observations)
to ensure that teachers are choosing the most effective instructional methods that fit their classes’
needs.'’”” Teachers are assigned a primary coach for formal weekly observations, in order to maintain
continuity of scheduling and feedback. For example, if there is a significant increase in student demerits

75 pearson, P.D. & Galliger. “The Instruction of Reading Comprehension” Contemporary Educational Psychology. 1983.
78 T he Dean of Curriculum and Dean of Cultureisone rolein Y1 and becomes two in Y2.
7 bid.
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for low student effort in a given class, the Dean of Culture may work with that teacher on creating more
engaging lessons, or on ways for a teacher to improve his or her delivery.

If a teacher is struggling to select the most efficient, effective strategies, the coach will work with that
teacher in the planning and execution stage, or both (depending on teacher need), in order to grow that
teacher’s skill set. This may include co-planning lessons, modeling lessons, co-teaching lessons, real-time
coaching during class, or daily debriefing. The Leadership Team also relies on data to reveal school-wide
trends and action plan around those.

Classrooms where students learn and teachers teach represent a tremendous opportunity to positively
influence both groups with a joyous, academically minded, and clutter-free environment that reflects our
core values. Some common features and expectations for our classrooms are:

e Common Blackboard Configuration (CBC). The CBC in each room consists of the date, daily
schedule, and all course objectives, course agendas and homework; it sets academic expectations and
instructional pacing. Objectives are measureable, ambitious learning goals for the lesson. Agendas let
students and teachers alike know where the lesson is headed. We work towards students writing and
monitoring their homework assignments based on it being posted.

e Word Walls. Vocabulary word walls and academic anchor charts provide an academically rich
physical environment for students to refer to as they study. Every class is expected to maintain a
vocabulary wall, and, in K-2, a sight word wall.

e Anchor Charts. Normed anchor charts are used throughout the school. In addition to anchor charts
that might be content-specific (i.e. the writing process), all classrooms include Discussion Sentence
Starters that norm professional, academic dialogue by providing sentence starters such as “I disagree
with X because...” or “I agree with Y because.., and | would also add....”

e Core Values. Our school’s BE GREAT core values are centrally posted in every classroom. They
serve as a reminder and a reference point for teachers and students.

e Academic trackers. We encourage the visual tracking and celebration of academic growth through a
variety of tracking charts. This includes STEP trackers, homework completion trackers, attendance
trackers, and interim test trackers.

e Classroom Rules. We believe in clarity of expectations to maximize student success. Students who
know what is expected of them are more likely to follow rules.

e Academic work. Examples of student work from all subjects are posted. We do not require
perfection, but work must be neat, organized, titled, and exemplary of student effort and high quality.

e Literacy Rotations. Students’ literacy rotations are clearly posted, meaning that teachers and students
can always reference the chart to know at which station a student should be during the literacy block.

e Class Jobs. We encourage the use of classroom jobs to promote responsibility and investment.

e College Paraphernalia. Every classroom is named for a college, and every classroom includes a
bulletin board with information about the college, pictures of the college, and college paraphernalia
such as t-shirts and banners.

Assessing Student Needs

Describe the anticipated performance levels and academic needs ofthe students you intend to serve. Discuss howthe school will assess all students upon enrollment
and how these assessments will informinstructional planning for the school year.

Drawing from the economic data of the South Shore neighborhood, we know that even at the
Kindergarten and first grade level the majority of our students will enter with an educational skill set that
is significantly below grade level.'”® We have made a number of curricular decisions to address this need,
and to meet our academic goals.

Students are grouped heterogeneously in classrooms. Every classroom includes students who have tested
at the high, middle, and low end of the diagnostic testing range. Throughout the day, there are a number

178 Barton, Paul and Coley, Richard, “The Black-White Achievement Gap: When Progress Stopped.” Policy Information Report by Educational
Testing Service. 2010. (https://www.ets.org/Media/Research/pdf/PICBW GAP. pdf)
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of small-group structures through a dynamic grouping model that allow teachers to challenge students at
their appropriate skill level and remediate any skill gaps. These groups are created through our interim
assessments, including the STEP assessment, Words Their Way assessments, math interims, and more.
During our new parent orientation and new student home visits each year, we give our incoming new
students diagnostic tests so that we can have small groups according to reading level and phonics level for
guided reading, phonics and tutoring on day one. These groups are flexible or dynamic, and students are
re-grouped a minimum of once every six to eight weeks, or more often, depending on teacher
observations and other assessments such as weekly quizzes. Research has demonstrated that dynamic
grouping is a powerful student instructional tool: “When ability grouping has been noted in a flexible
manner, with appropriate curricular adjustment, and with consistent expectations and assessments across
groupings, significant achievement gains can be realized.”*"

Remediation

Describe how your education programwill identify and meet the needs ofall students who require remediation, including those who are below grade level, through
specific instructional strategies, programs, services, and supports. Describe the level ofgrowth expected in student achievement fromthese programs.

We anticipate that a significant number of our entering Kindergarten students each year will have a
number of skill gaps that necessitate active and consistent remediation.™®® We also know that for the
majority of our students, they will arrive with a well-documented word gap in terms of vocabulary, words
read, and words spoken to.™®* Similarly, as we plan to back-fill students through the sixth grade, incoming
students who have not been with us since the Kindergarten are statistically likely to enter our school
significantly behind our current students. As such, we have a number of systems in place to support those
students, bring them up to or above grade level, and ensure that they are prepared for success at an
academically rigorous college preparatory high school and at a college or university of their choice.

Some remediation measures are built into our school model. For example, our longer school day and
school year gives us almost 20 percent more time instruction time with students than provided within a
traditional CPS district school. Our schedule allows for weekly re-teach classes on Fridays, during which
standards over 75 percent of a class has not mastered can be re-taught. We have daily tutoring time built
into our schedule - during “Choice Time” in grades K-4 and during “FOCUS” class in grades 5-8. Our
student to teacher ratio is approximately 16:1 in Kindergarten and first grade, and 21:1 in second through
fourth grade so that our lowest student to teacher ratio in our Kindergarten and first grade classes in order
to prioritize assistance to students as they enter the school and build critical literacy skills. We keep that
ratio low: 21:1 in grades 2-4 to focus on building each student’s literacy skills before they enter our
middle school and block scheduling. We continually assess and monitor our students’ growth, and to
carefully track any struggling students. Our weekly staff development time of 2.5 hours on Fridays allows
us to have both a proactive professional development scope and sequence and a reactive scope and
sequence. We have dedicated time each week to be responsive to school-wide or classroom-wide data.
We have five (5) full Data Days to review interim tests and action plan during which we create dynamic
reading groups and long term tutoring and intervention groups.

After enroliment into Great Lakes Academy, and during parent orientation and home visits, students are
given diagnostic tests in reading, writing, and math including the STEP and an internally created math
assessment. In Kindergarten, as explained above, we use these tests to ensure that our classrooms have a
balanced, heterogeneous mix, as well as to create dynamic small groupings of students for guided reading,
phonics groups, and tutoring. These dynamic groups continue throughout the year, and are modified every
6-8 weeks based on our interim assessments. Our monthly Professional Development includes five Data
Days to give our teachers time to analyze and action plan around the information in their assessments.

When a student enrolls in Great Lakes Academy after Kindergarten (after Y1), the Dean of Curriculum
gives the student diagnostic tests in literacy and math, and, if the student is below grade level, creates an

179 Tieso, Carol. “Ability Grouping is not Just Tracking Anymore.” Roeper Review 29. Print.2003.
80\We anticipate that a number of first grade students will need remediationin Y1.
181 Hart, Betty and Todd Risley, “The Early Catastrophe: T he 30 Million Word Gap by Age 3,” American Educator, Sept. 2003.
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Individual Action Plan for the student that focuses on growing their skills to grade level. To support
grades 2-4, there is one non-classroom assigned Associate Teacher who has a schedule that includes small
group pull-outs of students in need of remediation in reading or math. Students are never pulled from
core literacy math and reading lessons, but may have small group work during larger lessons, or during
independent work time so that they do not get further behind their peers. Our enrichment teachers are also
expected to pull small groups of individual students during Choice Time, FOCUS time, lunch or recess.

In grades K-1, the classroom’s second teacher pulls groups of struggling readers for remediation during
choice time, breakfast, lunch, Character and Fitness, and Social Studies and Science.

In grades 5-8, we add a second Associate Teacher to support struggling students and who pull groups of
students during non-core class time or at breakfast, lunch, during FOCUS, or during non-core classes.

We schedule a weekly re-teach block on Fridays that includes the opportunity for teachers in grades K-4
to re-teach up to two lessons. These are based upon the previous week’s quizzes, and interim test scores.
In grades 5-8, math and ELA teachers each have a weekly re-teach block scheduled on Fridays.

Accelerated Learning

Describe how your education programwill identify and meet the needs ofaccelerated students through specific programs, services, and supports. Describe the level of
growth expected in student achievement fromthese programs.

Just as we use our assessments to ensure that any student who is in need of remediation is properly
planned for, our assessments also allow us to identify students who may need to be challenged further,
and require accelerated learning. For example, a student who is consistently scoring in the top 20 percent
nationally may be identified as requiring additional support to challenge them at a more advanced level.
The majority of support for gifted or advanced students comes from differentiated instruction in class and
small group pull-out. For example, in reading, students may have more challenging novels in their guided
reading groups. Students may have similar assignments in writing, but their rubric may pull from the
grade above. In math, classes often have scaffolded lessons that include challenge problems at the end
that not all students complete. Accelerated students may get through those problems and be given
additional problems as well. Finally, we use computer programs during our blended learning time to
challenge those students at their individual levels with additional challenges and goals.

Our academic program itself is structured to be rigorous, and to become increasingly challenging as
students progress through the school. We structure our K-4 instruction to ensure that by fifth grade our
students are ready for a middle school college preparatory curriculum that is departmentalized by subject
and preparing students for a rigorous college preparatory high school. Additionally, we are already
speaking with community partners such as Chicago Youth Centers, Horizons for Youth, South Chicago
Arts Center and Communities in Schools, Coach Across America and Americorps, and City Year to
provide after school programming enrichment options. In particular, we are focused on bringing in
partners who can provide arts curriculum and sports teams to our students, as well as additional tutoring
to struggling students.

2.4.c. SPECIALIZED INSTRUCTION

Acrticulate how the curriculunveducational programofthe proposed school will meet the needs ofall enrolled students, including students with disabilities, students
who are English Language Learners (ELL), and students who are homeless. Discuss how course scope and sequence, daily schedule, staffing plans, instructional
strategies, and available student supports will be flexible and adjusted to support these student populations.

Great Lakes Academy will provide a rigorous, college preparatory education to all students. All students
receive robust supports within the school community in order for them to excel and meet our high
academic performance standards. Our educational program, including a multi-tiered student support
system, frequent assessments, and a college preparatory curriculum for all, is designed to effectively
support each K-8 student in their education, including Students with Disabilities, English Language
Learners, and students in temporary living situations (“homeless students”).
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Our support is provided in a variety of ways. Beginning in YO, we hire a full-time Director of Community
Outreach and Development to ensure that we have comprehensive and inclusive outreach into the
community, and ensure that all families are aware of the school and our supports for all students,
including those with disabilities, students who are English Language Learners (“ELL”), and students who
are homeless. Beginning in Y1, our staffing includes a Student Support Services Coordinator*®* who is a
fully licensed special educator. We devote prioritized and targeted time during our 32 full days and 180
minutes per week of professional development to train teachers in ways to support and challenge students
of all skill levels and abilities. All teachers receive full training each summer from our Student Support
Services Coordinator in our referral process, detailed below, as well is in the successful implementation
of modifications and accommodations within the classroom.

Students with Special Needs

In serving students identified as having disabilities under the law or whom we suspect may have such
disabilities, Great Lakes Academy provides a Free and Appropriate Public Education (“FAPE”) and
complies with all applicable state and federal statutes, including Title Il of the American with Disabilities
Act of 1990 (“ADA”), the Individuals with Disabilities Education Act (“IDEA”), and Section 504 of the
Rehabilitation Act of 1974. We provide students with disabilities the least restrictive environment
(“LRE”) and with their non-disabled peers to the extent appropriate and allowed by each student’s
Individualized Education Plan (*1EP”). Great Lakes Academy does not discriminate in its admission and
enrollment practices against students having or suspected to have disabilities.

To the greatest extent possible, Great Lakes Academy will implement an inclusive, heterogeneous
educational model that serves all students in a manner that maximizes their academic potential. Our
approach is based upon high-performing urban schools serving similar students with disabilities and/or
special circumstances that put them at risk for academic failure. All of our special education students will
participate in lllinois standardized state testing, unless they qualify for the Illinois Alternative Assessment
(“IAA”) due to significant cognitive disabilities.*** Within the legal compliance requirements, we hold the
following philosophy: all students can achieve at high levels given the proper supports. We work with all
students who may be struggling to develop plans for them to minimize the impact of their individual
challenges and/or disabilities and maximize their learning and academic achievement.

To identify any students with Special Education needs, after enrollment, we ask families to identify if
their student has a pre-existing IEP or has been receiving any Special Education Services at their previous
schools(s). We then contact their previous schools and secure their IEPs and provide any services
indicated within that plan. We also recognize that many children entering Kindergarten may have special
education needs that were not identified through the Early Childhood Intervention process. Based on the
available data from the surrounding community, we anticipate a 10-14 percent special education student
population. See Appendix C.11 for more data.

Identification of Students

To identify students who have not previously been identified as having Special Education needs, our
teachers and Leadership Team carefully monitor all of our students, identifying any students who are not
meeting minimum levels of academic progress on a weekly and monthly basis; we set aside time to
review struggling students during our weekly professional development on Fridays, during grade-level
meetings, and during our monthly professional development days. We train teachers to carefully monitor
individual student progress through weekly and daily assessments, qualitative observations, and an
ongoing analysis of student-level performance data. The Student Support Services Coordinator holds
formal training for all staff during Summer Institute to review guidelines for the determination of student
eligibility for special education services, the IEP Team process, and their obligations under IDEA’s Child
Find Provisions. They will also receive training on the implementation of IEPs and 504s, including

82 Qur Student Support Services Coordinator is the position that may be referred toas a “ Case Manager” within CPSdistrict schools.
830r the PARCC exam. We will comply with the Illinois state test that is being implemented; http://www.isbe.state.il.us/assessment/iaa.htm
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modifications and accommodations within the classroom, and push-in support. The Student Support
Services Coordinator also holds targeted professional development during our weekly professional
development schedule and during our monthly professional development days, ensuring that all staff are
working on proper identification of students in potential need of services. The Student Support Services
Coordinator also holds annual training with families whose children are identified as receiving special
education services, reviewing with families the 1EP process and documentation, the difference between
modifications and accommodations, and the due process rights of families within the process.

Once a student has been identified by their teacher as not meeting adequate academic progress, or by our
Dean of Culture through our behavioral data as struggling with behavior, we employ a three-step process.
First, there is a pre-referral, Response to Intervention (“RTI”) process in which the student’s teachers and
a member of the Leadership Team meet to set out a clear, six-week research based intervention plan.
These interventions proactively address any behavioral or academic struggles the student may be having.
Throughout that intervention period, our intervention choices and the student’s response are closely
monitored on a weekly basis. If we see progress, we continue with our chosen intervention(s). If after two
weeks there is no progress, we may alter our intervention response, while continuing to track the student’s
progress. If, after the six-week process, the student is not progressing, we may recommend to that
student’s parent/guardian(s) that the student be evaluated for a potential disability.

The second step is a Domain Meeting to initiate a Case Study Evaluation (“CSE”). The Student Support
Services Coordinator will convene the meeting, which includes themselves, the General Education
teacher, a Leadership Team Member, the students’ parent/guardian(s) and the relevant clinicians. Once
we have secured written parental/guardian consent, the student will be evaluated by properly trained and
licensed professionals.

Our third step is a Eligibility Meeting, where the team reconvenes to discuss the results of the CSE. If a
student is deemed eligible for Special Education Services, and with parental support and consent, the
team will develop an Individualized Education Plan (IEP) using the Chicago Public Schools (CPS) form
and following all of the procedures from the CPS Manual for Educating Students with Disabilities. If the
student is not eligible for Special Education services, the team will consider whether a 504 plan is
appropriate for the student. If so, they will develop a 504 plan for the student. If neither a 504 plan nor an
IEP is appropriate, but a student is still struggling, we will meet with parent/guardian(s) to determine a
behavioral or academic support plan that may include small group tutoring, individual tutoring, a behavior
plan, and other student specific supports.

IEP Development and Implementation

Our Student Support Services Coordinator oversees the implementation of the IEP services for all
students receiving special education. A copy of the IEP, along with procedural safeguards, is given to all
of the student’s teachers and the student’s parent(s)/guardian(s). We carefully monitor the progress of
students in the RTI process or possessing IEPs through a bi-weekly standing debrief between the Student
Support Coordinator, and Special Service Providers, Special Education teachers, and the student’s
General Education teachers. Each student’s most current assessment data from weekly quizzes, STEP
reading assessments, interim tests, daily class work, and from running teacher records (including
behavioral reports) is collected and analyzed.

As a student with an IEP grows and develops, our staff closely monitors their progress, as we do with all
of our students. If the staff believes that a re-evaluation is necessary, they may request such at a bi-weekly
meeting with the Student Support Services Coordinator. All students with IEPs are re-evaluated a
minimum of once every three years. Additionally, if a parent/guardian requests that their child is re-
evaluated, we will respond to that request promptly. Communication with families/guardians of our
Special Needs students is a priority, and they participate in an additional special services meeting during
our Parent-Teacher conferences. At a minimum, our staff and parents of special needs students convene
annually to review each student’s IEP and update the IEP as needed.
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Great Lakes Academy is committed to constantly evaluating our effectiveness at meeting the needs of all
of our students. After our interims, the ISAT (or PARCC as implemented), and NWEA MAP Testing, our
Leadership Team disaggregate assessment results by ELL and Non-ELL students, special education
students and non-special education students, students eligible for Free and Reduced Lunch (FRL) and
students not eligible for FRL, to determine the efficacy of our services and support systems and practices.
We also review and disaggregate our students’ behavioral data. The Academic Achievement Committee
of the Board reviews the same data and evaluates the efficacy of the school’s special education programs.
The Executive Director works with the Leadership Team to improve the school’s best practices in its
Special Education Programming and evaluations. Any changes are integrated into staff training for the
next year’s Summer Institute, if not sooner during monthly professional development days.

Great Lakes Academy:

e Adheres to all provisions of federal and state law relating to students with disabilities, including
the IDEA, section 504 of the Rehabilitation Act of 1973, and Title Il of the Americans with
Disabilities Act of 1990 that are applicable to it.

e Acts consistently with applicable law, and works with Chicago Public Schools to ensure that all
students with disabilities that qualify under the IDEA:

0 have available a free and appropriate public education (FAPE);

O are appropriately evaluated,;

0 are provided with an IEP;

O receive an appropriate education in the least restrictive environment;

o0 are involved in the development of and decisions regarding the IEP, along with their
parents and guardians; and

0 have access to appropriate procedures and mechanisms, along with their parents, to

resolve any disputes or disagreements related to the school or the school district’s
provision of FAPE.

e Employs, at a minimum, a properly certified individual as the school’s Student Support Services
Coordinator.

e Ensures that parents/guardians of children with special needs are informed of how their children
are progressing on annual IEP goals and in the general curriculum at least as frequently as parents
of regular education children.

e Abides by the applicable provisions of IDEA, Family Educational Rights Privacy Act of 1974 as
they relate to students with disabilities, including, but not limited to, having procedures for
maintaining student files in a secure and locked location with limited access according to ISSRA.

IEP requirements, including any requirements of extended year services, are provided by Great Lakes
Academy or by an appropriate and qualified partnering organization. Please see Appendix E.8 for the
ISBE Special Education Certification Form.

At-Risk Students

The design of Great Lakes Academy is based upon the most successful schools serving low-income
students nationally. That design has proven successful in populations with high proportions of at-risk
students, including children challenged by poverty, homelessness, temporary living situations, trauma,
truancy, behavioral issues, and histories of low academic achievement.

The Great Lakes Academy Student Support Services Coordinator’s job description includes serving as the
point person for coordination of Special Education needs at Great Lakes Academy, but also includes
monitoring and acting as a support for any students who are at risk and struggling with other challenges
including behavioral or emotional issues, truancy challenges, and homelessness. In the latter capacity, the
Student Support Services Coordinator works with the Director of Community Outreach and Development
who is responsible for creating and maintaining relationships with organizations in the commnity that can
assist our students and their families. The Director of Community Outreach and Development then

Great Lakes Academy Charter School

o
B~



connects the Student Support Coordinator to the appropriate organizations. For example, if a family
becomes homeless during the time their child is enrolled with us, the Director of Community Support can
connect the Student Support Coordinator with a local shelter, a local job training program (such as those
run by the local Black United Fund of Illinois), and local food kitchens (such as that run by the Church of
St. Neri, the Church of St. Bride, or the Church of Christ). The Student Support Services Coordinator then
communicates directly with families.

In the event a student is homeless, or becomes homeless while at Great Lakes Academy, the Student
Support Services Coordinator and the Director of Community Outreach and Development will work
closely with the family to ensure that the student is able to get the school support they need. This includes
ensuring that the student had access to the free transportation to and from school as accorded to them
under law, and that the school makes any adjustments needed during this time. For example, perhaps the
student is enrolled in the after-school program at no cost to allow the parent more travel time to and from
the shelter where a student is staying. The Student Support Services Coordinator will ensure all homeless
children receive their rights and will coordinate with the CPS office of Students with Temporary Living
Situations, as well as access outside providers to help meet the needs of the students and families as well.

In full compliance with all federal nutrition guidelines, students are provided with breakfast, snack, and
lunch at the school, with free/reduced lunch students having their costs assumed by the school and federal
government, and full-price students (if any) bearing the costs themselves. Breakfast is served first thing in
the morning, and lunch at mid-day. Students are provided with a light, healthy snack during the afternoon
(crackers, fruit, etc.).

English Language Learners

Great Lakes Academy will serve English Language Learners (ELL) in accordance with all applicable
Federal Laws and regulations. Based upon our projected student population, we anticipate few ELL
students (less than 1 percent).*® However, our school design is well designated to serve ELL students
with our focus on literacy, vocabulary, small group instruction, and individualized computer adaptive
software. Additionally, our teacher strategies will be effective in meeting the specific literacy needs of our
ELL population including: pre-teaching of key vocabulary; peer tutoring from students with advanced
English skills, additional phonics, decoding and fluency instruction during Choice Time or FOCUS time,
a supportive culture of high expectations and discipline, predictable class structure in all content areas,
Word walls to reinforce academic vocabulary, extended literacy instruction time each day, in-school
tutoring, small group learning in literacy and math, systematic writing and grammar instruction, group
work in all content areas, frequent “Turn-and-Talks” and other cooperative learning strategies, and
frequent communication with parents/guardians.

ELL students will not be separated from the mainstream classrooms, acknowledging the importance of
the immersion method of language acquisition as the most expedited and effective manner to educating
ELL students.™®® ELL students will be remain in mainstream classes for core academic subjects, and will
receive additional English Language instruction as necessary during non-core class time. ELL Students
will participate in all state standardize testing, as well as any other assessments or quizzes administered
by the school. ELL students will have full access to all extra-curricular activities, and all communications
to families will be made available in their home language, including parent-teacher conferences.

We will proactively identify and support any ELL students who enroll at the school at any time. If the
home language is other than English, and for any student suspected of having limited English proficiency,
we administer the WIDA-ACCESS placement test or similar assessment (In Kindergarten, this will be the
W-APT test Results from these assessments are used to provide identification of and avoid

184 see Appendix C.11forrelevant ELL figuresin thecommunity.
85 Arizona Department of Education, July 2004, “The Effects of Bilingual Education Programs and Structured English Immersion Programs on
Student Achievement: A Large-Scale Comparison” located at http://www.public.asu.edu/~macswan/ade/ade_document.pdf.
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misidentification of ELL students, inform instruction, and ensure all students can access academic content
and master performance and content standards.

All ELL students have tutoring time in small, like-skilled groups during Choice Time or FOCUS time,
daily. Great Lakes Academy will implement an ELL Master Plan that includes identification, serves,
program and evaluation. The proficiency of an identified ELL student receiving pull-out services is
measured at least twice a year to determine whether continued special services are warranted. All pull-out
and special services continue until a student attains fluency in English language proficiency as measured
by the ACCESS. No student is exited from the ELL program unless they can read, write, and comprehend
English well enough to participate fully in Great Lakes Academy’s academic program.

For more information on our services for students with special needs, see Appendix E.8, ISBE Special
Education Certification Form.

2.4.d. SCHOOL CALENDAR/SCHEDULE

Describe how innovations in the proposed school calendar and daily schedule will be utilized and how they will enhance student achievement. Note: Ifproposing a
longer school day/year, please describe how your teamhas budgeted for overtime pay for faculty and staff, as appropriate. (ii) Describe how a typical teacher’s days
will be structured, explicitly explaining times devoted to the core teaching assignments, planning, and other activities as applicable (such as before or after school
electives, remediation, lunch duty, advisory group, etc.). (iii) Describe how a typical student’s day will be structured.

Great Lakes Academy’s school calendar, schedule, and school structure are all driven by our mission to
prepare each student for a rigorous, college preparatory high school and graduation from a four-year
college. We operate on a trimester schedule and provide 185 days of instruction. Our schedule reflects our
values: one day per month is a staff development day, including 5 Data Days during which our staff
analyzes and action plans around student assessment data from the recently administered interim
assessment. One Saturday per month, we host parent-student workshops that have topics ranging from
parent-student reading clubs to how to help your child with homework. Our extended day schedule, from
7:30 — 3:45 p.m. in grades K-4 (until 5:00 p.m. for grades 5-8), allows us to increase the amount of time
spent on core academic subjects such as math and literacy. We also maximize our time during the day for
instruction. Our month long staff development in the summer gives us more time to develop and train our
teachers, as well as more time to create, review, and hone our curriculum on a yearly basis. On Fridays,
we provide instruction until 2:00 p.m., and staff remains until 5:00 p.m. for targeted and responsive
professional development.'®® We offer after school enrichment for students through partnerships with
local organizations, as part of our commitment to community partnerships and families, ensuring that our
students are provided quality opportunities beyond the school day while their parents work. (For more
detail on these partnerships, see Section 1.1.)

Figure 22 provides a time comparison of Great Lakes Academy’s school days and instructional hours to
those of traditional district CPS schools and the national average. On an annual basis, Great Lakes
Academy offers over nearly 25 percent more learning time than students are provided nationally and
locally. In addition, the total time devoted daily to literacy is 3.05 hours and the daily time devoted to
math is 1.50 hours. Per 105 ILCS 5/27-7, students participate in daily physical education as part of the
Character and Fitness class; they also have recess two times daily.

Figure 22: Annual and Daily Time Comparisons

Annual and Daily Time Comparison

Kindergarten through Grade 8

Instructional Days Awy. Daily Hours Total Annual Hours

National Awerage™’ 180 6.7 1,206

'8 On Fridays, our after-school program may end at 5:00 rather than 6:00.
187 http://nces.ed.qov/surveys/pss/tables/table 15.asp.
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http://nces.ed.gov/surveys/pss/tables/table_15.asp

CPS, as of 2012-13"%° 181 7.0 1,267
Great Lakes Academy'®® 185 8.25 1,526.25
Annual Differences between
Great Lakes Academy and +5 days +1.55 +320.25
National Awerage
Annual Differences between

+4 d +1.25 +259.25
Great Lakes Academy and CPS ays

The daily calendar at Great Lakes Academy provides us with a flexible yet consistent school day that is
innovative in its ability to constantly identify, group, and remediate any students needing extra support.
Figure 23 is a sample schedule for our two Kindergarten classes (which would also apply to first grade)
in 2014. (See Appendix D.2 for complete sample schedules for students and teachers, broken out by
grades K-1, 2-4, and 5-8.)

Figure 23: Daily Student Schedule for K-1

Time K-1, Class A K-1, Class B Friday Exemplar
7:15 Entry Entry Entry
a.m.
7:30 Breakfast Breakfast Breakfast
7:45 Class Community Meeting Class Community Meeting Morning Message
8:00 Morning Message & Vocabulary [ Morning Message & Vocabulary Re-Teach #1
8:15 Read Aloud Read Aloud Re-Teach #1
8:30 Read Aloud Read Aloud Guided Reading Group A,
Phonics Groups B & C, blended
Learning Group D
8:45 Guided Reading Group A, Guided Reading Group A, Guided Reading Group A,
Phonics Groups B & C, blended | Phonics Groups B & C, blended | Phonics Groups B & C, blended
Learning Group D Learning Group D Learning Group D
9:00 Guided Reading Group A, Guided Reading Group A, Guided Reading Group D,
Phonics Groups B & C, blended | Phonics Groups B & C, blended | Phonics groups B & C, Blended
Learning Group D Learning Group D Learning, Group A
9:15 Guided Reading Group D, Guided Reading Group D, Guided Reading Group D,
Phonics groups B & C, Blended | Phonics groups B & C, Blended | Phonics groups B & C, Blended
Learning, Group A Learning, Group A Learning, Group A
9:30 Guided Reading Group D, Word | Guided Reading Group D, Word Guided Reading Group B,
Study groups B & C, Blended Study groups B & C, Blended Phonics groups A & D, Blended
Learning, Group A Learning, Group A Learning, Group C
9:45 Guided Reading Group B, Guided Reading Group B, Guided Reading Group B,
Phonics groups A & D, Blended | Phonics groups A & D, Blended | Phonics groups A & D, Blended
Learning, Group C Learning, Group C Learning, Group C
10:00 Guided Reading Group B, Guided Reading Group B, Guided Reading Group C,
Phonics groups A & D, Blended | Phonics groups A & D, Blended | Phonics groups A & D, Blended
Learning, Group C Learning, Group C Learning, Group B
10:15 Guided Reading Group C, Guided Reading Group C, Guided Reading Group C,
Phonics groups A & D, Blended | Phonics groups A & D, Blended | Phonics groups A & D, Blended
Learning, Group B Learning, Group B Learning, Group B
188 Cps.edu

189 We calculate our instructional hours based on student time in class; we omit lunch and recess frominstructional “ hours.”
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10:30 Guided Reading Group C, Guided Reading Group C, Recess & Snack
Phonics groups A & D, Blended | Phonics groups A & D, Blended
Learning, Group B Learning, Group B
10:45 Recess & Snack Recess & Snack Math Meeting (K Calendar math)
11:.00 Writing - Handwriting Writing - Handwriting Math Quiz
11:15 Writing Writing Writing
11:30 Writing Writing Writing
11:45 Lunch & Recess Lunch & Recess Word Study Test
12:00 Lunch & Recess Lunch & Recess Lunch & Recess
PM
12:15 Character & Fitness Math Meeting (K Calendar math) Lunch & Recess
PM
12:30 Character & Fitness Math Groups A- Procedures, B- Math Block- 20 minute rotations
PM Problem Solving, C-Blended through Math Procedures, Math
Learning Problem Solving and blended
12:45 Character & Fitness Math Groups A- Procedures, B- learning
PM Problem Solving, C-Blended
Learning
1:.00 PM Math Meeting (K Calendar Math Groups B-Procedures, C-
math) Problem Solving, A- Blended
Learning
1:15 PM | Math Groups A-Procedures, B- | Math Groups B- Procedures, C-
Problem Solving, C-Blended Problem Solving, A- Blended
Learning Learning
1:30 PM | Math Groups A-Procedures, B- | Math Groups- C-Procedures, A- Community Meeting
Problem Solving, C-Blended Problem Solving, B-Blended
Learning Learning
1:45 PM | Math Groups B-Procedures,C- | Math Groups- C-Procedures, A- Community Meeting
Problem Solving, A- Blended Problem Solving, B-Blended
Learning Learning
2:00 PM | Math Groups B-Procedures, C- Character & Fitness Dismissal
Problem Solving, A- Blended
Learning
2:15 PM | Math Groups-C-Procedures, A- Character & Fitness
Problem Solving, B-Blended
Learning
2:30 PM | Math Groups-C-Procedures, A- Character & Fitness
Problem Solving, B-Blended
Learning
2:45 PM | Social Studies/Science Social Studies/Science
3:00 PM Social Studies/Science Social Studies/Science
3:15 PM Choice Time/Tutoring Choice Time/Tutoring
3:30 PM Choice Time/Tutoring Choice Time/Tutoring
3:45 PM Dismissal Dismissal
4:00 PM After School Enrichment After School Enrichment

Our annual calendar and daily schedule are a direct reflection of the Great Lakes Academy anchor beliefs
about what it will take to achieve success in our mission to provide a college preparatory education for all

students. Detailed descriptions of these design elements can be found in the Educational Philosophy

Section 2.2.b, pages 11-20 of this document. Below, Figure 24 shows our 2014-15 calendar.

Figure 24: Great Lakes Academy Annual Calendar, 2014-15
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Important Dates

. July 21- First day of Staff PD
Great Lakes Academy 2014-2015 Academic Calendar Ay Z1-August 15- Smme Institute (°D)

August Aug. 4-8- Parent Orientation & STEP testing

F|S Aug. 19- 1st Day of School

5| 6] |Aug.19-22- Student Orientation (1/2 Day)/ PD (1/2 Day)
12] 13 Aug. 26-27- NWEA & Pre-tests

19| 20| [Sept. 1- Labor Day, No School

26| 27 Sept. 2- Staff PD/Data Day

Sept. 13- Parent/Student Sat.- Reading Goals & STEP Workshop
Sept. 17- Parent Go to School Night

20 Instructional Days/1 PD

Sept.29-Oct.3, Interim Tests, STEP tests
(Data Day) P

Oct. 4 -STEP tests & HW Help Workshop

December Oct. 6- Staff PD / Data Day

Oct. 10- Mid-Trimester Report to Families

Oct. 13- Columbus Day, No School

Nov. 11- Veterans' Day, No School, Staff PD

Nov. 17-21- Interim Tests & STEP

Nov. 22- Parent/Student Sat. - STEP tests, Read Aloud Workshop
Nov. 26-28- Thanksgiving Break, No School

Dec. 1-Staff PD / Data Day

21 Instructional Days/1 PD 16 Instructional Days/1 PD 14 Instructional Days/ 1 PD Dec. 2- 2nd Trimester Begins
(Data Day) (Data Day)

Dec. 2 & 3 Parent/Teacher Conferences, Trimester 1 Report Cards
Dec. 22-Jan. 2- Winter Break, No School

Jan. 5- Staff PD

Jan. 12-13- Nationally Normed Assessment (M idyear)

Jan. 19- MLK Day, No School

Jan. 24- Parent/Student Sat, - Numeracy Workshop

Jan. 30- Progress Reports to Parents

Feb. 9-13 Interim Tests & STEP

SIM|TIW|TIF|S

1 2] 3
4 6] 7] 8 9| 10
11) 12) 13| 14 15| 16| 17|

18] 19| 20| 21 22| 23| 24
25| 26| 27| 28] 29 31

22[ 23] 24] 25] 26] 27] 28

18 Instructional Days/1 PD
(Data Day)

a

SIM|TIW|TI|F|S SIM|TI|W|TI|F[S

1 2] 3| 4 2
5 6 7 8 9] 10/ 1] 3] 5 6 7] 8 9

10| 11] 12] 13| 14| 15| 16|
17] 18| 19| 20| 21| 22| 23]

18 Instructional Days/ 1 PD Feb. 14- Parent/Student Sat.- STEP tests, Guided Reading Workshop

Feb. 16- President’ Day. No School

Feb. 17- Staff PD/ Data Day

March 7- Parent/Student Sat.- STEP tests, Phonics Workshop

March 13 Staff PD

March 16- 3rd Trimester Begins

March 17 & 18- Parent/Teacher Conferences, Trimester 2 Report Cards
March 30-April 3- Spring Break

24| 25| 26| 27| 28| 29| 30| 28| 29| 30| April 13-18- Interim Tests
31 | April 18- Parent/Student Sat. - STEP Tests, Co-Reading Workshop
18 Instructional Days/ 1 PD 19 Instructional Days/ 1 PD 13 Instructional Days/ 2 PD April 20- Staff PD/Data Day
Day (Data Day)
May 1- Mid-Trimester Reports to Families
- Professional Development Vacation/Holidays NWEA May 4 - Staff PD
I Student Orientation/Half Day /Parent Orientation/Conferences May 18-30 Home visits for new students
Interim Assessments/STEP Parent/Student Sat.- May 25- Memorial Day, No School
1st/Last Day of School STEP tests, Workshops June 1-3 - Nationally Normed Assessments (End of Year)
School Closed New Trimester June 4 & 5- Interim Tests/STEP
Home visits for upcoming year-Trimester Report June 6- Parent/Student Sat.- STEP tests, First Year Celebration
June 12- Trimester 3 Reports to Parents
32 total Staff PD days June 15 & 16- Parent/Teacher Retention Conferences, as needed
185 Total School Days June 17- Last Day of School, Half Day

June 18 & 19- Staff PD & End of Year Work |

The school plans to open with 64 Kindergarten and 64 first grade students and will enroll 64 Kindergarten
students each year following until the school reaches capacity, serving approximately 561 total students in
K-8, assuming an average of 8 percent attrition after grade six.**® We do not currently plan to admit new
students after sixth grade; to deliver on our mission for all students, students need three years with us to
prepare for a rigorous college preparatory high school.

Student Schedule

The school day commences at 7:30 a.m., with doors opening at 7:15 a.m. for students. Staff may come as
early as 6:15 a.m. Dismissal is at 3:45 p.m. After-school programming for grades K-4 is voluntary and is
held at school until 6:00 p.m. through partnerships with after school programs such as After School All-

190 Thisattrition numbers are conservative and based similar schools serving a similar student population.
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Stars or Chicago Youth Centers. For grades 5-8, students are in mandatory tutoring, after school
enrichment, team sports, or Homework Club until 5:00 p.m.

Description of a Sample Day for a Kindergarten Student at Great Lakes Academy

Students are greeted by the Executive Director at the front door of the school. They shake her hand, and
tell her one thing they are excited to learn that day. Students then walk to their classroom doors where
they pause, take out their HW folder from their backpacks, and wait for eye contact and a greeting from a
teacher before entering the room. Students place their HW folders in the bin near the HW checking
teacher, unpack further, hang up their belongings on their labeled hooks, and sit at their assigned tables,
which have their breakfast and morning work laid out. Music plays softly in the background, and students
talk quietly while they eat breakfast and work on morning “bright work.”

Teacher A checks attendance, homework, and assists any students who struggled with homework
questions. Teacher B pulls a small group of 2 to 4 students to review a counting skill, such as counting by
2s on odd numbers, something the students’ previous “Show What You Know” quiz demonstrated that
they have not yet mastered.

On Mondays and Fridays, there are whole-school Community Celebrations to frame the beginning and
end of the academic week that the whole school attends in the Multi-Purpose Room. On Mondays, the
students sing academic songs, advisories do their college chants, and the school and individual classes
announce their goals for the week. These goals might be 100 percent homework completion, or everyone
in the class ending the day on “green” all week. Then students are given time to create and share an
individual academic and behavioral goal for the week. On Fridays, the Community Celebration is at the
close of the day, and involves songs, school chants, college cheers and goal reporting. There are also
awards given to students and homerooms based on the BE GREAT values and any recent competitions.

On Tuesday through Thursday, the day begins with students remaining in their classrooms and moving to
the rug for a Community Meeting that has topics ranging from student led “book talks,” to build public
speaking practice, to conducting mini-conversations during which students practice social skills they have
been learning, such as asking someone how their day is going. This time allows teachers to responsively
address and teach lessons around issues that may be arising in class, such as cutting in line, sharing, and
playground behavior. The class also sets a daily behavioral goal and reviews the daily agenda.

To transition from Classroom Community Meeting, all classes have a “minute of peace” to settle in;
students practice breathing techniques and visualization techniques in a guided meditation led by their
teachers.™™* After one minute, the class begins Morning Message, which is modeled after those at Edward
Brooke and Ms. Hurst’s (the 2012 TN charter school teacher of the year) Kindergarten classroom at
Memphis College Preparatory Charter School. The Morning Message is a 15-minute review of phonics,
math, social skills, word study and academic songs. After Morning Message, students sing a song to
celebrate their focus and efforts and get re-settled for the morning’s Read Aloud, which is a Reading
Comprehension lesson during which Teacher A reads a book and focuses on a reading skill. The teacher
uses “think aloud” techniques to model the skill, and then has students practice the skill together, either in
“turn-and-talks” or in whole group discussion. To close the lesson, students review the skill they were
working on, and give one to three quick “scholar hollers” to teammates based on the school’s core values.

Students then sing another song as they transition to their first center for their morning literacy block.
Students rotate among a computer-based literacy program which is adaptive and responsive to their
learning needs, a guided reading center with Teacher A, and a Reading Mastery-based phonics center
with Teacher B. Every 30 minutes, the groups transition among the centers. Group A, for example, will
have 30 minutes of Guided Reading or Reading Comprehension instruction with Teacher A. Then they
will have 30 minutes on the Computer with a blended learning program. Group A then joins Group D

91 Thisis based on a technique observed at Noble Street’s Gary Comer High School, one ofthe highest performing open enrollment high schools
in Chicago and visited by Lead Founder Katherine Myers.
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with Teacher B for 45 minutes of Phonics (via Reading Mastery) and 15 minutes of Word Study (using
Words Their Way). Students are re-grouped according to their latest STEP tests every 6 to 8 weeks so that
teachers can target their lessons to the students’ individual reading needs. Students learn a signal that tells
them when there is one minute left to pack up, and when to move to their new center.

After the morning literacy centers, students have a 15-minute recess and snack break outside during
which they socialize and play a variety of games that teachers have taught them such as jump rope, 4-
square, and freeze tag. The Kindergarten and first grade students all play together and are supervised by a
minimum of two teachers and an administrator. Any students in need of extra help may receive tutoring
during recess. Students know that when the whistle blows, they have 30 seconds to line up with their
respective classes.

Once back inside, students quickly hang up their coats on their way to their desks where they immediately
begin their writing lesson with a five-minute “free write” journal that teachers respond to nightly. Once
students are all seated, the class pauses while Teacher A leads another one minute guided meditation
called “minute of peace,” which is how they began the day. Students then complete their journals, and
work on handwriting for eight minutes, and then have a five-minute lesson on the daily writing objective,
such as writing a sentence with a subject and a verb, followed by 10 minutes of independent practice. A
small group of students struggling with the previous day’s lesson is pulled in back by Teacher B.

Teacher A then lines students up as they sing a phonics song, and leads them to lunch, where food has
been set out, and the Leadership Team is in place to monitor the multi-purpose room. The first grade
begins lunch outside at recess, and the Kindergarten begins eating. After 15 minutes, the groups swap.

After lunch, students are picked up by their teacher and return to class to their designated spots on the rug
for their Math Meeting. In Kindergarten, this is Calendar Math, and students work with Teacher A on the
rug through a series of questions from the date to the number of days they have been in school. Teacher B
sets up for math rotation. The class is split into three groups for Math block: Math Procedures, Math
Problem Solving, and Blended Learning on the computers where we plan to use ST Math/ Jiji or a similar
program. Group A begins in Math Procedures with Teacher B, the Co-Teacher. Math Procedures begins
with a math chant, and by counting as a class to 100 by 5s and 10s. During Math Procedures students
work through a lesson focused on foundational algorithm practice. Math Procedures ends with a class
cheer, and a 30 second “silent dance party” to celebrate the efforts of the class throughout the session.
After 30 minutes, students rotate to the computer station to work independently on a research-based
blended learning program such as ST Math’s JiJi Program. For the final 30 minutes Group B works on
Math Problem Solving with Teacher A. The group begins with a problem of the day that they solve and
explain to a partner. Students then move through a problem solving lesson, building their conceptual and
problem solving skills. These lessons typically involve hands-on manipulatives that deepen conceptual
understanding and allow students to both represent and articulate their thinking. Math groups are
dynamically grouped, and change groups every 6 to 8 weeks, informed by student data.

After Math, students put away their materials and line up for Character and Fitness class, led by the Dean
of Culture/Curriculum in Y1. This class takes place outside, depending on weather. Students have an
opportunity to be physically active, and to learn character skills, such as how to breathe deeply to calm
down when they are upset. Character and Fitness begins with a 5-minute warm-up run, then yoga
stretching and yoga breathing. Students then learn a character lesson through a brief story, or review a
concept they have been working on with a turn-and-talk. Students then participate in a physical activity,
such as relay teams or soccer. Afterwards there is a debrief during which the character skill students have
been reviewing is discussed. Teachable moments from the day’s activity are identified, and the class
discusses the pros and cons of how situations were handled.

The class returns and heads straight to the rug for a Social Studies or Science lesson (these change every
two weeks). These lessons involve group, exploratory, hands-on activities and a wrap-up class discussion,
followed by time to write in their Science notebooks or Social Study notebooks.
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The last 30 minutes of the day is Choice Time: students are able to choose what they would like to do -
build blocks or legos, play a word game or puzzle, work on an academic game on the computers, read in
pairs or independently, etc. Teacher A monitors and pulls set groups of students needing extra help in
reading, while Teacher B monitors and pulls set groups of students to tutor them in math. During the last
15 minutes, Teacher A calls one group of students at a time to pack up, and to complete their daily
reflection on their behavior chart for parent signature.

For the last five minutes of class, Teacher A leads the whole class in a reflection of the day’s goals and
BE GREAT values: Did the class meet its goal? Why or why not? Did classmates support each other and
show teamwork? What are some examples? What about Enthusiasm? How can we do even better
tomorrow? Students line up for dismissal. Walkers are taken to the back school door with Teacher A.
Riders are walked to the front door with Teacher B. Students sit in lines with their bags on, playing a
clapping game led until their name is called and their parent/guardian arrives.

Teacher Sample Schedule
Our teachers work from 7:10-4:45 p.m. They receive at least 3.0 hours of daily preparation time.

Figure 25: Kindergarten Teacher Sample Schedule

K-1 Teacher A

BExperienced "Lead" teacher

K-1 Teacher B
Newer "Co" teacher

7:10 Morning Staff Huddle Morning Staff Huddle

7:15 Entry Post outside classroom Entry Post in classroom
7:30 Checking Homework Pull Small Group

7:45 Community Meeting Community Meeting

8.00 Leading Morning Message & Vocabulary Prep

8:15 Leading Read Aloud- whole group Prep

8:30 Leading Read Aloud- whole group Prep & Literacy Group Set-up
8:45 Guided Reading, Group A Phonics, Groups B & C
9:00 Guided Reading, Group A Phonics, Groups B & C
9:15 Guided Reading, Group D Phonics, Groups B & C
9:30 Guided Reading, Group D Word Study, Groups B & C
9:45 Guided Reading, Group B Phonics, Groups A & D
10:00 Guided Reading, Group B Phonics Groups A & D
10:15 Guided Reading, Group C Phonics Groups A & D
10:30 Guided Reading, Group C Word Study Groups A & D
10:45 Recess & Snack- tutoring Recess & Snack

11:00 Writing-Large Group Writing- Small group
11:15 Writing-Large Group Writing- Small group
11:30 Prep Social Studies/Science
11:.45 Prep Social Studies/Science
12:00 p.m. Lunch/Prep Lunch/Prep

12:15 p.m. Lunch/Prep Lunch/Prep

12:30 p.m. Math Meeting (Calendar math for K) Prep & Math Calculation Set-up
12:45 p.m. Math Problem Solving, Group B Math Procedures, Group A
1:00 p.m. Math Problem Solving, Group B Math Procedures, Group A
1:15 PM Math Problem Solving, Group C Math Procedures, Group B
1:30 PM Math Problem Solving, Group C Math Procedures, Group B
1:45 p.m. Math Problem Solving- Group A Math Procedures Group C
2:00 p.m. Math Problem Solving- Group A Math Procedures Group C
2:15 p.m. Prep Prep

2:30 p.m. Prep Prep

2:45 p.m. Prep Prep

3:00 p.m. Prep & HW folder prep Word Study
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3:15 p.m. Choice Time Pull Small Group
3:30 p.m. Choice Time Pull Small Group
3:45 p.m. Dismissal Dismissal

4:00 p.m. Prep Prep

4:15 p.m. Prep Prep

4:30 p.m. Prep Prep

4:45 p.m. Prep Prep

3.0 hours total prep 3.25 hours total prep

For complete student and teacher sample schedules for grades K-8, please see Appendix D.2.

2.5 TALENT MANAGEMENT
A. RECRUITMENT AND STAFFING

(i) Discuss the rationale for the proposed staffing numbers and structure outlined in the attached five-year school stafiing model and organizational chart and cite
teacher-student ratios for each type ofteaching position. Describe the roles and responsibilities ofeach ofthe instructional and non-instructional positions listed in the
attached school-level organizational chart. These descriptionsshould align with the attached job descriptions. (ii) Describe your Design Team’s strategy, process, and
timeline for recruiting and hiring the proposed school’s teaching staff. Include the selection criteria, planned mix ofexperienced and new teachers, and any unique
considerations needed to support your school design. Ensure that the teacher hiring timeline aligns with the curriculumdevelopment and professional development
timelines. (iii) Discuss the proposed salary ranges and benefits (including pensions) listed in the attached budget and explain any financial incentives or rewards that
may be included in the compensation system. Explain how the salary and benefit planswill enable the school to compete with other schools to attract and retain high-
quality staff.

Figure 26 outlines our hiring plan for the years in which Great Lakes Academy is growing. An
organizational chart, outlining all reporting relationships and aligned with our growth chart and budget,
can be found in Appendix E.3.

Figure 26: Great Lakes Academy Growth Chart
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Teachers

192 The SpEd column in this chart includes both our Student Support Services Coordinatorand our Special Education teachers

193 Administrators include our Executive Director, Dean of Curriculum, Dean of Culture, Director of Community Outreach and Business
Manager/Director of Operations. In Y3 we adda Director of Development. In Y7, we adda High School Counselor. We count our Student
Support Services Coordinator under Special Education teachers for purposes of this chart.

Great Lakes Academy Charter School 8%



At Great Lakes Academy, nothing is given more importance than the recruitment, development, and
retention of our teachers. Teachers drive student success. That is our most deeply held belief: “More than
any other variable in education — more than schools or curriculum — teachers matter.”*%*

We propose to hire a mix of experienced teachers with a track record of success, and newer teachers who
are towards the beginning of a promising teaching career. Our goal is always to hire career teachers who
want to grow as professionals and to develop with the school over time. All staff will meet the criteria
detailed in section 27A-10(c) of the Illinois Charter Schools Law. Our two teacher model in Kindergarten
and first grade naturally lends itself to hiring one experienced and one newer teacher for each class. In
grades 2-4, as the model shifts to a small-class size, one teacher classroom, we recruit more experienced
teachers with a record of success with similar student populations. We also hire one Teaching Associate
to assist grades 2-4, and another Teaching Associate to assist in grades 5-8, whom we plan to train, and,
if they meet benchmarks of progress, hire the following year as lead classroom teacher. In this way, we
create an internal pipeline for new teachers as we grow for our first seven (7) years of operations.

We have budgeted $1000 per staff member for recruitment, with the majority of those funds being spent
towards the recruitment and hiring of teachers. Chicago is the third largest city in the country, and as
such, boosts a tremendous pool of talent. We also plan to recruit and hire nationally, drawing on Lead
Founder Katherine Myers’ education networks and connections in New Orleans, New York, Boston,
Memphis, Nashville, and Los Angeles, and her network from Building Excellent Schools. We recruit
from a variety of networks including: Alain Locke Initiative/Inner City Teaching Corps, Teach For
America corps members and alumni, the National Association of Black Educators, the National Board for
Professional Teaching Standards, New Leaders for New Schools, the Stanford STEP graduate school,
Harvard Graduate School of Education, career services at graduate schools, notices to career services
offices at colleges and universities, advertising in national and local publications, web site postings and
advertisements on sites including the Illinois Network of Charter Schools, Facebook, Google Plus,
Idealist.org, School Spring, the Center for Education Reform, Monster.com, JobTrak, Project Connect,
Education American, and, upon authorization, our website, www.glachicago.org. We also cultivate
relationships and use resources to locate individuals who come highly recommended through awards such
as the Golden Apple Foundation and the Milken Educator Award.

Our most important recruitment tool, ultimately, will be word of mouth, and the networks of relationships
that Great Lakes Academy staff members have. Currently, our mailing list reaches nearly 600 individuals
who are supportive of our school. We post and promote positions through our mailing list and website,
and constantly connect with individuals to ensure we are reaching top candidates locally and nationally.
We are never not engaging educators in conversations about the school and actively recruiting teachers.

Our official recruiting season begins each year on December 1, and we recruit, interview, and hire people
on a rolling basis until all positions are filled for the following year. We understand that in the
competitive hiring season and within a competitive hiring arena, we need to act quickly to hire high
capacity candidates; we do this not by skipping recruiting steps, but by condensing the amount of time
between them if we are particularly excited about a candidate. See Appendix E.7 for a full description of
our staff recruitment plan. See Appendix E.6 for our Hiring Guide Start to Finish.

Our criteria, articulated in our Staff Job Descriptions (see Appendix E.5) is based upon the well-regarded
organizational hiring book, Who: A Method for Hiring,195 as well as on several conversations with, and
studies of, high performing charter school across the country.*®® Our organizational chart, found in
Appendix E.3 is based upon the best practices of high performing urban schools like North Star and
Nashville Prep. For example, our K-1 two teacher model is used by North Star Elementary in Newark, the

194 Ripley, Amanda. “What Makes a Great Teacher?” The Atlantic Online. January/February 2010.

195 gmart, Geoff and Street, Randy. Who: A Method for Hiring. NY, NY. Random House. 2008.

196 gmart, Geoff and Street, Randy. Who: A Method for Hiring. NY, NY. Random House, 2008. (Thisisa framework for hiring the right person
for the right job, and has been recommended by charter school leaders including Ben Marcovitz of SciAcademy, the highest performing open
enrollment high school in Louisiana. Lead Founder Katherine Myers coached teachersat SciAcademy.).
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highest performing open enrollment school in New Jersey. The position of Operations Fellow is based
upon a program piloted at Nashville Prep, a BES school, and the highest performing charter school and
2012 innovative charter school of the year in the state of Tennessee.'*’

A rigorous interview process, including resume screening, phone interview, demonstration lesson,
feedback, re-teaching based upon feedback, and in-person interview, will be utilized to ensure the high
quality of all teaching candidates before offering them a position. The full process is outlined in detail in
Appendix E.6, Hiring Start to Finish.

Our Leadership Team consists of experienced educators with a track record of success in the classroom
and with leading adults. We use the same recruiting techniques to locate and recruit those individuals as
we do our teachers. Our interview process consists of short-answer essay questions, phone screen, in-
person interview, role plays, and a live teacher coaching demonstration with feedback and re-coaching.

Our Operational Staff consists of individuals with experience in finance and operations, as well as
education. We recruit from local graduates of MBA programs as well as individuals with school
operational experience looking to relocate from elsewhere in the country. Our interview process includes
short-answer essay questions, phone screen, in-person interview, case studies drawn from common
experiences facing school operations staff, and role plays.

B. PROFESSIONAL DEVELOPMENT

(i) Describe the school’s goals and strategy for ongoing professional development (P D), includingwhole staffdevelopment, grade-level/department/course teams, and
instructional coaching. Identify which staffmembers will be responsible for driving and facilitating PD opportunities. Identify opportunities for teacher collaboration
and mentorship. (ii) Describe how the PD topicswill be identified and how the PD plan (including both internal and external P D opportunities) will be driven by data
to improve teaching and learning as well as school performance (iii) Describe the process for evaluating the efficacy ofthe PD.

Great teachers are at the heart of great schools. Great Lakes Academy is constantly developing teachers
and instructional coaches, reflecting the importance of our belief in constant growth. The majority of
professional development is done internally, though we also devote $1000 per staff member per year for
professional development conferences and outside school visits. Our professional development has six
core elements, all detailed in the section below:

Summer Institute

Weekly Professional Development
Professional Development Days
Data Days

Individualized Teacher Coaching
Outside Professional Development

Professional Development at Great Lakes Academy is divided into the following areas: Teacher
Taxonomy, Curriculum, Diverse Learners, School Culture, Data Collection & Analysis, School Systems
and Procedures and School Operations. We have both proactive Professional Development (based upon
an annual plan) and responsive Professional Development (based upon academic and behavioral data and
teacher observation). Figure 27 below describes what elements fit into each area of focus.

ocoukrwdE

Figure 27: Elements of Summer Professional Dewvelopment

PIeseleE! Goals for Summer Institute & Annual Professional Development

Development Area

e Teachervideo analysis & reflection

Teacher - Execution of any scripted curriculum
Taxo_npmy *  Classroom Management Training and live Practice
Training * Lesson Execution Training and live Practice

+  Practice & coaching on execution of scripted programs such as Reading Mastery.

197 |_ead Founder Katherine Myers visited and studied Nashville Prepand met with 2010 BES Fellow, Founder and Executive Director Ravi
Guptatwice during her BES Fellowship year - in November, 2012 and April, 2013. Additionally, Mr. Guptaprovided leadershiptrainingto Ms.
Myers and the BESFellowship cohort in April, 2012, witha focus on teacher recruitment and teacher training.
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Curriculum

Creation of all Interim Assessments & Final Assessments

Creation of all course scope and sequences: K-4, this includes Reading
Comprehension, Read Aloud, Writing, Math, Social Studies, Science) and is divided
up among grade level teachers

Planning and scripting of Student Induction Week

Norming on STEP testing

Norming on use of rubrics in writing

Daily lesson planning for the first month of school

Training on lesson planning and execution

Training on Great Lakes Academy Curriculum for our literacy and math approach

Diverse Learners

The referral process for Special Education students, from identification, to pre-
referral, to individual action plans and monitoring, to testing to IEP writing.
Implementation of IEPs.

Collaboration with Student Support Services Coordinator and Learning Specialists
The referral process of ELL students from identification to pre-referral to individual
action plans and monitoring to testing to individual plans.

Behavior Intervention Plans and Academic plans

Accommodations and Modifications

504s v. IEPs

School Culture

Teambuilding and adult culture building, including improvisational practices.

Shared Texts (Teach Like a Champion, Leverage Leadership, Difficult
Conversations, Better, Mindset, The Checklist Manifesto, The Five Dysfunctions of
Team, Driven By Data, Great Habits, Great Readers, Practice Perfect, and more)
Norming on language and enforcement of core values

Norming on our “Fiercely Positive” culture of warm/strict

Norming on School Mission and Vision

Norming on expectations for school culture, including rewards and consequences for
student behavior

Sharing of videos to norm staff “lens” and school vision

Weekly Community Celebration planning and practice

School Systems
and Procedures

Creation and practice of all classroom procedures, including classroom transitions,
homework procedures, literacy center rotations, etc.

Discipline & Reward systemnorming & practice

Creation and practice of all school-wide transitions including entrance and exit,
cafeteria procedures, homework, attendance, drop-off and pick-up, etc.

Creation and practice of all classroom procedures, including classroom transitions,
homework procedures, literacy center rotations, etc.

School Operations

All HR needs for staff

Ordering of supplies, including classroom materials

Classroom set up of all classrooms, including shared space and teacher workroom
School bulletin boards, including all hallways

Technology disbursement & support

Data Collection &
Analysis

Familiarity with all assessments, from Interim tests, to STEP testing
Alignment in students testing, particularly STEP testing.

Analysis training

Action planning training

Dynamic grouping based upon multiple data sources

Individualized student monitoring

Lesson and unit effectiveness analysis based upon data

Informal data collection, such as running records

Behavioral and Academic data collection and analysis.

We devote 32 full days to professional development each year. We have 38 PD Fridays, from 2:30 to 5:00

p.m. and weekly staff

meetings on Mondays from 4:00 to 4:30p.m., which together add 114 hours of

professional development, or an additional 14 eight-hour days. Together, this results in the equivalent of
46 full days of professional development for our staff each year, not including teachers’ weekly
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individualized coaching sessions. It is because of our time investment in our teachers’ development that
we are able to grow and develop into skilled, data-driven teachers that will support strong academic
outcomes for all students. See Figure 28 for our Calendar of Professional Development.

Figure 28:2014-15 Calendar of Professional Dewelopment

Great Lakes Academy 2014-2015 Professional
Development Calendar

July Aug e ptembe
S|IM|TIW|T|F[S S|IM|T|W|T|F[S SIM|T|W|T|F[S
1 2| 3| 4] 5 2 1 3| 4] 5] 6
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9 PD 12 PD, 2 Friday PD 1PD, 4 Friday PD
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1 2] 3| 4 1 2] 3] 4] 5] 6
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2
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38 Friday PD Friday PD

No School
Summer Institute

Summer Institute is a 21-day professional development period for the staff to prepare for the coming year.
This follows the practices of a number of the highest performing charter schools nationally which
implement a similar summer professional development structure.**® We use our Summer Institute to norm
on our professional development practices, and to ensure teacher practices are primed for maximizing
student gains during the school year. We plan out each minute of Summer Institute to maximize our
staff’s time, and to model the successful planning of tight, detailed lessons to our teachers; we expect the
same degree of detail for lessons taught to our students during the school year.

During Summer Institute the staff comes together and trains around our seven professional development
goals: Teacher Taxonomy (this term refers to key teacher skills in classroom management and following
goals), Curriculum Planning, Diverse Learners, School Culture (adult and student culture), School
Systems and Procedures, School Operations, Data Collection & Analysis. Figure 27 outlines the goals for
our Summer Institute, by area of focus. Appendix D.4 is our Y1 Teacher Induction Plan.

Weekly Professional Development

198 schoolsthat hold three to five week professional developments include every BES Network schools, Boston Collegiate, Edward Brooke, and
Noble Street Network Schools.
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We continue our commitment to teacher development by holding Professional Development each Friday
afternoon from 2:30 to 5:00 p.m.; our students are released at 2:00 p.m. and may remain in after school
enrichment until 5:00 p.m. We have a weekly staff meeting on Mondays from 4:00 to 4:30 p.m. as well.
Together, this adds 180 minutes of weekly professional development for our teachers.

Our Friday Professional Development has the same areas of focus as our Summer Institute, and contains
both a Proactive and a Responsive component. In order to preserve our time for Professional
Development on Fridays, we hold our weekly staff meetings on Monday afternoons, directly after school.
We also hold morning huddles to check in, focus, and make any brief announcements for the upcoming
day. Before each school year, our Leadership Team creates a scope and sequence for the school’s
Professional Development, including Monthly Professional Development Days, Data Days, and Friday
Professional Development. See Appendix D.3 for our Professional Development Calendar for Y1.
Planned, proactive professional development takes up approximately the first half of each week’s time.
The second half of weekly Friday Professional Development is responsive to the school’s academic and
cultural data. During our Leadership Team Meeting each Monday, the Team has time on the agenda to
review assessment data, teacher observation data, and student discipline data. They use this analysis to
plan a topic for the week’s upcoming Friday Professional Development. We also have a 30 grade-level
meeting each week. See Figure 29 for a sample agenda.

Figure 29: Sample Friday Professional Dewelopment Agenda

Item Time Activity

1 15 min. | Opening—One win- staff shares stories of growth, academic/behavioral wins of the week.

2 30 min. | Curriculum—Staff norming on delivering and grading STEP tests (proactive)

3 30 min. | Teacher Taxonomy—*“Do it Again” in a positively framed way (responsive)

4 30 min. | Systems and Procedures— Staff practices lunch room cafeteria drop off and pick up of classes
as well as end of day dismissal routine. (responsive)

5 30 min. | Grade Lewel Weekly Team Meeting

7 15 min. | Close—Shout outs (staff thanks one another for instances of assistance during the week) and
Gratitude (staff shares moments of gratitude from the week)

Professional Development Days

Just like our Friday Professional Development, our full-day Professional Development Days contain both
a proactive and a responsive component. Professional Development Days run from 8:00 a.m. to 4:30 p.m.
and are held at the school. At least two hours of the day are dedicated to our annually pre-planned
Proactive Professional Development. Topics vary from learning and practicing Teacher Taxonomy
techniques (such as “positive framing”) to planned shared readings for the staff, such as chapters from
Driven by Data by Paul Bambrick-Santoyo. We always contain a teambuilding component to the day to
build staff culture. We also always contain some live practice. As described in Practice Perfect, we
believe in the importance of constant live practice to hone our skills and improve as educators.™*® During
Professional Development Days, teachers as well as the Leadership Team might present on a best
practice; we will choose teacher presenters based upon observations of their strengths. For example, a
teacher who excels at unobtrusive student corrections might present on nonverbal correction techniques.
We typically include a video analysis component, where the staff watches videos together and norms on
the school “vision,” calibrating and sharpening our collective lenses for what we are seeing and striving
towards in the classroom.

199 |_emov, Doug, Erica Woolway & Katie Yezzi. Practice Perfect. Jossey Bass. San Francisco, CA 2012; Additionally, Lead Founder Katherine
Myers has visited author Katie Yezzi’s school, T roy Prep, on multiple occasions and observed her teacher training.
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There is time weekly that is always dedicated towards Responsive Professional Development. The
Leadership Team analyzes data and school-wide trends based upon teacher observations, teacher surveys,
and student academic and behavioral data. Topics are chosen based upon academic and culture data, as
well as teacher observations and teacher feedback. For example, if the school is seeing a mis-alignment in
the way in which the STEP test is being administered, we might plan a session to norm our administration
of the STEP test. We reserve at least three hours during Professional Development days for teachers to
lesson plan, and catch up on pressing administrative tasks. If a parent-teacher conference is coming up,
we might spend time practicing best practices for parent-teacher meetings, and provide teachers with time
to work on report cards. See Figure 30 below for a sample Professional Development Day Schedule.

Figure 30: Sample Professional Development Day Schedule

a a A

8:00 a.m.
30 min. Team Building Activity & Inspiration
30 min. Teacher Taxonomy Training: “Break it Down” (Proactive)
3 30 mi Scripting higher level questions in guided reading lessons (Proactive); pre-reading from
min. -
Great Habits, Great Readers
4 60 min Teacher Taxon(_)my 'Training:' Positivg Framing “Narrating the Positive & Assume the
' Best” (Responsive), includes live practice
5 30 min. Video analysis and School Vision norming
12:00 p.m.
6 60 min. Lunch & Group Reading Discussion, chs 2-4 The Five Dysfunctions of Team (Proactive)
7 30 min. Review of Hot Spots—any changes to School-wide systems and procedures
8 75 min. Independent Planning Time
9 45 min. Grade-level meeting and planning time
10 30 min. Time to update classroombulletin boards
11 30 min. Time to call parents
12 60 min. Independent and collaborative planning time.
4:30 p.m.
Data Days

Data Days are day-long Professional Development Days during which we focus on the analysis of interim
assessments and STEP tests, and action planning for ongoing instruction of our students. We schedule a
minimum of five such days per year as part of our Professional Development Days Calendar, and they
closely follow our interim testing calendar. During these days, the entire staff spends time reviewing
student assessments, analyzing the results on a question-by-question, standard-by-standard basis, student
by student, cohort by cohort, subject by subject, and grade by grade.

We believe that teachers must be deeply invested in and empowered by their student data to drive ever
better instruction and student growth in their classrooms. As Bambrick-Santoyo notes, “Data-driven
instruction succeeds only when it is truly teacher-owned, meaning teachers must personally analyze their
own classes’ data. Only when teachers feel that data-driven instruction in theirs will fundamental
improvement begin.”?*® Time is spent during Summer Institute promoting a culture of transparency with
data, and empowerment by data so that these days become not evaluative, but reflective and informative,
as teachers are able to gauge best practices, instruction, and student learning. Teachers practice analyzing
sample student data and action planning around results.

200 Bambrick-Santoyo, Paul. Driven by Data. San Francisco, CA. Jossey-Bass. 2010.
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During Data Days, teachers meet with grade-level teams, to analyze and action plan around their student’s
interim testing, and STEP testing. They also meet individually with our Dean of Curriculum to confirm
their action plans for the next interim, including plans to re-teach, re-group, and tutor.***

Individualized Teacher Coaching

We are committed to the individual professional development of each Great Lakes Academy teacher. We
know that the best schools cultivate and develop talent. Our proposed Executive Director Katherine
Myers has extensive experience coaching teachers across the K-12 spectrum. She was a founding Teacher
Coach for MATCH Nola, which is a subsidiary organization to MATCH Education.?®> MATCH
Education is an organization that runs three high performing charter schools in Boston, and MATCH
Teacher Residency, one of the highest regarded teacher training programs in the country. They have
formed partnerships to bring tutoring corps to cities such as Chicago, and teacher coaching to cities such
as New Orleans. Drawing on her teacher coaching expertise, Ms. Myers will drive the Leadership Team
and ensure that every teacher has a meaningful weekly observation and debrief that includes an
observation for 15-45 minutes and a debrief/coaching session for 30 minutes.

In Y1, the Executive Director and Dean of Culture/Curriculum split teacher coaching responsibilities.
From Y2 going forward, the Dean of Culture, Dean of Curriculum, and Executive Director share coaching
responsibilities. The Executive Director also coaches the Deans. Coaching is divided strategically
depending on individual teacher needs. For example, teachers needing to focus on classroom management
may be coached by the Dean of Culture. Teachers focusing on lesson execution may be coached by the
Dean of Curriculum.

Teacher observations are also powerful tools for teachers themselves. We encourage teachers to spend
planning periods in one another’s rooms observing. Additionally, teachers must make two peer
observations per month that include feedback and written reflections, as well as two self-video
observations and written self-reflections per month. The weeks alternate: one week a teacher watches a
video of themselves and reflects, and the next week a peer teacher observes them and offers feedback.

We use all of our observations — peer, self and Leadership Team - to inform our Responsive Professional
Development. Trends, such as patterns of unclear directions being given, are addressed; we use this
observational data to improve areas of weakness, as well as to select individuals to lead development in
their areas of strength. The power of frequent, action driven observations is that our trimester based
teacher evaluations are not based upon one formal observation, but on a compilation of data on our
teachers and on teacher growth on clear goals. See Appendix E.9 for sample teacher evaluations.

Outside Professional Development

As a school that is built upon the best practices of the most successful schools in the country, Great Lakes
Academy staff is constantly looking to the best practices in other schools to further inform and develop
ourselves as educators. The best teachers are the best collectors and executors of others’ best practices
that then become their own. Each year that a teacher is at Great Lakes Academy, we increase our
investment into their outside professional development. Figure 31 is a sample of our outside professional
development timeline. Once a teacher has been at our school for two years, we pay to send them to an
exceptional school outside of the state. When they have been with us for three years, we pay for them to
attend a conference in or out of state. When they have been at our school for four years, we reimburse
them for a summer workshop anywhere in the country, as long as the program is pre-approved and
applicable to the school. After a teacher has been with us for five years, we reimburse them to take a local
continued education or graduate course. Teachers can always participate in any step they have previously
passed, and we always reserve the right to provide additional professional development to teachers before

201 In Y1, the role of Dean of Curriculum and Dean of Culture is combined for financial purposes. In Y2, this role becomes two FT ES: the Dean
of Culture and Dean of Curriculum.

202 MAT CH Education is nationally recognized as a leader in urban school initiatives; they recently formeda partnership with the University of
Chicago to provide one ononetutoring for studentsin CPS.
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they technically qualify. Finally, we always encourage our staff to spend time in the classrooms of any
teachers at other schools they know are having exceptional results with students, or to observe video of
these teachers at work. We encourage staff members to submit a brief written application for any outside
professional development that provides a brief explanation as to why this will help their development and
how it will positively impact student learning. We allocate an average of $1000 per staff member, per
year, to spend on our staff’s professional development. We believe that this investment into our staff pays
off in great dividends for our students.

Figure 31: Teacher Dewelopment Plan

Years .
Outside

with Example

school Development

Observe at a local Teacher visits Polaris Charter School for observation. Teacher completes
1 schoolfor 2 to 5 hours | reflection, and creates three concrete action steps to take away from the
observation.
Observe at exceptional | Teacher observes at Equitas Academy, a BES school in Los Angeles for
2 schoolout of state two days. Teacher completes reflection, and creates PD for staff presenting
three concrete steps to implement from the school.
Attend pre-approved Teacher attends out-of-state professional development such as BES
3 local or out-of state Weekend Warrior Series or an Uncommon Workshop training. Teacher
education conference completes reflection and prepares a mini-workshop to present the material
to the staff during summer PD or weekly PD.
Summer workshop Teacher attends two week writing workshop by Lucy Calkins in New York.
4 reimbursement Teacher completes reflection, and integrates what s/he has learned into
course design, scope and sequence in the coming year. Teacher presents
changes to staff during Summer Institute.
Take summer graduate | Teacher takes continued education course to complete reading specialist
5 course, i.e. Early certification. Teacher completes reflection paper when course is complete.
Literacy at DePaul Teacher presents PD to staff that includes best practices learned during
School of Education attendance.

Lead Founder and proposed Executive Director Katherine Myers has networked with dozens of top
charter schools and educational organizations. We utilize these networks to bring in practitioners to train
our staff. For example, during her BES Fellowship, Ms. Myers was able to both attend a workshop by,
and observe in the kindergarten classroom of Elise Hurst, 2012 Tennessee Elementary Charter School
Teacher of the Year. Ms. Hurst is a master teacher, who is particularly adept at planning and executing
Morning Meetings in Kindergarten. She has preliminarily agreed to do a whole-staff training for the Great
Lakes Academy Kindergarten staff, pending approval of our charter. Ms. Myers also trained with Ravi
Gupta, Founder of Nashville Prep, on staff professional development. Nashville Prep’s fifth grade had the
highest growth in Reading Science and Social studies in Tennessee last year.

Best Practices

There are several best practices in teacher Professional Development that Great Lakes Academy draws
upon during sessions. For example, based upon Doug Lemov’s Practice Perfect, teachers practice
techniques, receive feedback, and practice them again.”®® We approach teacher practice like basketball
practice: lots of breakdowns of key skills, drilling to automaticity, then scrimmages where we role play
as students for one another. We incorporate whole-staff video analysis to reflect upon our practice, and
hone our collective vision for classroom culture and instruction. We also have teachers present to one
another on areas of their practice at which they are particularly adept. At least once per year, teachers plan
a professional development for a Professional Development Day or during a Friday Professional

293 |_emov, Doug, Erica Woolway, Katie Yezzi. Practice Perfect Josey Bass. San Francisco, CA 2012.
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Development based upon an area of their particular expertise. We are always looking to improve upon our
teacher and staff through professional development opportunities. See Appendix D.3 and D.4 for more on
the Great Lakes Academy Professional Development Plan.

C. TEACHER INDUCTION

Describe the induction programfor new and existing teachers. Discuss howthisprogramwill prepare teachers to deliver the proposed curriculum, utilize instructional
strategies, and differentiate instruction. Include the number ofhours/days ofPD to be included in the induction.

Every school year begins with four weeks of summer professional development at the Great Lakes
Academy Summer Institute (21 days in Y1). All teachers attend Summer Institute. As the school grows,
and beginning in Y4, new teachers attend four weeks of Summer Institute, and returning staff members
may attend three weeks. We weave our seven focus areas of Professional Development throughout our
Summer Institute, and each week has one to two focuses:

Week 1: School Culture, and Teacher Taxonomy Training
Week 2: Curriculum & Data Collection and Analysis

Week 3: School Systems and Procedures & Diverse Learners
Week 4: School Environment

The first week of Summer Institute is focused on teambuilding, and ensuring that our staff shares a
common mission and vision for the school. During this week, we also take care of any human resources
needs, such as health insurance sign-up. Sharing a common mission and vision for the school, including
student and staff culture, is foundational for all future success during the school year. We also begin
building a common language for teaching techniques in our Teacher Taxonomy Training, based upon
classroom management and lesson execution techniques discussed in Lemov’s, Teach Like a Champion
as well as Teach Like a Champion Field Guide. Skill practice begins on day one. Once we have
established a common language, mission, and vision for our school culture, we begin working on
curriculum planning and assessment creation, as well as data collection and analysis in week two.

Week two includes an introductory session on our curricular vision, and the Great Lakes Academy
curriculum. K-4 teachers learn all components of the day, from the math curriculum to the ELA
curriculum. In grades 5-8, teachers familiarize themselves with the expectations for the year’s scope and
sequence in their subject area. Next, there is a session on the Curricular Alignment Template, “CAT
Template,” as well as a session on the importance of assessing to address. Thereafter, there is time set
aside each day for teachers to build their interim assessments and create the scope and sequence and CAT
for their course so that they leave Summer Institute with a scope and sequence approved for the year. We
also align teachers on how to administer our common assessments, such as the STEP test, and teach them
how to analyze data and action plan based upon student data.

In week three, we dig into our school-wide systems and procedures, including entrance, exit, transitions,
cafeteria, homework, parent partnering, and more. We continue to build our curriculum and assessments,
and to practice teaching techniques. We wait to introduce systems until week three because we share the
philosophy that if our teachers have a strong foundation of management and instructional strategies as
well as a shared vision for school culture, we will be able to implement any system or tweak any system
that is necessary all year long. During week 3, our Student Support Services Coordinator trains our staff
regarding our diverse learners. We review concepts from IEPs to 504s, modification and accommodation,
the referral process from start to finish, and collaboration between our special education teachers and
general education teachers. We review ELL referrals and services as well.

It is not until week four that we turn towards the physical school environment—setting up classrooms and
preparing hallways for our students. The week-by-week priorities builds on one another and reflect our
belief that the school is not the building- it is the staff and students working and learning inside of the
facility that makes it a school. Please see Appendix D.4 for a sample Teacher Induction Plan.
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D. PROFESSIONAL CULTURE

Describe the professional culture of the new school, how the school will establish and maintain this culture, how it will contribute to staffretention, and how the
school will assess success. Discuss how faculty and staffwill be involved in school-level decisions and in developing new initiatives.

A healthy, positive professional culture is a necessity for the retention of a strong staff of teachers who
affect positive student outcomes. Great Lakes Academy’s professional culture can be described as fiercely
positive.’® Every person shares a belief in our mission: all students can achieve and attend college,
regardless of their background or home circumstances. Every staff member shares a belief in Constant
Growth and in our core BE GREAT values of Bravery, Endurance, Growth, Responsibility, Enthusiasm,
Achievement, and Team. We always assume the best in students and in one another. We apply our same
core values to our staff that we do to our students. Similarly, we bring our fiercely positive approach to
constant growth to every person in the building — students and staff alike. We never ask our students for
efforts that we do not make ourselves.

We spend the first day of our Summer Institute each year revisiting our core values, defining them,
discussing them, as well as re-familiarizing ourselves with our mission and vision. We also present our
Professional values diagram (see Figure 33) and develop a common understanding of the expectations
these values inform across our school. By focusing on our core values and shared expectations from the
beginning, we give our staff a frame of reference for our daily interactions, a shared language with which
to speak, and a standard of conduct through which we will treat one another. This fosters a strong sense of
shared mission, vision, and team. Finally, we have shared texts that all staff members read and discuss.

Another way to understand our culture is to understand these shared texts and the meaning and values that
we derive from each of them, as shown in Figure 32. We consistently add to our reading list, and have
time every month during our professional development day to discuss new readings as a staff.

Figure 32: Great Lakes Academy School-Wide Shared Texts

Book Shared Understanding

Better e Importance of pushing to improve processes and systems as an organization

Atul Gawande e Small, seemingly insignificant details have large impact

e Importance of discipline in maintaining a steady course that “sweats the small stuff”

o Difference between fixed and growth mindset, with emphasis on importance of having a

Mindset growth mindset

Carol Dweke e Importance of teaching students from growth mindset

e Importance of approaching life, and teaching, as process of growth

o Intelligence is not fixed, but product of hard work and growth

e Importance of analyzing, reflecting, action planning from variety of student assessments

e Importance of consistent, rigorous assessments

e  Attacking/understanding data produced by quality assessments on grade-wide, class-
wide, and individual student bases

e Every company has to understand what its “hedgehog” is, and stay true to that mission

e Great companies are honest with themselves by being transparent about their
performance — in our case, student academic performance — so that they can grow

Driven by Data
Paul Bambrick-

Santoyo

Good to Great

Jim Collins . L .
e  Great leadership puts mission and team first before self
e Right people must be on the bus, in the right seats
Teach Like a e Shared language around different teacher management and instructional techniques

Champion & TLAC | °® Importance of 100 percent
Field Guide e  Students must do the cognitive heavy lifting
e  Great teachers are like great artists — fundamental mastery, and individual style

Doug Lemov . : ) h -
e Consistency of high behavioral and academic expectations

204 Thistermisborrowed from Collegiate Schoolof Memphis and leader Dr. Durant Fleming, visited in November, 2012, by Great Lakes
Academy Lead Founder Katherine Myers. Dr. Fleming trained with Building Excellent Schools asan Emerging Leaderin 2009.
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Practice Perfect

Doug Lemov, Katie
Yezzi

Practice improves the “game time” live teaching

Skills should be isolated and practiced to automaticity

Quick practice and feedback, followed by more practice, causes enormous improvement
Focus on the 20% of key skills and continue to practice and drill

Leverage . . . .

Leaderghip e Importance of consistent, high quality teacher feedback and coaching

Paul Bambrick- e Building atransparent, data driven school culture

Santoyo e How to run productive professional development that benefits all teachers

Great Habits, Great . . . .

Readers e Lays out backbone of K-4 literacy program including our balanced literacy approach
Paul Bambrick- e How to design Reading curriculum

Santoyo e How to run high-leverage guided reading groups

The Daily Five e Students must be able to do independent work and be given choices with accountability

Gail Boushey, Joan
Moser

High levels of student independence coupled with high levels of student accountability
and carefully scaffolded support and training.
Building culture of literacy involving choice and high levels of mutual student support

The Five
Dysfunctions of
Team

Patrick Lencioni

Importance of hashing out a decision, hearing fromeveryone, getting everyone on same
page, agreeing to move in same direction

Common pitfalls that erode adult culture at organizations, and how to avoid those
Importance of building trust in workplaces

Difficult
Conversations
Douglas Stone,
Bruce Patton, Sheila
Heen

Importance of assuming the best in colleagues

How to frame conversation to productively air frustrations and bring about resolution
What to say in conversation that lets other person(s) know they have been heard
How to remain professional and productive in disagreements with colleagues

Switch
Chip and Dan Heath

Articles
“Slow ldeas”
Atul Gawande

The importance of appealing to a person’s rational and emotional sides to impact
change.

Laying out a clear path for change and eliminating situational challenges.

Shared Understanding

Importance of relationship building in changing people’s ideas/spreading new thinking
Importance of face to face time v. social media for affecting change

“The Seven Habits
of Highly effective
People, Ch. 17
Stephen R. Covey

The importance of being a proactive, solution oriented person.

The GLA definition of responsibility: response ability. Being self-reflective and
choosing a response that is productive, positive, solutions driven.

Circle of influence and circle of concern- how to grow influence and shrink concern by
focusing on being proactive.

We are always in the process of building our adult culture, knowing that this culture directly impacts our
student culture, and, ultimately, our student’s academic and behavioral outcomes. Because teachers are
the most important lever for students’ success, we place a great deal of importance on our adult culture.
Another way to describe the professional culture is through Figure 33 below:
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Figure 33: Diagram of Great Lakes Academy Professional Culture
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Every staff member at Great Lakes Academy treats one another professionally, but more than that, our
staff views itself as a team working towards a common goal — matriculating each and every student to
high school prepared to excel, and ready to be successful through college and in their career of choice.
We all share a commitment to making Great Lakes Academy the pride of its community and one of the
top charter schools in the nation. We also share a commitment to one another and our students. Yet this
shared mission and culture of support is not enough - we must all be exemplary at executing our
individual jobs, constantly pushing one another to grow and improve, yet always supportive.

We are always looking to celebrate the school’s successes, an individual’s success, and creating traditions
that recognize one another’s efforts. In our staff room, there is a white-erase board where staff can write
“shout-outs” to one another, recognizing one another for helping out. There is also a spot on our board
soliciting feedback. We have school traditions that are built over time and include semi-annual t-shirts
that have uplifting slogans on the back. Friday meetings include close-outs with the sharing of shout-outs
and statements of gratitude, and the annual calendar includes an end-of-year staff picnic, and an annual
Holiday party hosted by the Board of Directors. We host frequent staff events such as staff BBQs. We are
always in the process of building traditions, and learning from other schools with strong staff culture.

The professional culture of the school is the foundation upon which the school culture is built, which is
the foundation upon which our students’ academic success is built. We are vigilant about building this
culture, as well as reflecting upon ways in which we can improve.

We solicit feedback from staff regarding our staff culture through teacher feedback surveys given each
trimester and through a standing agenda item on our weekly staff meeting called “solutions.” Our
Leadership Team maintains a standing agenda item on its weekly check-in to discuss any staff culture
issues that may come up. After Y1, we have a monthly Teacher Retention Meeting which all teachers are
invited to attend.’® Teachers can raise concerns, ask questions, and talk through issues perceived as in
need of attention.

Teacher Retention

At Great Lakes Academy, retaining our teachers and staff is a priority. We spend an enormous amount of
time and resources recruiting, coaching, and training our teachers, whom we see as the number one asset

295 |n Y1, the school is so small, a T eacher-Leader meeting is unnecessary.

Great Lakes Academy Charter School 9

(o5]



and most important investment that we can make as a school. We plan to be a school where teachers can
grow and teach for many years; this creates deep ties within our community, consistency for our students,
and retains our institutional knowledge. We take retaining our teachers as seriously as training and
recruiting them.

One of the most important ways to affect teacher retention is the maintenance of a highly professional
culture reflective of our shared core values. As described above, the professional culture is a priority for
the school, and an area of focus we constantly revisit. We will form a Teacher Retention Committee, to be
formed in Y2, modeled after that used at Boston Collegiate Charter School. Anyone who is interested
may join the monthly Teacher Retention Committee meetings, which meet with the Leadership Team and
make recommendations directly to the Executive Director.

Our bonus structure provides for a 5% bonus annually, for all returning staff members, based upon a
group trigger. This trigger involves a school-wide goal. In Y1, that goal is three levels growth on the
STEP for all students. The group-trigger us based upon our core value of Team, and our belief that strong
student achievement is influenced by every person in the building. Strong staff members are invited to
remain, and receive their bonus in their first paycheck in September.

In addition, as a maturing school, there are a number of growth opportunities for individuals at the school
over the next nine years. For example, once a grade has been operating for two years, the Leadership
Team selects a grade-level lead. At both the elementary (K-4) and middle (5-8) schools, we have grade
level leads and subject matter leads for ELA, Mathematics, Social Studies and Science.

E. EVALUATION

Discuss how school leadership will monitor and evaluate faculty and staffperformance. Describe the processes, protocols, framework/criteria, and/or tools that will be
used for conducting evaluations, delivering feedback, and coaching teachers. Cite any evidence or existing research supporting the effectiveness ofutilizing the
specified approach. Specify who is responsible for overseeing these procedures.

Teachers

Formal teacher evaluations are conducted three times annually, tracking our trimester system with our
students. These are completed by the Leadership Team (Executive Director, Dean of Curriculum, Dean of
Culture) and include a written component and a formal debrief.

The culture at Great Lakes Academy is one of constant growth and self-reflection. Because teachers are
used to having one another and the Leadership Team observing in their classrooms on a daily and weekly
basis, formal evaluations should not be a source of stress for teachers, nor should they raise any new, un-
discussed issues with teachers; evaluations should summarize the teacher’s progress throughout the year
and report on goals jointly set with our teachers. Our teacher evaluations include a self-reflection and
administrative evaluation, and are always followed with an in-person debrief. They include measures of
teacher growth on goals, student test scores, and core value alignment. See Appendix E.9 for sample
teacher evaluation. Our teacher evaluation system is based upon that of SciAcademy, one of the highest
performing high schools in Louisiana.

Throughout the year, we capture teacher’s developmental goals, observations, and growth online in a
teacher data system. Teachers and the Leadership team have access to the system. One of our goals as a
member of the Breakthrough Schools Chicago cohort is to build our online systems for teacher training
and development. We have also had preliminary discussions with Whetstone Education, an online teacher
evaluation data system developed in New Orleans and based on Leverage Leadership, and used in over 35
schools. The system is built based upon Great Lakes Academy determined teacher evaluation rubrics. It
allows us to track individual teachers, and determine school-wide trends through our weekly evaluations.

Leadership Team

Our Leadership Team, including the Dean of Culture, Dean of Curriculum, Director of Student Support
Services, Director of Community Outreach and Development, and Operations Manager/Director of
Operations, are evaluated twice annually by the Executive Director. As with teacher evaluations,
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Leadership Team evaluations include a written evaluation and a debrief meeting to discuss the evaluation.
Our Leadership Team evaluations include measures that are school-wide. See Appendix E.10 for a
sample Leadership Team evaluation. The Executive Director is evaluated once annually by the Board. See
Appendix B.12 for a sample Executive Director Evaluation.

Surveys and Whole School Feedback

The full staff completes Great Lakes Academy created surveys regarding the school three times annually.
This data is aggregated and presented to the staff during Friday Professional Development. Action plans
are created around any trends.

We use the Urban Education Institute’s Five Essentials parent, teacher, and student surveys annually.?°®
We read it to students in grades K-5, before they can read it to themselves. Additionally, we solicit
feedback from parents through Families for Great Lakes Academy once annually with our own family
survey. See Appendix D.13 for parent survey. Our Community Outreach Committee also constantly
gathers feedback through their meetings and present their results to our Board during monthly meetings.

SECTION 3: OPERATIONAL CAPACITY
3.1 GENERAL OPERATIONS

This section should clearly describe school operations and governance. Responses should clearly provide evidence to demonstrate that the teamcan successfully open
and manage a high-quality school.

3.1.a. OPERATIONAL PLAN, GOALS, AND METRICS

Explain how non-academic services will be managed once your school isin operation. In a table, identify quantitative operational metrics and goals for the proposed
school for each of its first five years of operation. Discuss how these metrics will be used to monitor progress and impact corrective actions. Identify who is
responsible for overseeing progress.

Great Lakes Academy’s mission is to prepare students to excel in high school and college, and to live a
life of great opportunity. Great instruction is not enough by itself; it is essential that our school operations
run smoothly and support our academic program. Figure 34 outlines our operational goals.

Figure 34: Great Lakes Academy Operational Goals

Average daily attendance rates

showstrong student 95 percent 95 percent 95 percent 95 percent 95 percent
attendance.

Strong annual rates of student

retention, averaging 90 percent 90 percent 90 percent 90 percent 90 percent

90 percent over five (5) years.

High percentage of families
satisfied with the
communication between home | 80 percent
and schoolas measured by
annual survey.?%’

208 1 85 percent 85 percent 85 percent 85 percent

High percentage of families
satisfied with the education
their child is receiving as
measured by annual survey.?%®

80 percent 85 percent 85 percent 85 percent 85 percent

208 The teacher and students surveys areavailable now; the parent survey is being completed. Until it is available, we use our own parent survey.
207 \We will measure this goal using UEI’s Five Essential’s survey, given annually to parents, teachers, and students.

298 \\e begin with a goal of 80 percent in Y1 knowing that every single family will be learning the communication systems and ways of
operations at Great Lakes Academy. Giventhat, our goal isstill high but goes evenhigher in Y2-Y5.

209 We will measure this goal using UEI’s Five Essential’s survey, given annually to parents, teachers, and students.
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All financial compliance

. 100 percent 100 percent 100 percent 100 percent 100 percent
requirements met annually.

School operates with minimal
discrepancy between budget | 10 percent
projections and budget actuals.

2101 5 percent 5 percent 5 percent 5 percent

In addition to the goals outlined above, the school will run a cumulative surplus in any given two-year
period of at least 2 percent over the year’s annual budget. The school’s finances will be in accordance
with GAAP and will receive ungualified opinions during each annual audit.

The attendance, retention, and compliance metrics will be monitored on a monthly basis by the Board, as
part of our school dashboard. Our budget, including our monthly cash flow, state of surplus, and audit
readiness, will also be monitored each month. The appropriate Committees will evaluate the data via
academic, operational and financial dashboards. (See Appendix B.10.) The Finance Committee will
review our cash flow, surplus, and audit readiness each month through the financial dashboard and
monthly financial reports. It also reviews all financial reports. (See Appendix B.9 for a list of financial
reports generated.) Our Academic Achievement Committee will review our Interim Test data, STEP data,
and end of year state test data.

In the event that the school is not on track to meet an annual goal, the associated Committee or the full
Board will work with the Executive Director to create an action plan around the goal. This proactive
measure is there to ensure that both governance and management are monitoring the school’s goals.

3.1.b. STARTUP PLAN

Provide a timeline and schedule for the activitiesyour teamwill undertake in the planning year(s) to ensure a successful school opening. The plan should address the
wide range ofactivities required to successfully open a new school, clearly cite which staffmember is responsible for overseeing completion ofthe task, and identify
deadlines for the completion ofeach task.

Great Lakes Academy is committed to planning as seamless as possible a transition from pre-application
through post-authorization to the opening of our school doors to students. We have an Operational Start-
Up Plan; see Appendix E.1 that includes operational start-up planning, hiring planning, facility planning,
curricular planning, Board transition to governance, and other relevant tasks and projects. We are
constantly updating and modifying our Start-up Plan. Figure 35 is an abridged timeline describing our
start-up plan. Note: our start-up plan anticipates a January 2014 approval time-line. Proposed Executive
Director and Lead Founder Katherine Myers will continue to have the support of Building Excellent
Schools throughout the planning year and during start-up in the form of an experienced and successful
charter school leader and member of the BES senior staff whose full-time job involves consulting and
planning support for BES Fellows in their planning year. The Board will continue to have the support of
BES in the form of a full time Director of Governance who acts as an advisor and conducts trainings.

Figure 35: Great Lakes Academy Start-up Plan

Start
Date

End Date Project Description Project Manager

Sign lease of independent facility; procure contractorand start | Executive Director (w/

Oct. 2013 renovations. Facility Committee)

March 2014

Determine payroll provider, back-office finance service

providerand set up system. Bxecutive Director

Oct. 2013 Feb. 2014

Approve fiscal policies: set up systems forreporting Board of Directors
Oct. 2013 Feb. 2014 information and ensuring financial controls. Executive Director

Feb. 2014 May 2014 | Begin hiring teachers andadministrative staff forcoming year. | Executive Director

Feb. 2014 Feb. 2014 | Hold FoundingBoard Organizational meeting, hire Executive Board of Directors

210 We will make every effort to forecast and budget as accurately as possible before operation. It is our expectation though, that the most reliable
way to forecast a budget is based on the previous year’s expenses. Since we will not have had a full year of operation with students before this,
our goal is slightly lessaggressive in Y1 thanitisin Y2-Y5,since in those later years we have data onwhich to base our budgets and forecasts.
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Director

On-board Director of Community Outreach and Development

Feb. 2014 Feb. 2014 and Director of Operations/Business Manager Becutive Director
. . . Director of Community
Fen 24| ApI LB o, | Qe
P -0€g pling app ) Development
Feb 2014 | March 2014 Co_mplete r_1eeds analysis of classroomfurniture, technology, Business _
office equipment, books. Manager/Director of Ops
March April 2014 Prepare building infrastructure (prepare phone service, lease Business
2014 P copiers, furniture, etc.). Manager/Director of Ops
March April 2014 Identify and contract with vendor for school lunch program Business
2014 P and school data information systems. Manager/Director of Ops
. . . . . Business
Dec. 2013 | April 2014 Hire Operations Fellow, summer intern, and administrative Manager/Director of Ops
staff. . .
Executive Director
Order all classroomfurniture, technology, accessories and
March April 2014 equipmentincluding overhead screens and projectors, table, Business
2014 P tasks, chairs, staffand studentcomputers, shelving, white Manager/Director of Ops
boards, etc.
Create student database for student records, test scores, grades Business
Feb. 2014 | March 2014 attendance. tardiness and discioline ' ' ' | Manager/Director of Ops
' pHne. Executive Director
. . L ] Business
Feb.2014 | April2014 | Hold lottery forincoming kindergarten andfirst grade class. Manager/Director of Ops
: . . . Business
Nzl?)rch,h April 2014 %onr;%l;i;earch forindependent auditorand consulting service, Manager/Director of Ops
- Board of Directors
March . . . Business
2014 April 2014 | Conductsearch forhealthcare and insurance provider. Manager/Director of Ops
. . . Business
April 2014 | May 2014 | Order student, classroomand office supplies. Manager/Director of Ops
. . . Business
April 2014 | June 2014 | Hire Custodialstaff & contract forwaste removal. Manager/Director of Ops
- Director of Community
A 214 | une 2014 | I B st e |t
P ) Development
May 2014 | May 2014 | Develop arrival/dismissal plan, traffic flow plan. Leadership Team
Inventoryand tag all computers, monitors, IT; inventoryall Business
May 2014 May 2014 schoolsupplies in labeled cabinets Manager/Director of Ops
IT Consultant
May 2014 | May 2014 | Ensurethat networkand technologyis functional. Business
Manager/Director of Ops
Business
April 2014 | May 2014 | Schedule finalhealth and safety inspections. Manager/Director of Ops
Executive Director
. Prepare building foropening, paint rooms/halls, wax floors Business
April 2014 | June 2014 order cleaning sunplies ' ' : Manager/Director of Ops
g supplies. Executive Director
Jan. 2014 | June 2014 | Finalize family handbookand finalize staff handbook. Business :
Manager/Director of Ops
Business
May 2014 | June 2014 | Procuresignageforinside and outside ofbuilding. Manager/Director of Ops
Dec. 2013 | June 2014 | Complete hiring of teaching staff Executive Director
Business
Feb.2014 | June 2014 | Complete building renovations Manager/Director of Ops
Executive Director
n/a July 2014 | All staffreports to school. Executive Director
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Conduct Parent Orientation and home visits. Pre-STEPtestall | Executive Director
June 2014 | July 2014 incoming students. Teachers

We believe in the importance of hitting the ground running, and starting our first year as a school as
strongly as our tenth. Great Lakes Academy has already begun conversations with vendors and service
providers in order to ensure that the budget is reflective of current pricing, and to ensure quality service as
relationships are built over time. While no contracts have been signed, we are ready to begin making
agreements official upon successful authorization.

See Appendix E.1 more detailed Operations Start-up plan Appendix E.2 for our sample School
Operations Checklist.

3.1.c. STUDENT RECRUITMENT, APPLICATION, AND ENROLLMENT

(i) Discuss strategies to recruit your targeted student population. How will the school attract and retain students with disabilities, students with Individualized
Education Plans (IEPs), English Language Learners (ELL), and students in temporary living situations? (ii) Please describe the proposed school’s application,
enrollment, and registration policies and procedures for all students. Outline the requirements for parents and students to apply to the proposed school, how the
proposed school will conduct its lottery if over-subscribed, and how students will register once enrolled. Explain how you will ensure that these policies are in
compliance with the Charter School Law and Illinois School Code, where applicable.

We have already begun our student recruitment for Great Lakes Academy. At the time of this writing, we
have received 110 Intent to Enroll forms (available upon request), nearly 1500 signatures of community
support (available upon request), and added hundreds of email addresses from interested families and
community members to our list-serve. As a community school, it is a priority to recruit a local student
population that reflects the community in demographics, including students with disabilities, English
Language Learners, or students in temporary living situations, including homeless families.

Accordingly, we have a diverse and multi-faceted approach to our student recruitment efforts. In an effort
to recruit a local student population that includes all demographics, including our most at-risk students,
we have formed, and will continue to form, partnerships with a diversity of local organizations. We have
been in consistent and productive communication throughout 2013 with multiple local day care providers,
local churches, and local nonprofit organizations to form partnerships for student recruitment (see
Appendix C.9 for list of community partners). We had a booth at the annual South Shore Festival (where
we collected 27 Intent to Enroll Forms), and plan to attend that and other local festivals in future years.
Starting in October, we will conduct monthly Read Alouds at the South Shore Library one Saturday per
month in an effort to provide early literacy opportunities for local children, and to introduce the school to
local families. Starting in September, we began what will be semi-monthly Family Meet and Greets at the
South Shore Library. We also have a facebook page, twitter account, and a website. We have networked
with local block clubs through Val Free’s South Shore Block Club Coalition, and will use the network to
spread the word to residents through local Block Clubs. We have networked with the Chamber of
Commerce and Connects South Shore, who have large email followings already built.

Perhaps our largest recruiting efforts involve our “Sneakers on the Street” events, of which we have
already held five (5).*** During these events, Great Lakes Academy team members and supporters
including our Founding Board, Community Outreach Committee, and dozens of additional volunteers
spend four hours on a given Saturday walking throughout the community in Great Lakes Academy t-
shirts, speaking with local residents about education, and introducing residents to the school. We entered
businesses such as beauty salons, barber shops, restaurants, coffee shops, dollar stores, and more, to speak
with interested parties. We also knocked on residential homes, public housing, and apartment buildings,
leaving brochures and fliers. Sneakers on the Street has been a way for us to ensure that we are reaching
residents who may not have access to computers and email, but are still interested in the school. Through
Sneakers on the Street and Stop and Chats (where we strategically stand outside high traffic businesses
such as the mini-mall on 71° and Jeffrey), we have reached thousands of residents, and plan to continue to
use the strategy to reach thousands more. Sneakers on the Street connects us not only with interested

211 gneakerson the Street events were heldon 5.18.13, 6.15.13,7.13.13, 8.03.13, and 9.07.13.
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families but with community supporters; we have added two Community Outreach members as a direct
result of our Sneakers on the Street efforts. See Appendix C.1-Appendix C.8 for materials used as part
of our Sneakers on the Street community outreach and engagement activities. See Appendix E.4 for more
on our student enrollment plan.

3.1.d. TRANSPORTATION

Briefly describe how the school will meet the transportation needs ofits students, including low-income and at-risk students.

Great Lakes Academy is a proposed neighborhood school for the greater South Shore neighborhood. We
plan to draw the vast majority of our students from the community bounded approximately by 67" St. on
the north, 90" St. on the south, Stony Island Parkway and 1-90 on the west, and the lake on the east. As a
neighborhood school, we anticipate that students will either walk to school, or, if their families choose,
take public or private transportation. We work with families in several ways to facilitate drop-off and
pick-up, including training both staff and parent volunteers to help direct traffic, act as cross-guards, and
walk students from car to school door. We invite and help families to create car-pools, and provide a
family directory including all families who provide written permission to include their name and contact
information.

We are committed to providing transportation to students with disabilities, as required by law. Our
Student Support Services Coordinator will work with those students and their families to ensure that
transportation plans are created and executed on an individual basis. See Appendix E.11 for more on our
student transportation plan.

3.1.e. ADA COMPLIANCE

The American with Disabilities Act (ADA) and Section 504 ofthe Rehabilitation Actprohibitdiscrimination onthe basis ofdisability and requires accessibility in all
aspects ofschool operations, including employment, buildings, programs and activities, communications, and information technology. Briefly describe the processes
the school will implement to ensure ADA compliance and include a complete version ofthe ADA Compliance Table provided found on p. 26 ofthe Answer Manual.
Great Lakes Academy will be in full compliance with the Americans with Disabilities Act (ADA). Figure
36 outlines activities and staff responsibilities to ensure full compliance.

Figure 36: ADA Compliance

ADA Compliance Activity Staff Member Responsible

Addressing accommodations in hiring and employment Executive Director

Ensuring facility is in full ADA compliance Executive Director

Ensuring relocation of activities from any inaccessible room or | Director of Community Outreach and
space identified on the ADA report Development

Obtaining accommodations for parents or visitors to school events | Director of Community Outreach and
who have hearing or visual impairments Development

Ensuring that school website and all information technology in the | Business Manager/Director of Operations
school, including hardware, software, and web-based applications

are accessible to persons with disabilities

3.2 GOVERNANCE MODEL

3.2.a. GOVERNANCE STRUCTURE

(i) Describe the structure of the governing Board at the proposed school. (Ifan existing Chicago replicator, describe how the structure ofthe Board will adapt to
support the additional grade configurations or the new school/campus.) Identify any proposed Board committees or advisory councils and explain their role, planned
membership, and reporting structure as they relate to the governing Board and school leadership. (ii) Clearly articulate the procedures that the Board will utilize to
continually monitor academic, financial, and operational aspects ofthe school. (iii) How will the 2013 Request for Proposals for New Schools Page 34 of52 Board
evaluate the performance of the school leader. (iv) Specify where and how frequently the Board plans to meet.

Great Lakes Academy will be governed by a Board of Directors that will maintain active and effective
governance of the school. The Board will hold the school to its mission, ensure that it remains true to the
terms of the charter, and oversee financial viability, regulatory compliance, and organizational health over
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time. The Board will establish and approve policies that oversee the execution of all management
responsibilities, including but not limited to, fiscal, personnel, and school policies. See Appendix B.7 for
our Governance Plan. See Appendix B.6 for our annual Board Operations Calendar. See Appendix B.13
for our Leadership Sustainability Plan.

The Board will set compensation for, hire, support, and evaluate the Executive Director, and will delegate
all day-to-day management decisions to the Executive Director. The Executive Director will report to the
Board and will hire, support, and evaluate all school staff, oversee the instructional program, and report
back through written management reports, financial, operational and academic dashboards provided to the
Board at monthly Board meetings, publicly held in full accordance with the Illinois Open Meetings Act.
The Board will set evaluative measures in place to monitor and report on the effectiveness of the
Executive Director in this capacity, will provide an annual written evaluation to the Executive Director,
and will maintain this evaluation as part of the personnel file for the Executive Director. See Appendix
B.12 for sample Executive Director evaluation.

Great Lakes Academy will have a Board composed of 5 to 15 members, will maintain an odd number of
members for voting purposes, will function according to its Bylaws (including Conflict of Interest policy)
provided in Appendix B.1, with elected officers of Chair, Vice Chair, Secretary, and Treasurer, and will
utilize the committee structure outlined below.

The Great Lakes Academy Board will represent a variety of skill sets from law, real estate/facilities,
finance, accounting, marketing/public relations, development, governance, operations, education,
community work, human resources, and strategic planning. Some members may encompass several areas
of expertise; our goal is to build a board with as many areas of expertise as possible in order to support
the varied areas of need required in operating and governing a highly effective school. Believing also in
the importance of bringing a variety of viewpoints to the table, Great Lakes Academy Board members
will represent a variety of backgrounds and experiences, gender, age ranges, and racial and cultural
backgrounds. Where we find a skill-set lacking on our Board of Governors, we either recruit such an
individual to the Board, or seek out an individual to join one of our committees. For example, we added a
CPA to our Finance Committee where we felt such expertise would be beneficial.

The Board of Directors will include four elected positions to meet specific organizational needs.
The Chair of the Board of Directors leads the Board. Responsibilities include:

e Presiding over all meetings of the Board of Directors and other meetings as required.

e Coordinating with the Executive Director, other Board officers, and Committee chairs to develop the
agendas for Board meetings.

Disseminating important information to the other members of the Board.

Reviewing organizational efficacy and setting organizational priorities for future development.
Appointing Committee chairs.

Monitoring the effectiveness of the Board’s governing processes and addressing deficits of Board
operations.

The Vice-Chair serves in the capacity of the Chair in the event the Chair is absent.

The Treasurer is entrusted with financial responsibilities of the Board. Responsibilities include:

e Serving as the chair of the Finance Committee.

e Ensuring that Great Lakes Academy complies with district, state, federal, and other statutory reporting
requirements.

e Working with the Board Chair and the Executive Director to ensure financial records are current and
accurate.

e \etting and recommending an external auditor to the Board for the annual financial audit.

e Working with the school’s administration to ensure that complete financial records are available if
requested by auditors, the district, or other entitled parties.
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Reviewing monthly financial statements prepared by the school’s administration.

Ensuring that required financial reports are prepared accurately and in a timely manner.

Reporting to the full Board regularly to ensure that the Board fully understands the financial health of
the organization.

Co-signing any purchases exceeding $10,000.00 for the school.

The Secretary is the chief record keeper for the Board. Responsibilities include:

Certifying and keeping both a hard copy and an electronic copy of up to date bylaws.

Recording official minutes of all meetings. Minutes shall record the location, start and end time of the
meeting, whether regular or special, how called, how notice was given, the names of those present or
represented at the meeting, and the proceedings thereof.

Keeping copies of agendas and minutes of all meetings and committees and ensuring these documents
are available at the school’s main office.

Ensuring that all notices are duly given as described in the bylaws or as required by law.

Maintaining Board records including agendas and minutes, and ensuring timely and appropriate notice
for meetings, per the Illinois Open Meeting Act.

Performing other duties incident to the Office of Secretary.

The inaugural slate of Founding Board members was initiated by Lead Founder Katherine Myers, Great
Lakes Academy’s proposed Executive Director and contact person for purposes of this application, with
consultation with Building Excellent Schools (BES). Ms. Myers is an experienced public educator and
attorney, with successes leading both students and adults. She has worked in low-income, urban schools
in New Orleans and Brooklyn, serving some of our nation’s neediest youth. She has coached teachers
with proven impact on student learning, as part of MATCH Nola, a teacher coaching program in New
Orleans, where her coaching was part of a study by Harvard University that recognized statistically
significant growth in coached teachers. She also has valuable experience in the private sector working as
a civil litigator in Chicago for three years. Through the BES Fellowship, Ms. Myers has studied the
design and operations of dozens of the nation’s top-performing charter schools to inform and strengthen
the application for Great Lakes Academy. A letter of Support from BES can be found in Appendix C.12.
A complete resume for Ms. Myers can be found in Appendix G.1.

We have appointed officers for the Founding Board:

Steven Kraus, Chair

Aparupa Bhattacharya, Vice Chair
Christopher Hoyes, Treasurer
Sherina Maye, Secretary

Resumes for our officers and all Founding Board members can be found in Appendix G.1 — Appendix
G.10. Credentials can also be found in Section 2.2.a.

Great Lakes Academy Board Committees have been meeting since early summer to address the needs of
the school. Figure 37 is a listing of our committees and members. Several Committees include members
from the community, listed in the far right column.

Figure 37: Great Lakes Academy Committees

Committee

Gowernance Steven Kraus Steven Kraus, Aparupa

Chair/
Co-Chairs

Founding Board Members Chicago Area Members

Bhattacharya, Wayne Moore, Kit
Chaskin, Katherine Myers

Dewelopment TBD Ken Tsang, Kit Chaskin, Sherina

Annette Moore, JD, Meredith Levin
MBA, marketing, Katherine

Maye, Christopher Hoyes, Steven
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Kraus, Katherine Myers Menendez, MSW, MPP.
Facilities David David Feinberg, Steven Kraus, Kris Clemmons, real estate attorney at
Feinberg Katherine Myers Sidley Austin.
Finance Christopher Christopher Hoyes, Steven Kraus, John Washington, CPA
Hoyes Katherine Myers
Community Aparupa Aparupa Bhattacharya, Butch Kevin Truitt, community member,
Outreach Bhattacharya Trusty, Wayne Moore, Katherine Trenity Washington, community
Myers member, Sequoya Hayes, community
Butch Trusty member, Annette Moore, Chicago
resident.
Marketing Wayne Moore Wayne Moore, Ken Tsang,
Ken Tsang Katherine Myers
Academic TBD David Feinberg, Butch Trusty, Ken
Accountability Tsang, Katherine Myers

Our Executive Director is evaluated annually by a subset of the Governance Committee, organized
annually. The evaluation includes data on the school’s academic and operational goals. For more detail,
see Appendix B.12. Our Board completes self-evaluations annually. See Appendix B.11

We hold all of our Board meetings in compliance with Illinois” Open Meeting Act, 5 ILCS Section 120,
and comply with all aspects of the Freedom of Information Act.**?

3.2.b. ORGANIZATIONAL CHART DEVELOPMENT

Provide a narrative description ofthe attached comprehensive organizational chart, which should clearly describe the lines ofauthority and reporting structure ofthe
school leadership, management organization, and any school advisory bodies or parent/teacher councils (ifapplicable) to the governing board. Explain the rationale
for this proposed structure.

Immediately upon authorization, in January, 2014, we hire our Executive Director, who will in turn
immediately hire a Business Manager/Director of Operations and a Director of Community Outreach and
Development to work on operationalizing the school in YO. The Executive Director reports directly to our
Board of Directors. The Executive Director is charged with all managerial decisions of the school, from
hiring to final curricular decisions. See Appendix E.5 for job roles and descriptions. Figure 38 provides
our Y1 organizational chart:

Figure 38: Great Lakes Academy Y1 Organizational Chart®®

Great Lakes
Academy

Mission

Board of Directors

Executive Director

.I =I-

212 oyr Founding Board is planning a training per the requirements of the Illinois Open Meeting Act in November, 2013.

213 \We recognize thesocial and emotional challenges of students entering our school. While we anticipate our Dean of Culture/Curriculum will be
able to address the needs of our studentsin Y1, and plan onhiringa full time social workerin Y2, we will contract with,and potentially hire, a
social worker in Y1 as needed.
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See Appendix E.3 for the full Y1-Y8 (full capacity) organizational chart. See Section 4.1.b for a
narrative of our hiring decisions.

3.2.c. BOARD EXPERIENCE

CPS expects that by the time of Tier 1 proposal submission, Design Teams will have identified at a minimumthe proposed Board Chair, Vice Chair, and Treasurer.24
Please identify who will fill these roles, as well as any other founding Board members already identified, and discuss their qualifications to serve on a public charter
school Board.

Each member of the Design Team and Founding Board was selected for his/her involvement in the
community, dedication to education and student achievement, professional skill sets that contribute to
sound governance and oversight of a public charter school, and support of Great Lakes Academy’s
mission and vision.

Collectively, this committed group of individuals has the skills and experiences necessary to guide Great
Lakes Academy to fiscal and academic health. Where any skill-sets have been lacking, we have sought
individuals with those skills and invited him or her to join either our Founding Board or a Committee. For
example, when we needed a real estate attorney to assist us in real estate negotiations, we sought out and
added such an individual to the Facilities Committee. Some members of the Design Team have served as
teachers or have worked in Chicago Public Schools. Many are Chicago natives, and all have lived and
worked in the city for several years. The Founding Board’s diverse expertise in a number of fields —
education, community development, finance, law, non-profit organizations, real estate, marketing, digital
media, human resources, governance and consulting for business and organizational development — will
allow it to provide strong governance and oversight of Great Lakes Academy. For more detail on each
member, please see brief biographies in Section 2.2a of this document and all resumes and statements of
commitment in Appendix G.2 - Appendix G.10 We have identified our Board Officers, based upon
appropriate expertise. See Section 3.2.a above for all founding officer designations.

3.2.d. BOARD DEVELOPMENT

(i) Identify the desired composition ofthe governingboard, including key skills and constituencies that will be represented. (Ifan existing operator is proposing a new
school/campus or additional grade levels, describe any additional skillsets that the Board may try to acquire to support the growth and/or any professional
development that existing Board members may receive.) Note: Charter schools are required to describe the nature and extent of parent, professional educator, and
community involvement on the Board (105 ILCS 5/27A-7(10)). (ii) Provide aplan for recruiting a governing board representing the diverse skill sets required for
school oversight, in particular Board members with skill sets thatare not yet represented on the founding Board. Identify any existing relationships with individuals or
organizations that the Design Teamcan leverage as it develops its foundingboard. (iii) Specify the process by which board members have been selected and will be in
the future.

Board Training and Evaluation

The Board will participate in ongoing governance training from Building Excellent Schools (“BES”) and
will secure other outside consultants that it deems necessary. The BES Governance Director led an in-
depth charter governance training on May 4, 2012 during a full-day Founding Board retreat, and will
conduct a full-day strategic planning session in November, 2013. At a minimum, BES will provide
ongoing support to the Board throughout the planning year and the first two years of the school’s
operation.

The Board has a committee system for allocating and conducting the work of the Board. Each member of
the Board is a member of at least two committees. Non-Board Members also populate our Community
Outreach, Facilities, Development and Finance Committees. Our standing Committees include
Governance (and an annual evaluation sub-committee), Academic Achievement, Development, Finance
and Community Outreach Committee. In YO, we also have Committees for Facilities and Marketing; we
will determine the need for these additional committees on an annual basis. These committees meet
monthly, and their heads (all Founding Board members) report out to the full Board during monthly
Board meetings, which are open to the public, in full compliance with the Illinois Open Meeting Act (5
ILCS § 120).

We identified initial Board Officers in July 2013, and created Committees (see Section 3.2.a, above):

e Steven Kraus, Board Chair, Head of Governance Committee
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e Aparupa Bhattacharya, Vice Chair, Co-Head of Community Outreach Committee
e Christopher Hoyes, Treasurer, Head of Finance Committee
e Sherina Maye, Secretary

Each year the Board completes a self-evaluation to better understand the strengths and weaknesses of the
Board and to identify areas for improvement. See Appendix B.11 for draft self-evaluation tool. The self-
evaluations are distributed, collected, synthesized and the results presented to the rest of the Board by the
Governance Committee. During the Board’s annual retreat, an action plan is created around these self-
evaluations; any systematic changes and changes to the bylaws are put to a vote and implemented during
the annual retreat as well.

Agendas for regular monthly meetings will be published in advance and distributed to each member of the
Board of Directors; agendas will also be posted near the school office and on the school website for
public viewing at least 48 hours in advance of the meeting in compliance with the Illinois Open Meeting
Act (5 ILCS 8§ 120). Agendas for emergency meetings will be posted as soon as possible, and immediately
after the decision to hold the meeting is called. The Secretary of the Board of Directors will record
minutes during each meeting. These minutes will be available at the school’s office and on the website.

While we do not reserve pre-selected roles on our Board, such as “educator” or “parent,” we have a
number of systems in place to ensure community engagement and staff input in the school’s governance.
We have both a Families for Great Lakes Academy founded in Y1, and a Community Outreach
Committee, populated with community members, who both report to the Board. Families and Community
members are always invited to attend Board meetings, and given a place in the Agenda to voice their
opinions. We always invite staff members and other experienced educators to sit on our Academy
Achievement Committee. Results of our thrice annual staff surveys are provided to the Board and staff
members are always invited to attend our Board meetings. We also maintain a chart of Board skill sets
that the Board refers to annually as part of its self-evaluation, highlighting any gaps in expertise to ensure
strong academic, operations and financial oversight. For missing skills, our Governance Committee
annually creates and implements an action plan to recruit such individuals to the Board or its Committees.

School-Level Committees
Great Lakes Academy’s Board of Directors will include the following Committees, detailed below:

e The Governance Committee will be responsible for ensuring the Board’s compliance with all rules
and regulations, and maintains and develops a healthy Board membership.

e Finance Committee provides financial oversight of Great Lakes Academy and ensures that the
school can provide for its educational and support programs in a fiscally responsible way.

e Community Outreach Committee builds and maintains community support, ensuring that local
residents are engaged and involved in the school, and ensuring that the school is a strong partner
to community organizations. This Committee is populated by a number of community members.

e Development Committee builds community and business support and ensures that Great Lakes
Academy attracts the necessary financial resources to remain viable and competitive.

e Facilities Committee identifies and acquires Great Lakes Academy’s initial facility, as well as
facilitates any renovation work necessary. It determines both short-term plans and long-term
plans for acquiring a permanent facility as the school reaches capacity.

e Academic Achievement Committee works with Great Lakes Academy’s Executive Director to
analyze academic progress and ensures that the school is meeting the stated academic
accountability goals of its charter application, as well as any additional measures of academic
success that the Board and school leadership establish and deem appropriate.

e Marketing Committee maintains the school’s public image and media presence, including
website development, social media development, brochure creation, monthly newsletters, etc.
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3.2.e. CONFLICTS OF INTEREST

Describe how the Board will identify and address conflicts of interest. Please identify any existing actual or perceived conflicts of interest among the proposed
founding Board members and explain how the Design Tean/founding Board plans to address them. « Attach a code ofethics that includes a formal conflict ofinterest
policy and specifies procedures for implementing the policy.

Great Lakes Academy takes its conflict of interest policy very seriously. Included in the Great Lakes
Academy By-Laws is a Conflict of Interest Policy that was developed with input from Building Excellent
Schools and attorneys at Reed Smith LLC. All Board members receive annual training in the Conflicts of
Interest policy, and must sign a conflict of interest understanding on an annual basis. See Appendix B.1
for the Great Lakes Academy Conflict of Interest policy within our Bylaws.

There is one perceived conflict of interest at this time. One member of our Founding Board, David
Feinberg, works for a charter school real estate development firm, Canyon Agassi. The firm focuses on
the facility needs of schools with several years of operation. In the event that Great Lakes Academy
should conduct any discussions with Canyon Agassi in the future, Mr. Feinberg would abstain from all
conversation and all voting on the topic.

We have no other conflict of interests perceived at this time. Should they appear, we would immediately
implement our Conflict of Interest policy.

3.2.f. BOARD TRANSITION, TRAINING, AND SELF-EVALUATION

(i) Discuss the Design Team’s role in interacting with or participating in the founding Board during the start-up ofthe school and after school opening. Describe a
transition plan and associated timeline as the founding Board becomes the “working” Board. (ii) Describe any orientation or ongoing training that Board members will
receive, including a timeline for training and topicsto be addressed. (iii) Explain how the Board will evaluate its own effectiveness on an ongoingbasis

The Design Team for Great Lakes Academy is prepared to serve as the founding Board of Directors for
the school (see Section 2.2.a). The team was carefully vetted by Lead Founder Katherine Myers for their
expertise in all areas of a start-up school’s operations and governance and for their commitment to the
school’s mission. All members are all deeply invested in community involvement and the mission, and
have written letters of commitment to that effect. (See Appendix G.2 - Appendix G.10.) Upon
authorization, the Founding Board will hold an organizational meeting and transition to the governing
Board of Directors of the school.

The Board has designated its initial Board Officers: Steven Kraus as Chairperson, Aparupa Bhattacharya
as Vice Chairperson, Sherina Maye as Secretary, and Christopher Hoyes as Treasurer (see Section 3.2.a).
We have begun holding Committee Meetings in Development, Community Outreach, Finance, Facility,
and Marketing. Upon authorization, we will begin holding Committee meetings for our Governance
Committee and Academic Achievement Committee, each of which are preliminarily populated.

A stable, dedicated Board with the full complement of professional skill sets and perspectives is essential
for Great Lakes Academy’s success, and we are committed to a careful screening process in order to
ensure additional Board members share the same core beliefs and values for student achievement and that
they complement the existing expertise represented on the Board. Selection of additional Board members
post-authorization will be the responsibility of the full Board.

The Governance Committee will implement the following process for adding members to the Board:

e Each spring (or as needed due to unplanned vacancies), the Governance Committee will identify
existing vacancies, members whose terms are about to expire, and the skills, expertise, and other
qualifications necessary to complete the Board.

e Any member of the Board may identify potential members and submit a resume to the Governance
Committee for review.

e The Governance Committee will review resumes of, have conversations with, discuss, and rank all
prospective candidates.

e Candidates are invited to serve on a Great Lakes Academy Committee for a period to ensure mission
fit, skillset fit, and commitment.
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e The Governance Committee will recommend candidates to the Board and bring the nomination to the
Board for a vote at the next Board meeting.

e The Board will review the candidate’s resume(s), Committee service, and vote to approve new
members.

e As outlined in the Bylaws, it requires a 2/3 vote, with a quorum present, to approve a new member.

In anticipation of the eventual transition from founding to governing responsibilities, as specified above,
the Founding Board participated in a day-long retreat on May 4, 2013, led by a national governance
expert from BES. Comprehensive training included focus on the distinction between governance and
management, the structure and make-up of Board committees, and the roles and responsibilities of Board
members. The Board intends to hold a strategic meeting in November, 2013, to plan for the school’s next
year of milestones, and goals.

Upon authorization, the Board will hold an Organizational Meeting, during which it will officially
approve Bylaws and Conflict of Interest Policies, elect officers, hire the Executive Director, and make
official the Committees and their membership.

Each year the Board completes a self-evaluation to better understand the strengths and weaknesses of the
Board and to identify areas for improvement. See Appendix B.11 for draft self-evaluation tool. The self-
evaluations are distributed, collected, synthesized and the results presented to the rest of the Board by the
Governance Committee. During the Board’s annual retreat, an action plan is created around these self-
evaluations; any systematic changes and changes to the bylaws are put to a vote and implemented during
the annual retreat as well.

SECTION 4: ECONOMIC SOUNDNESS

This section should provide an overview ofthe financial projections for the proposed school, including additional financial resources that may be needed for start-up
and beyond, as well as a description of financial control systems. This section should also clearly articulate aviable facility plan that can be implemented by the
proposed opening date.

4.1 SCHOOL BUDGET
4.1.a. FINANCIAL FORMS

Complete the budget workbook. Please note thatall assumptionsshould be clearly detailed in the budget workbook. Ifthe space on the Excel worksheet is insufficient
for any given budget line, please include an explanation in the budget narrative. Financial forms that do not include assumptions will be considered incomplete.

See Appendix A.1 for the five year budget of Great Lakes Academy.
4.1.b. BUDGET NARRATIVE

Include a budget narrative that provides a high-level summary ofthe budget and describes how the budget reflects the mission, vision, education plan, and overall
strategic development ofthe proposed school. Discuss how resources will be used to supportidentified school priorities, including any changes in thatallocation over
the first five years of the school’s existence. The narrative should include descriptions of revenue and expenditure estimates. Ifapplicable, provide supplemental
assumptions and/or explanations for budget line items as necessary.

The Great Lakes Academy budget’s revenue and expenditure projections are based on information
provided by a wide variety of sources including federal, state, and district funding sources, and leaders of
high performing charter schools. Notes are included on all line-items that are not self-explanatory.

Revenue Sources

We have relied on the formulas from CPS for our per pupil funding calculation, Title 1 and Il Funds,
Supplemental General State Aid funds, and other funding sources. To remain as conservative as possible,
we have assumed that these rates stay flat, and allocate O percent inflation increase in revenue over the
next five (5) years. We base all student enrollment numbers on our school design, which is a slow growth
model based upon the best practices of high performing charter schools nationally, starting with 64
Kindergarten and 64 first grade students in Y1 and growing one grade level per year.

We backfill students through sixth grade, and based upon the mobility of our anticipated population and
experiences of similar schools, anticipate eight (8) percent attrition annually. Our special education
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population projection of 13 percent, English Language Learner projections of .5 percent, and
Free/Reduced lunch projections of 93 percent were all based on a table of the 12 elementary schools in
the greater South Shore neighborhood (see Appendix C.11, South Shore Elementary School Analysis).

Expenditures

The largest expenditure in our budget is on personnel and, in our first two years, facilities. This reflects
our commitment to hiring and retaining high quality teachers and to maintaining a low class size,
particularly in grades K-4.

Salaries. Salaries levels were set by comparing the salaries in other charter schools around the city. We
also compared those salaries with CPS district salary charts. Based on projected hiring dates, salaries in
planning year are projected 1.0 FTE for the Executive Director, .2 FTE for the Dean of Curriculum/Dean
of Culture, .5 FTE for the Office Manager/Director of Operations and .5 FTE for the Director of
Community Outreach and Development. Our salaries increase at 2.0 percent COLA each year.

Organizational Decisions

e In Y1, to be financially conservative, we combine the Dean of Curriculum/Dean of Culture role
into one role.

e In Y1l and Y2, we have the lowest student to adult ratio than at any other time, ensuring our
ability to open strong and establish a strong school culture. The ratio is 9:1.

e In Y2, depending on the expertise of the person filling that role in Y1, we add a Dean of
Curriculum or a Dean of Culture, such that there is a full time Dean of Curriculum and Dean of
Culture in Y2.

e In Y2, we add second grade, and move from two classrooms per grade (K and 1) of 32 students
and two teachers to three classrooms of 21/22 students and one teacher. We make this decision to
keep class size low (~21 students) through fourth grade, during the time students make the shift
from learning to read to reading to learn.

e In Y2, we add a full time Enrichment Teacher to teach our Character and Fitness class part time,
and to do targeted reading group intervention through small group pull-out part time. In Y5, we
add an Enrichment Teacher for the middle school to teach Character and Fitness.

e In Y2, we add an Associate Teacher to the elementary school to support grades 2-4, a position
that we intend to be either a first year teacher or someone in the process of becoming certified.
This individual is responsible for targeted reading intervention and math intervention, assisting
teachers in grades 2-4, and eventually teaching some social studies and science courses for grades
2-4. In particular, students who enter our school in older grades, without the benefit of our intense
literacy program, will benefit from the additional support.

e In Y3, we add a Development Director to focus full time on grant writing and fundraising from
corporate and individual donors.

e In Y5, we add a second Dean of Curriculum for the middle school. We also add an Enrichment
Teacher for the middle school and an Associate Teacher for grades 5-8.

e We have budgeted one special educator (Student Support Services Coordinator and/or Learning
Specialist) for every 12-15 students. In Y1, we hire a Student Support Services Coordinator to
serve as our Coordinator and instructional Special Education provider. This individual is charged
with writing and assuring compliance for students with IEPs. In Y2, we add a Special Education
Learning Specialist to provide special education services as well.

e Our Co-teacher positions for grades K and 1 are designed such that there is an experienced,
master teacher and a less experienced, newer, first or second year teacher in each classroom. We
label our less-experienced teachers “Co-teachers” and pay them a lower salary. These teachers
may be participating in a certification program, such as Teach For America, and may not
participate in the Chicago Teachers Pension Fund (CTPF). This structure is modeled after the
highly successful Uncommon Network two-teacher classrooms, and allows the majority of our
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fundamental literacy and math lessons to be taught in small groups. It also provides us with a
constant pipeline of teachers who are ready or prefer to move from the Co-teacher model to a
single teacher model.

Non-personnel Expenses

o Great Lakes Academy intends to provide food services for breakfast, lunch and snacks which
costs no more than federal food subsidies for those services. We have spoken to several local
charter schools about their food services and intend to participate in a formal, FRP process.

e Our non-personnel expenses are estimates derived from input of other local and national charter
schools, as well as direct contacts to companies.

Other Expenditure Notes

e We have budgeted 2.0 percent of each year’s annual operating budget in a reserve line item for
financial contingencies that may occur. This is in addition to cash carryover surpluses.

e Our expenses associated with start-up and growth are covered by the CPS funds allocated for
start-up and the Walton Family Foundation Grant.

e We are preparing to locate an independent facility, and we take into account the $750 per student
facilities fee that we receive from CPS.

e We have been selected to join the cohort of Breakthrough Schools Chicago to compete for a
$100,000 start-up grant through a partnership between New Schools for Chicago and the Next
Generation Learning Challenge. As part of this cohort, we will also prepare an application for a
$350,000 Next Generation Learning Challenges grant. These grants are as of now not certain, and
are therefore not currently reflected in our budget.

Fundraising

Our budget is conservatively projected and does not include any fundraising revenues aside from an
extremely conservative $100,000 per year, $28,000 of which our Board of Directors alone has committed
to giving on a yearly basis. (See Appendix B.2 for Board Letter of Commitment.) Neither does it include
our Director of Community Outreach and Development, who will work half-time on development and
grant writing beginning in Y1. Conservatively, we expect the Director of Community Outreach and
Development and our Development Committee to raise $100,000 per year. We will allocate any money
raised above this amount to the following additional programming for students including:

o Field Trips and College Visits. Each year, every grade goes on a college visit to a local college so
that by grade eight, our students have visited Northwestern, University of Chicago, DePaul, UIC, the
University of Illinois, Marquette, and more. Families are invited to join us on these trips.

e End-of-Year Trips. Starting in grade five in middle school, our students take an end-of-year trip to
expose them to national destinations and opportunities such as Washington D.C. and New York City.
Students qualify for these trips based upon their cumulative paychecks.

e Start-of-Year Teambuilding Trips. Starting in grade five, our students take annual team-building
trips with their advisories that build from a ropes course in grade five to a three-day overnight
camping trip in grade eight.

e Technology. We plan to add SMART board technology to classrooms in grades K-8 in phase Il of our
building upgrades. We also plan to buy one tablet for each student beginning in fifth grade.

4.1.c. DEVELOPMENT PLAN

Include a discussion of additional revenue needed to maintain financial viability, including detailing assumptions behind the calculation ofneed. Please identify
existing relationships with potential funders, indicate current levels ofinterest, and articulate contingency plans in the event that development goals are not realized.
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Great Lakes Academy proposes a budget that is not dependent on outside funding other than the initial
Walton Family Foundation Grant of $250,000 and a modest $100,000 a year in private donations.*** The
Design Team and proposed Board of Directors has written a letter, included in Appendix B.2, which
details a commitment to personally donate or raise a minimum of $100,000 annually for the next five
years, $28,000 of which will always come directly from the Board. Though we plan to fundraise beyond
this amount, and our Director of Community Outreach and Development will be charged with fundraising
along with our Board beginning in YO, we believe that the organization must be viable predominately
through public funds, and propose a budget based on this belief.

We have had a Development Committee meeting since summer, 2013, focused on planning for both long-
term and short-term fundraising for the school above our annual Board gifts, as well as researching
potential grants and foundations to apply to.

We will also focus our efforts on local organizations such as A Better Chicago, Chicago Community
Trust, Chicago Public Education Fund, Crown Family Philanthropies, Michael and Susan Dell
Foundation, Field Foundation of lllinois, Mayer and Morris Kaplan Family Foundation, New Schools for
Chicago, Osa Foundation, Polk Bros. Foundation, Pritzker Traubert Family Foundation, The Donald P.
and Ada L. Rice Foundation, The Farny R. Wurlitzer Foundation, and RootStock. We also focus on
national education programs such as Kaboom (for playgrounds), the Gates Foundation, the Walton
Family Foundation, and more. We will also apply for grants include the Next Generation Learning
Challenges grant, the Breakthrough Chicago Schools grant, the Walton Family Foundation grant, and
more. Finally, we will work with corporate entities, to obtain sponsorships and annual contributions.

See also Appendix B.3: Great Lakes Academy Development Plan.

4.2 FINANCIAL CONTROLS

4.2.a. FINANCIAL MONITORING

Great Lakes Academy takes financial oversight of the school extremely seriously and as such, we address
it in two ways: first, through the day-to-day financial operations of the school and the monitoring therein;
second, through the financial oversight that the Board provides.

The Executive Director oversees the Business Manager/Director of Operations, who administers the daily
fiscal functions of the school and ensures legal compliance at each step. Through the Building Excellent
Schools Fellowship, proposed Executive Director Katherine Myers participated in several day-long
training sessions led by national charter school financial expert Michael Buerger of Abacus Education
Partners LLC, developing an expertise around fiscal policies and financial compliance for charter schools.
The Business Manager/Director of Operations oversight by the Executive Director will provide a layer of
checks and balances and will ensure proper fiscal systems and procedures are followed at the school.

Great Lakes Academy will contract with a back-office service provider or a certified public accountant
(CPA) to provide support in analyzing, reconciling, and adjusting account balances and to ensure that
records are being maintained in accordance with GAAP and are legally compliant. The accountant may
also be contracted to assist in establishing the school’s chart of accounts and implementation of
accounting software. The Board will select a firm each year to conduct an annual audit, as required by
Ilinois Charter School law.

The Great Lakes Academy Founding Board considers the fiscal soundness and legal compliance of the
school with utmost seriousness. There are five MBAs and three JDs on the Board, ensuring a level of
business and financial expertise necessary for the owversight of a public charter school. A Finance
Committee has been operating since early 2013. The Finance Committee has been meeting several times

214 The Walton Family Foundation has already granted the school a pre-authorization grant in March, 2013. Theorganization maintains a close
partnershipwith Building Excellent Schools, and historically every single Building Excellent Schools Felloweligible has secured a full Walton
grant upon authorization.
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each month since summer 2013, and upon authorization will meet at least monthly to review the school’s
financial dashboard, and to strategically plan for the school’s short and long term health.

Below is a listing of the school’s major financial controls. Please see Appendix B.8 for Great Lakes
Academy’s Draft Fiscal Policy Manual and Appendix B.9 for a listing of Financial Reports Generated.

i. Financial Statements: Statement of Activity/Balance Sheet/Cash Flow

Policy: A statement of activity, balance sheet, and cash flow projections shall be prepared
monthly for the Executive Director and the Board of Directors by the third party service provider.
Procedure: The third party service provider runs monthly budget versus actual reports on the
capital and operating budget, balance sheet reports, and a cash flow report that are shared with the
Executive Director by the 21° of each month. Variances of $5,000 or more and/or 5 percent of
overall monthly allotted budgeted amount shall be explained in the notes section. The Executive
Director is responsible for making sure that significant differences are thoroughly researched and
ultimately identify variances as permanent or temporary. The Executive Director will send the
statement of activity, balance sheet, and cash flow to the Finance Committee one week before
each Board meeting, and will include: (a) budget versus actual report for the operating budget; (b)
budget versus actual report for the capital budget; (c) balance sheet; (d) enroliment budget versus
actual report per grade for General Education and Special Education students, and the monthly
cash flow sheet. The Finance Committee presents these reports to the Board monthly.

ii. Financial Statements: Budget

Policy: The annual budget shall be approved annually by the full Board.

Procedure: The Executive Director develops a proposed budget for the organization, with input
from relevant staff, and presents it to the Finance Committee of the Board for review. The budget
includes the previous year’s proposed budget versus actual figures, and is presented to allow
adequate time for the Finance Committee to discuss with the Executive Director and present to
the Board. The Board shall approve the budget by June 30 of each year. The Executive Director is
permitted to make minor adjustments to the budget throughout the year, such as shifting dollar
amounts between line items without changing the overall budget or changing an expense in
response to a change in revenue.

iii. Financial Statements: Audit

Policy: The annual audit results shall be reviewed annually by the full Board.

Procedure: The Board shall select an independent audit firm to conduct an annual audit, based
on the recommendation of the Finance Committee by June 30 before the start of the new fiscal
year. The audit will be conducted in accordance with GAAP. If necessary, the Board may appoint
an Audit Committee to aid with the selection of the audit firm. No person with expenditure
authorization or recoding responsibilities for the school shall serve on the Audit Committee. The
audit shall include, but not be limited to: an audit of the accuracy of the school’s financial
statements; an audit of attendance accounting and revenue accuracy practices; and an audit of the
school’s internal controls. Financial regulatory forms and reports shall be completed as necessary
and filed with the appropriate committees. The Business Manager/Director of Operations and the
third party vendor shall work to complete all required forms, which shall be reviewed by both the
Executive Director and the Finance Committee of the Board. As required by Illinois state law, a
copy of the audit and Form 990 will be filed with the state no later than December 1 of each year.

iv. Bank Account Management: Issuing/Signing Checks.
Policy: Check signing procedures as established by the Board shall be adhered to by the staff.
Procedure: School checks shall be signed by the Executive Director. Checks below $10,000
shall require only the Executive Director’s signature; checks of $10,000 or more shall require the
signature of the Treasurer of the Board of Directors and the Executive Director. In the event the
Board Treasurer is not available for signature, the Chairperson of the Board of Directors shall be
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able to sign checks in the Treasurer’s place. Checks shall be issued only with the approval of the
Executive Director, and shall be prepared for signature by the Business Manager. The Business
Manager/Director of Operations shall not have check signing authority or withdrawal authority.

v. Bank Account Manage ment: Opening/Closing Accounts.
Policy: Board approval is required for the opening and closing of all new accounts.
Procedure: In a meeting on the Board agenda, the Board will discuss the reason for opening a
new account and determine the purpose of the account, signatories and signatories’ authority. The
vote to approve and all associated determinations shall be recorded in the Board minutes.

215

vi. Bank Account Reconciliation.
Policy: Reconciliation of each account shall be done with sixty (60) days of receipt of bank
statements.
Procedure: The Executive Director shall reconcile all bank accounts monthly. The Executive
Director will open all bank statements, review cancelled checks and monthly bank statement
activity, and compare the cash receipts log (prepared by the mail opener) to the deposits listed on
the bank statement. This will be reviewed by the Board Treasurer.

vii. Petty Cash
Policy: It is the policy of Great Lakes Academy not to use petty cash and to instead reimburse
employees for pre-approved expenses.
Procedure: Not applicable.

viii. Contracts?*®

Policy: The execution of contracts with vendors and grants shall be within the scope of Great
Lakes Academy’s mission, goals, and annual plans.

Procedure: Great Lakes Academy may enter into contracts with vendors for such things as
professional services or rentals or to perform a function within the scope of the charter school’s
mission, goals, and annual plans. All contractual agreements shall be in writing, and signed and
dated by the Executive Director. All vendor contracts in excess of $15,000 for the charter school
must be approved by the Board of Directors.

ix. Purchasing Controls.

Policy: The school uses sound business practices when procuring all goods and services,
including price quotes from at least three vendors for contracts greater than $20,000.

Procedure : When there is a contract for more than $20,000, the school seeks quotes from at least
three vendors and awards the contract to the responsible vendor offering the supply or service
needed for the lowest price. The Business Manager and/or Executive Director solicits these
quotes and the Board provides final approval. An award may be made to a vendor other than the
lower bidder in circumstances where the higher bid demonstrates the best value contracting
procedures to the school. In such situations, the Executive Director shall prepare a justification
statement for such awards, furnishing a brief explanation of the factors leading to such a decision.
The Board approves the final bid.

For smaller purchases, all staff members complete a Purchase Request form. The Business
Manager reviews and approves, ensuring adherence to the school’s procurement. It is then
submitted to the Executive Director, who grants final approval for all purchases approved in the
budget for up to $10,000. Purchases over $10,000 approved in the fiscal year budget are approved

215 The proposed school currently has a checking bank account at Urban Partnership Bank, located at 71% and Jeffrey.

216 Thisrefersto contracts with vendors; the one employment contract in its specificity that the Board approves is that of the Executive Director.
T hey also approve the general terms of a staff contract for theschool, although the Executive Director, under a policy to be established by the
Board, will approve all individual contracts for staffwithinthe parameters of the school’s annual budget as approved by the Board.
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by the Executive Director and the Board Treasurer. In the event of any purchases not originally
included in the Board-approved budget will require the Executive Director and Board Treasurer’s

approval if over $10,000.

4.3 FACILITIES
4.3.a FACILITY PLAN

Describe the plan to secure an appropriate facility for the school. If proposing an independent facility, attach a proposed timeline for securing that facility and
completing necessary renovations to make the facility suitable for school by the proposed opening date.

The Great Lakes Academy Design Team and Founding Board is fortunate to include an individual with
in-depth charter school facility experience, David Feinberg. Mr. Feinberg is the Project Manager for
Canyon Agassi Charter School Facilities Fund, and works on a daily basis helping charter schools across
the Midwest to secure, renovate, and finance facilities. Since January, 2013, Mr. Feinberg and Ms. Myers
have been working on locating a facility for the school in our targeted South Shore community. In
summer 2013, Great Lakes Academy formed a Facility Committee, headed by Mr. Feinberg, with the
addition of our Board chair, Steven Kraus, and real estate attorney, Kristopher Clemmons, of Sidley
Austin LLP in Chicago.

Figure 39 outlines our facilities timeline; Appendix F.1, Facilities Timeline, gives greater detail on our
facilities timeline.

Figure 39: Great Lakes Academy Facility Plan Timeline

Date Action Responsible Party(ies)
Jan. - June . . Founding Board members Katherine
2013 Tour available facilities in greater South Shore area Myers and David Feinberg
Jan. - June | Conduct demographic research of greater South Shore Founding Board members Katherine
2013 neighborhood Myers, David Feinberg, Steven Kraus
. . Founding Board members Katherine
June 2013 | Form Facility Committee Myers, David Feinberg, Steven Kraus
June 2013 | Narrow list of potential facilities to three Facility Committee
June 2013 | Hire Architect Facility Committee
June 2013 Tour three potentlal fa_C|I|t|es with Architect and narrow to Facility Committee, Architect
two potential school sites
Reach outto minimum of three contractors to tour two sites . .
July 2013 and create renovation budgets for each site to compare Facility Committee, Contractors
Aug. 2013 leg real e_s_tate attorney to repre.sentproposed school Facility Committee
during facility contract negotiations
Aug. 2013 | Meet with landlord to initiate lease terms Facility Committee
Aug. 2013 Architect co_mpletes /-_\DA compliance reports, site plans, Architect
and renovation narrative
Compare facility renovation budgets and select primary and . .
Aug. 2013 secondary facility Facility Committee
Oct.-Nov. | Obtain Memorandum of Understanding or Letter of Intent . .
Facility Committee
2013 from landlord
Jan. 2014 | Sign lease with landlord upon authorization. Facility Committee and Full Board
Feb. 2014 Slgn_ Ipan papers with lllinois _Facmtle_s Fund or other Facility Committee and Full Board
subsidized charter school renovation funding source
;854 May Hire contractor and conduct renovations on facility Facility Committee and Full Board
. . Bxecutive Director and Business
May 2014 | Schedule all necessary health and safety inspections Manager/Director of Operations

Great Lakes Academy Charter School

—
—
~




4.3.b. SPACE REQUIREMENTS

Provide an overview ofthe space requirements needed to successfully implement the proposed school, including a description ofhow the proposed site will need to

evolve to support the school as it grows.

Great Lakes Academy’s space requirements include classroom, administrative, and common space to
serve as both a recreation area and assembly space. We also require outdoor space and/or indoor space in
which to conduct our Character and Fitness classes, year round. Figure 40 details our space requirements.

Figure 40: Great Lakes Academy Facility Plan Timeline

Pull out & f(?veraIISq. ;Eislities
# stud- Social Admin . Additional
ents Classrooms  Worker offices M mum space et
oo (80 per ($750 per
student) student)
Multi -
ka | YL 5214- 128 4 2 1 10,240 Purpose $96,000
Room
R 7 2 1 15,360 MProom | $144,000
k3 | YRI5 10 2 1 20,480 MProom | $192,000
ka | YT a0 13 2 1 25,600 MProom | $240,000
ks | YOI | e 15 3 1 30,720 MProom | $288,000
ke | YOI | asg 17 3 1 35,840 MProom | $336,000
k7 | YT | so 19 3 1 40,560 MProom | $380,250
g Y8 2021- 561 21 (+1art 3 1 44,880 MP room $420,750
22 room)

4.3.c. SCHOOL SITE

The address and a general description ofthe property, including its currentowner and previous use. ii. An Inspecting Architect’s Report conpleted by a CP S-approved
architect. iii. An ADA Conmpliance Report completed by a CPS-approved architect. iv. Ifthe property is notcurrently ADA compliant, aplan for bringing the building
into compliance. v. Evidence that the site is or will be secured (Letter of Intent or Memorandumof Understanding) and a description ofyour team’s plan to meet lease
or purchase requirements. vi. A plan detailing how rehabilitation work will address issues raised by the architect, meet applicable building codes, and support the
proposed school’s educational program, including: a. The scope of work to be completed; b. A description of persons/managing parties responsible for project
management and related qualifications; c. A project timeline for any necessary renovations; and d. A completed Sources and Uses of Funds Report for Facility
Development and the planned funding mechanismto cover projected costs. vii. The address and a general description ofa secondary or back-up facility, including its
current owner and previous use.

We are in a proactive and productive discussions with the Archdiocese of Chicago to secure an initial
facility that meets the space needs of our school for 4-5 years, as well as meets all compliance and ADA
requirements. The process is being managed by Lead Founder, Katherine Myers, and our Facilities
Committee Members, Katherine Myers, Steve Kraus, David Feinberg, and Kris Clemmons.

We initially reviewed several facilities and evaluated them through a variety of factors including
surrounding neighborhood population, ease of access, safety for students, outdoor space, ADA
compliance, and renovation needs. We have narrowed our facility options to two locations:

e St. Brides School, 7811 S. Coles Ave., primary choice
e St. Mary Magdalene School, 8426 S. Marquette Ave., secondary choice

We have visited each both sites over 10 times with our architect, Facility Team Members, Design
team/Founding Board Members, and potential contractors. T

Our architect, Larry Kearns, of Wheeler Kearns Architects, has completed ADA Compliance reports and
Inspecting Architect’s reports for both sites. (See Appendix F.2 and Appendix F.3 for the St. Brides
ADA Compliance Report and St. Brides Architects report, respectively. See Appendix F.4 and Appe ndix
F.5 for the St. Mary Magdalene ADA Compliance report and St. Mary Magdalene Architects report,
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respectively.) Mr. Kearns has also completed floor drawings and scope of work renovation narratives for
both sites. See Appendix F.6 and Appendix F.7 for the St. Brides scope of work description and
schematic drawings, respectively. See Appendix F.8 and Appendix F.9 and for the St. Mary Magdalene
scope of work description and schematic drawings, respectively.

We have also had multiple contractors tour both sites: the Macon Construction Group, Pacific
Construction Services (“PCS”) and the Heartland Construction Group. They have all provided initial
budgets for renovations at each facility. These documents are available upon request. See Appendix F.10
for a draft Sources and Uses for Facility Development based upon PCS’s bid on St. Bride.

We will fund our facility renovation through a mixture of CPS facilities funding (currently set at $750 per
student per year), lease terms that take into account capital improvements, and a private loan from an
organization such as the lllinois Facilities Fund, which has a strong track record of supporting start-up
charter schools.

SUMMARY REFLECTION

Great Lakes Academy believes that the most important gift that we can give to the next generation is an
outstanding education that enables individuals to take advantage of the great opportunities that our
country provides: the world’s best colleges and universities, an endless array of careers and professions,
and the opportunity to build a bright future for themselves, their families, and their communities.

Our greatest risk lies in not properly preparing all of our children to take advantage of these opportunities.
Many of the country’s most successful and highest performing charter schools began with similarly
humble beginnings to that of Great Lakes Academy: one small group of highly committed and passionate
individuals looking to combine their talents and expertise to build a great school that sends all students
through college. We have learned from the lessons of those who have walked the path before us, and have
made every attempt to incorporate the best practices of the highest performing schools nationally — and to
be prepared with the leadership and oversight necessary to successfully execute on those practices for the
City of Chicago, and specifically for the many families raising children in greater South Shore.

We have been working with the greater South Shore community throughout the year to ascertain their
needs and develop a school that will serve the needs of the community and the families and children
residing there. Over 110 families have already signed up to attend the proposed school that seeks to serve
the young and growing generation of children in our target community. Nearly 1500 community members
believe that Great Lakes Academy, a college preparatory elementary school, would greatly serve the
families of greater South Shore.

Lead Founder and proposed Executive Director Katherine Myers brings significant urban education
expertise and a track record of success in schools that serve a similar urban low-income, minority
community. She and the Great Lakes Academy Design Team and Founding Board are and will be
supported by the national organization Building Excellent Schools, which has started over 50 high-
performing schools nationally, including one chartered last year in Chicago, Chicago Collegiate.

We are confident that our team has the expertise and the humble self-reflectiveness necessary to build a
great public school serving the South Shore families and educating their children towards the opportunity
and promise that college and career provide. We bring a national network of support that will allow us to
draw on resources as needed. We are grateful for and will continue to develop and honor the community
and family partnerships that are a necessary component of any strong school within start-up and future
growth. The entire Design Team and Founding Board - Katherine Myers, Aparupa Bhattacharya, Kit
Chaskin, David Feinberg, Christopher Hoyes, Steven Kraus, Sherina Maye, Wayne Moore, Butch Trusty,
and Ken Tsang, are all committed to making Great Lakes Academy one of the strongest K-8 charter
schools in the country and to being a proud member of the public school landscape in our beloved city.
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APPENDIX B.1
GREAT LAKES ACADEMY BYLAWS & CONFLICT OF INTEREST POLICY

Bylaws
of
Great Lakes Academy Inc.
(an Hlinois not-for-profit corporation)
ARTICLE |

NAME AND CORPORATE PURPOSES

SECTION A. GENERAL PURPOSES

The name of the organization shall be Great Lakes Academy Inc. The purposes for which Great Lakes
Academy Inc., an Illinois not-for profit corporation (the “Corporation”), is organized are:

1. To operate exclusively for charitable, educational, religious or scientific purposes within
the meaning of Section 501(c)(3) of the Internal Revenue Code of 1986, as amended (or
the corresponding provision of any future United States Internal Revenue Law) (the
“Code”); and

2. Subject to, and within the limits of the purpose set forth in paragraph 1 above, the
Corporation’s purpose is also to prepare K-8 students to excel in and graduate from high
school and college.

SECTION B. STATEMENT OF NONDISCRIMINATION

The Corporation shall not directly or indirectly discriminate against any person or organization because of
race, color, gender, age, religion, disability, national origin, ancestry, marital status, sexual preference,
parental status, military discharge status or source of income.

SECTION C. POWERS AND LIMITATIONS

1. The Corporation, being organized exclusively for charitable and educational purposes, may make
distributions to organizations that qualify as exempt organizations under section 501(c)(3) of the Code.

2. No part of the net earnings of the Corporation shall inure to the benefit of, or be distributable to
its directors, officers or other private persons, except that the Corporation shall be authorized and
empowered to pay reasonable compensation for services rendered and to make payments and distributions
in furtherance of the purposes set forth in Section A above, and no Director or officer of the Corporation
or any private individual shall be entitled to share in any distribution of any of the assets of the
Corporation upon its dissolution.

3. No substantial part of the activities of the Corporation shall consist of carrying on propaganda, or
otherwise attempting to influence legislation except as may otherwise be permitted in accordance with an
election pursuant to Section 501(h) of the Code; nor shall it in any manner or to any extent participate in
or intervene in (including the publishing or distribution of statements) any political campaign on behalf of
any candidate for public office; nor shall the Corporation engage in any activities that are unlawful under
applicable federal, state or local laws.
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4. Notwithstanding any other provision of these Bylaws, the Corporation shall not carry on any
other activities not permitted to be carried on (1) by a corporation exempt from federal income tax under
section 501 (c)(3) of the Code or (2) by a corporation, contributions to which are deductible under section
170 (c)(2) of the Code.

SECTION D. PRINCIPAL OFFICE

The Corporation shall continuously maintain in the State of Illinois a registered office and a registered
agent whose office is identical with such registered office. The Corporation may have other offices within
or without the state and need not be identical with the principal office in the State of Illinois. The address
of the registered office and registered agent may be changed from time to time by the Board of Directors
of the Corporation (the “Board”). The initial registered office of the Corporation shall be at 415 E. North
Water Street, Unit 604W, Chicago, Illinois 60611, and the name of the initial registered agent shall be
Katherine P. Myers.

ARTICLE 1l
MEMBERSHIP

There shall be no members of the Corporation, and the organization shall be governed by a self-
perpetuating board of directors.

ARTICLE 11
BOARD OF DIRECTORS

SECTION A. GENERAL POWERS

The affairs and overall policy of the Corporation shall be administered by, and under the supervision of,
the Board. The members of the Board (the “Directors”) need not be residents of the State of Illinois.

SECTION B. NUMBER AND TENURE

The number of Directors shall initially be [nine]. The number of Directors may be fixed or changed from
time to time, within a minimum of five (5) and a maximum of fifteen (15) by resolution of the Board
without amendment to these Bylaws. The Executive Director of the Corporation, if one is elected or
appointed by the Board, shall be an ex-officio non-voting member of the Board for purposes of notice and
guorum but shall not be elected for a term as a Director and shall not count towards the minimum or
maximum number of Directors for purposes of this Section B of Article I1l. The Board may, from time to
time, by amendment of these Bylaws, change the minimum and maximum number of Directors, but in no
case shall the minimum number of Directors be less than five (5). Each Director shall hold office for a
term of three (3) years unless the Board shall expressly resolve to elect a Director for a shorter term.
Beginning after the date of the implementation of these bylaws, the first Board election shall provide for
staggered terms of office so that, as nearly as practicable, one-third (1/3) of the Directors shall thereafter
be elected at each annual meeting of the Board. Directors shall not be permitted to serve more than two
(2) consecutive terms. Notwithstanding the foregoing, the initial members of the Board shall have terms
fixed by resolution of the Board.

SECTION C. QUALIFICATIONS

Those who seek to be Directors of the Corporation must abide in all respects with the corporate policies
set forth in these Bylaws and must characterize personal commitment to the values of the Corporation.
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SECTION D. ELECTION

Directors shall be elected at the annual meeting of the Board. Directors shall be elected by a majority
vote of the Directors present at such meeting, provided that there is a quorum present. Directors so
elected shall serve a term beginning on the date of his or her appointment. Each Director shall hold office
until the first of the following to occur: (i) his or her successor shall have been duly elected and shall have
qualified; (ii) his or her death or disability; (iii) he or she shall resign in writing; or (iv) he or she shall
have been removed in the manner hereinafter provided.

SECTION E. RESIGNATION AND REMOVAL

Any Director may resign at any time by giving written notice to the Chair of the Board. Such resignation,
which may or may not be made contingent on formal acceptance, shall take effect on the date of receipt or
at any later time specified therein; provided, however, that if such resignation would cause the number of
Directors to be less than the minimum as provided in Section B of this Article 11, such resignation shall
not be effective until a successor Director is elected by the Board. Any member of the Board may be
removed with or without cause at any time by resolution adopted by a majority of the Board.

SECTION F. VACANCIES

Notwithstanding Section D above, any vacancy occurring in the Board, including, without limitation, a
vacancy by reason of an increase in the number of Directors and a vacancy as a result of the resignation or
removal of a Director, shall be filled by the Board as soon as is practicable and shall require approval by a
two-thirds (2/3) vote of the remaining Directors. A Director so elected to fill a vacancy shall be elected
for the unexpired term of his or her predecessor in office. If a vacancy is filled pursuant to this Section
and there is no applicable predecessor in office, then the new Director’s term shall be concurrent with the
term of the upcoming Board election conducted pursuant to Section D of this Article I11.

SECTION G. DIRECTORS

Members of the Board of Directors:

() Shall receive no payment of honoraria, excepting reimbursement for expenses incurred in
performance of voluntary Corporation activities in accordance with Corporation policies.

(i) Shall serve the Corporation with the highest degree of undivided duty, loyalty, and care
and shall undertake no enterprise to profit personally from their position with the
Corporation.

(iii)  All participants in Board work are bound by the Code of Conduct, Conflict of Interest
and Confidentiality policy statements.

(iv) Shall have no direct or indirect financial interest in the assets or leases of the
Corporation; any Director who individually or as part of a business or professional firm is
involved in the business transactions or current professional services of the Corporation
shall disclose this relationship and shall not participate in any vote taken with respect to
such transactions or services.

ARTICLE IV
MEETINGS OF THE BOARD OF DIRECTORS

SECTION A. PUBLIC MEETINGS AND NOTICE
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The Board shall in all respects comply with Illinois’ Open Meetings Act, 5 ILCS 120 et seq. (the “Open
Meetings Act”), by making its meetings open to the public. Notice of regular meetings shall be made in
accordance with the Open Meetings Act.

SECTION B. MANNER OF ACTING

Except as provided by applicable law, these Bylaws or the Articles of Incorporation of the Corporation
(the “Articles™), any decision, action, approval or consent required or permitted to be taken by the Board
of Directors may be taken by the Directors only (i) with approval by a majority of the votes by Directors
present at a meeting at which a quorum is present, or (ii) by written consent in accordance with applicable
law.

ARTICLE V
COMMITTEES

SECTION A. COMMITTEES

The Board shall have power to appoint committees for the purpose of conducting certain aspects of the
corporate business not otherwise delegated. Committees may not act on behalf of, and have no authority
to bind, the Corporation. The designation of such committees shall not operate to relieve the Board, or
any individual Director, of any responsibility imposed upon it, her or him by law. The Chair or the
chairperson of any committee may create an ad hoc committee or sub-committee. The creation, purpose
and membership of any such ad hoc committee or subcommittee shall be reported to the Board. Each
committee may adopt rules for its own governance not inconsistent with these Bylaws or with rules
adopted by the Board.

SECTION B. GOVERNANCE COMMITTEE

There shall be a standing nominating committee, known as the Governance Committee. The Governance
Committee shall be composed of at least three (3) persons recommended by the Chair and elected by the
Board of Directors at its annual meeting. Each Governance Committee member shall serve a term of two
(2) years, and these terms shall be staggered to ensure continuity of committee membership. The
Governance Committee shall elect its own chair. The duties of the Governance Committee shall be: (i) to
study the qualifications of candidates and present a slate of the best qualified as nominees for the vacant
Director positions on the Board,; (ii) to present a slate of nominees for Officers to the Board for election at
the annual meeting; (iii) to recommend candidates to the Board to fill vacancies that arise outside the
regular nominating process; (iv) to provide ongoing orientation to Directors; (v) to oversee an annual
Executive Director assessment process to ensure optimum performance; and (vi) to recommend the
appointment of a past Chair to the Board, if necessary, in the interests of continuity.

ARTICLE VI
OFFICERS AND AGENTS

SECTION A. OFFICERS

The officers of the Corporation shall consist of a Chair, a Vice Chair, an Executive Director, a Secretary
and a Treasurer, and may also include such other officers as may be elected in accordance with the
provisions of this Article, each of whom shall be elected by the Board. The Board of Directors may elect
or appoint such other officers as it shall deem desirable, such officers to have the authority and perform
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the duties prescribed, from time to time, by the Board. The Executive Director will be an advisory, non-
voting member of the Board (ex officio).

SECTION B. CHAIR

The Chair shall convene, and preside at, regularly scheduled Board meetings, and shall arrange for other
members of the Board to preside at each meeting. The Chair shall concentrate on the business affairs of
the Corporation and bring to the attention of the Board any matter that she or he believes requires the
attention or action of the Board. In general, the Board Chair shall perform such duties as from time to
time may be prescribed by the Board or these Bylaws.

SECTION C. VICE CHAIR

During the absence or disability of the Chair, the Vice Chair shall exercise all of the functions of the
Chair. The Vice Chair shall have such powers and discharge such duties as may be assigned to him or her
from time to time by the Board.

SECTION D. EXECUTIVE DIRECTOR

The Executive Director shall have such powers and discharge such duties as may be assigned to him or
her from time to time by the Board. The term of office of the Executive Director shall be such term as set
by the Board. The annual salary paid to the Executive Director shall be determined by the Board.

SECTION E. SECRETARY

The Secretary shall: (a) be responsible for the keeping of the minutes of the Board and committee
meetings in one or more books provided for that purpose and shall submit such minutes to the Board
within thirty (30) days of such meeting; (b) see that all notices are duly given in accordance with the
provisions of these Bylaws or as required by law; (c) be custodian of the corporate records, including, but
not limited to, keeping a register of the post office address of each Director, which shall be furnished to
the Secretary by each Director; (d) have the authority to certify the bylaws, resolutions of the Board of
Directors and committees thereof, and other documents of the Corporation as true and correct copies
thereof; and (e) in general, discharge all duties incident to the office of secretary and such other duties as
from time to time may be assigned to him or her by the Chair or by the Board.

SECTION F. TREASURER

The Treasurer shall: (a) oversee that the Corporation maintain adequate financial books; (b) oversee the
regular books of account of the Corporation, and make them available for inspection to the Directors; (c)
render to the Board from time to time as may be required of him or her, an account of the financial
condition of the Corporation; (d) oversee all funds and securities of the Corporation; (e) oversee that the
Corporation deposit all such moneys in the name of the Corporation in such banks, trust companies or
other depositories as shall be selected in accordance with the provisions of these Bylaws; and (g) in
general, discharge all duties incident to the office of treasurer, and such other duties as may be assigned to
him or her by the Chair or by the Board.

SECTION G. DELEGATION OF AUTHORITY

In the event that the office of the Chair becomes vacant, the Vice-Chair shall become Chair for the
unexpired portion of the term or until the Chair is replaced. In the event that the office of Vice-Chair or
Secretary or Treasurer becomes vacant, the Chair shall appoint interim Officers to fill such vacant offices
until a scheduled meeting of the Board can be held. In case of the absence of any officer of the
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Corporation, or for any other reason that it may deem sufficient, the Board may either delegate the powers
or duties of such officer to any Director or employee of the Corporation for a time specified by the Board,
or may eliminate some or all of such powers or duties of such officer, provided a majority of the entire
Board concurs therewith.

SECTION H. ELECTION AND TERM OF OFFICE

The Governance Committee shall present a slate of Officers to the Board of Directors. The nominated
Officers shall be drawn from among the members of the Board of Directors. The election of Officers shall
be held at the annual meeting of the Board. The Officers of the Corporation shall be elected by the Board
for a term of one (1) year at a meeting of the Directors. If the election of officers shall not be held at such
meeting, such election shall be held as soon thereafter as conveniently may be. Newly elected Officers
shall take office on July 1 following the close of the meeting at which they are elected. Each officer shall
hold office until the first of the following to occur: (i) his or her successor shall have been duly elected
and shall have qualified; (ii) his or her death or disability (iii) he or she shall resign in writing; or (iv) he
or she shall have been removed in the manner hereinafter provided. Election or appointment of an Officer
or agent shall not in itself create contract rights.

SECTION I. REMOVAL

Any Officer or agent may be removed by the Board whenever, in its judgment, the best interest of the
Corporation would be served thereby, but such removal shall be without prejudice to the contract rights, if
any, of the person so removed.

SECTION J. VACANCIES

A vacancy in any office because of death, resignation, removal, disqualification or otherwise may be
filled by the Board for the unexpired portion of the term.

ARTICLE VII
ADVISORY COUNCILS OR BOARDS

The Board may, from time to time, appoint advisory boards or special councils for specific purposes that
do not require corporate action. The composition of such advisory groups may include persons with
professional skills or special experience necessary to advise and inform the Board. Such advisory groups
shall not have the authority to commit the Corporation to any legal contracts or agreements whether or not
related to the business of the Corporation. The Board shall not lend “apparent authority” to such advisory
groups, and all related corporate resolutions shall expressly limit the group’s authority in this respect.

ARTICLE VIII
FINANCIAL POLICIES

SECTION A. FISCAL YEAR

The fiscal year of the Corporation shall be from July 1st to June 30th.
SECTION B. SALE OF ASSETS

A sale, lease, exchange, mortgage, pledge or other disposition of property or assets of the Corporation
outside the normal course of business may be made by the Board upon such terms and conditions and for
such consideration, which may consist in whole or in part of cash or property, real or personal, as may be
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authorized by the Board; provided, however, that a sale, lease, exchange or other disposition of all or
substantially all the property and assets of the Corporation shall be authorized only upon receiving the
affirmative vote of three-fourths (3/4) of the Directors then in office.

SECTION C. CONTRACTS

The Board may authorize any officer or officers, agent or agents, in addition to the officers so authorized
by these Bylaws, to enter into any contracts or execute and deliver any instrument in the name of, and on
behalf of, the Corporation, and such authority may be general or confined to specific instances.

SECTION D. LOANS

No loans shall be contracted on behalf of the Corporation and no evidence of indebtedness shall be issued
in its name unless authorized by a resolution of the Board. Such authority may be general or confined to
specific instances.

SECTION E. CHECKS, DRAFTS, ETC.

All checks, wire transfers, drafts or other orders for the payment of money, notes or other evidence of
indebtedness issued in the name of the Corporation, shall be signed by such Officer or Officers, agent or
agents of the Corporation and in such manner as shall from time to time be determined by resolution of
the Board. The Executive Director is authorized to negotiate contracts for the purchase of goods or
services in furtherance of the corporate objectives. Items exceeding $10,000 shall require the signature of
the Treasurer in addition to the signature of the Executive Director.

SECTION F. DEPOSITS

The Board of Directors may designate such fiscal agents, investment advisors and custodians to direct the
management of the Corporation’s assets. The Board of Directors may at any time, with or without cause,
discontinue the use of the services of any such fiscal agent, investment advisor or custodian.

SECTION G. GIFTS

The Board or the Chair may accept, on behalf of the Corporation, any contribution, gift, bequest or devise
for the general purposes or for any special purpose of the Corporation.

ARTICLE IX
INDEMNIFICATION OF DIRECTORS AND OFFICERS

The Corporation shall, to the fullest extent now or hereafter permitted by law, indemnify any person
(and/or such person’s estate) made, or threatened to be made, a party to any action or proceeding by
reason of the fact that such person was an associate, director, officer or other agent of the Corporation, or
of any other organization served by him or her in any capacity at the request of the Corporation, against
judgments, fines, amounts paid in settlement and reasonable expenses, including attorneys' fees. The
Corporation shall purchase and maintain insurance on behalf of any person who is or was a director,
officer, employee or agent of the Corporation, or who is or was serving at the request of the Corporation
as a director, officer, employee or agent of another corporation, partnership, joint venture, trust or other
enterprise, against any liability asserted against such person and incurred by such person in any such
capacity, or arising out of his or her status as such, whether or not the Corporation would have the power
to indemnify such person against such liability under the provisions of this Article.
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ARTICLE X
MISCELLANEOUS

SECTION A. TAX-EXEMPT ORGANIZATION

The Corporation shall function as an organization qualifying under Section 501(c)(3) of the Code.

SECTION B. NOT FOR PROFIT CORPORATION

The Corporation shall have all of the general powers set forth in the provisions of the Illinois General Not
For Profit Corporation Act of 1986, as amended, together with the power to solicit and receive grants,
contributions and bequests for any corporate purpose and the power to maintain a fund or funds of real or
personal property for any corporate purposes, provided, however, that the Corporation shall not have the
power to engage in any activities which are not in furtherance of its purposes as set forth in Article I. The
Corporation shall have the right to exercise such other powers as now are, or hereafter may be, conferred
by law upon a corporation organized for the purposes hereinabove set forth or necessary or incidental to
the powers so conferred, or conducive to the furtherance thereof.

SECTION C. GENERAL LIMITATIONS

The Corporation shall neither have nor exercise any power, nor shall it directly or indirectly engage in any
activity, that would (a) prevent it from obtaining an exemption from Federal income taxation as a
corporation described in Section 501(c)(3) of the Code, or (b) cause it to lose such exempt status. The
Corporation shall not be operated for the purpose of carrying on a trade or business for profit.

SECTION D. PRIVATE FOUNDATION

If for any period the Corporation is a private foundation as defined in Section 509 of the Code, then
during such period, the Corporation shall be subject to the following restrictions and prohibitions:

a. The Corporation shall not engage in any act of self-dealing as defined in
Section 4941(d) of the Code.

b. The Corporation shall distribute its income for each taxable year at such time and
in such manner as not to become subject to the tax on undistributed income
imposed by Section 4942 of the Code.

C. The Corporation shall not retain any excess business holdings as defined in
Section 4943(c) of the Code.

d. The Corporation shall not make any investments in such manner as to subject it
to tax under Section 4944 of the Code.

e. The Corporation shall not make any taxable expenditures as defined in Section
4945(d) of the Code.

SECTION E. DISSOLUTION

Upon the dissolution of the Corporation and after paying or making provisions for the payment of all
liabilities and obligations of the Corporation, the Board of Directors shall, pursuant to a plan of
dissolution, distribute the Corporation’s assets to such organization or organizations organized and
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operated exclusively for charitable, educational, religious, or scientific purposes, as shall at such time
qualify as exempt organization(s) under Section 501(c)(1) or Section 501(c)(3) of the Code, as the Board
of Directors shall determine.

SECTION F. EFFECT

The provisions of this Article shall be effective at all times, and notwithstanding merger, consolidation,
reorganization, termination, dissolution or winding up of the Corporation, voluntarily or involuntarily, or
by operation of law or any other provision hereof.

SECTION G. AMENDMENTS

The Articles and these Bylaws may be altered, amended or repealed, and new articles of incorporation
and bylaws may be adopted by a two-thirds (2/3) majority of the Directors present at any regular meeting
or any special meeting called for that purpose. Notice of the proposed amendment (including the
suggested text of the change) shall be given in writing to all Directors at least fifteen (15) days before the
meeting at which the vote thereon is to be taken, and shall identify the persons proposing the amendment.

SECTION H. SEVERABILITY

The invalidity or unenforceability of any provision in these Bylaws shall not affect the validity or
enforceability of the remaining provisions.

SECTION I. DIRECTOR CONFLICT OF INTEREST

Directors should scrupulously avoid transactions in which the Director has a personal or material financial
interest, or with entities of which the Director is an officer, director or general partner. Therefore, the
policy of the Corporation concerning conflict of interest and matters involved with compensation of
employees has been set forth and attached hereto as Addendum A to these Bylaws.

SECTION J. BOOKS AND RECORDS

The Corporation, at its offices, shall keep correct and complete books and records of account and shall
also keep minutes of the proceedings of its Board and committees, and shall keep a record of the names
and addresses of all Board and committee members. All books and records of the Corporation may be
inspected by a Director, or his or her agent or attorney at any reasonable time.
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ADDENDUM A TO BYLAWS OF
GREAT LAKES ACADEMY INC.
CONFLICT OF INTEREST POLICY

Purpose:
The purpose of the conflict of interest policy is to protect Great Lakes Academy’s interests when it is

contemplating entering into a transaction or arrangement that might benefit the private interest of an
officer, director, employee of Great Lakes Academy, or their family members. This policy is intended to
supplement but not replace any applicable state laws governing conflicts of interest applicable to
nonprofit and charitable corporations.

Definitions:

1. Interested Person: Any director, officer, key employee or member of a committee with Board-
delegated powers, who has a direct or indirect financial interest, as defined below, is an Interested
Person.

2. Financial Interest: A person has a financial interest if the person has, directly or indirectly, through
business, investment, or through a family member:

a. An ownership or investment interest in any entity with which Great Lakes Academy has a
transaction or arrangement.

b. A compensation arrangement with Great Lakes Academy or with any entity or individual
with which Great Lakes Academy has a transaction or arrangement, or

c. A potential ownership or investment interest in, or compensation arrangement with any entity
or individual with which Great Lakes Academy is negotiating a transaction or arrangement.

3. Family Member. The term “family member” shall include the spouse, life partner, parent, child,
sibling, and mother-, father-, sister-, or brother-in-law of a person.

a. Compensation includes direct and indirect compensation, as well as gifts or favors that are
not insubstantial.

Procedures:

1. Duty to Disclose: In connection with any actual or possible conflict of interest, an Interested Person
must disclose the existence of the financial interest and be given the opportunity to disclose all
material facts to the directors and members of committees considering the proposed transaction or
arrangement.

2. Procedures for Addressing the Conflict of Interest

a. When an Interested Person who is NOT a director determines that he/she should not make a
decision because of a financial interest, he/she should submit a written disclosure of the
financial interest to his/her immediate supervisor. The supervisor shall immediately reassign
the matter to another employee and shall forward the disclosure notice to the Executive
Director, who shall record the employee’s disqualification. In the case of an Interested Person
who is head of an agency, this determination and disclosure shall be made in writing to
his/her appointing authority (i.e. the Board).

b. Interested Persons who are directors:

i. Material financial interest in a contract: Where a director has a personal, material
financial interest in a contract, the financial interest will be reviewed to
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determine a remote or non-interest exception apply. An Interested Person may
make a presentation at a Board meeting, but after such presentation, he/she shall
leave the meeting during the discussion of, and the vote on, the transaction or
arrangement involving the possible conflict of interest. If the Board determines
that no applicable remote or noninterest exceptions apply, the Board must either:
(1) not enter into the contract; or (2) prior to the Board of Director’s discussion
of and/or taking any action on the contract at issue, the Board member must
resign from the Board of Directors. The resignation shall be made part of the
Board’s official record.

All other (non-contract) financial interests: Directors shall disclose a
disqualifying interest at the meeting during which consideration of the decision
takes place. This disclosure shall be made part of the Board’s official record.
The Board member shall refrain from participating in the decision in any way
(i.e., the Board member with the disqualifying interest shall refrain from voting
on the matter and shall leave the room during Board discussion and when the
final vote is taken) and comply with any applicable provisions of the Charter
School bylaws. If a more advantageous transaction or arrangement is not
reasonably possible under the circumstances, the Board shall determine by a
majority vote of the disinterested directors whether the transaction or
arrangement is in Great Lakes Academy’s best interest, for its own benefit, and
whether it is fair and reasonable. In conformity with the above determination, it
shall make its decision as to whether to enter into the transaction or arrangement.

3. Violations of the Conflicts of Interest Policy

a. If the Board has reasonable cause to believe an Interested Person has failed to disclose actual
or possible conflicts of interest, it shall inform the Interested Person of the basis for such
belief and afford them an opportunity to explain the alleged failure to disclose.

b. If after hearing the Interested Person’s response and after making further investigation as
warranted by the circumstances the Board determines the Interested Person has failed to
disclose an actual or possible conflict of interest, it shall take appropriate disciplinary and
corrective action, and/or up to removal from the Board or immediate termination, as may be

applicable.

Records of Proceeding:

The minutes of the Board and all committees with Board-delegated powers shall contain:

a. The names of the persons who disclosed or otherwise were found to have a financial interest
in connection with an actual or possible conflict of interest, the nature of the financial
interest, any action taken to determine whether a conflict of interest was present and the
governing board of director’s decision as to whether a conflict of interest in fact existed.

b. The names of the persons who were present for discussions and votes relating to the
transaction or arrangement, the content of the discussion, including any alternatives to the
proposed transaction or arrangement, and a record of any votes taken in connection with the
proceedings.

Annual Statements:
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Each director, officer, and member of a committee with Board-delegated powers shall annually sign a
statement that affirms such person:

Has received a copy of this Conflict of Interest Policy.

Has read and understands the Policy.

Has agreed to comply with the Policy.

Understands Great Lakes Academy is a nonprofit public benefit corporation which operates a
public charter school, and that in order to maintain its federal tax exemption, it must engage
primarily in activities that accomplish one or more of its tax-exempt purposes.

oooTpe

Periodic Reviews:

To ensure Great Lakes Academy operates in a manner consistent with charitable purposes and does not
engage in activities that could jeopardize its tax-exempt status, periodic reviews shall be conducted.

This policy shall also be reviewed annually by each member of the Board. Any changes to the policy shall
be communicated immediately to all Interested Persons.

ACKNOWLEDGEMENT OF GREAT LAKES ACADEMY’S
CONFLICT OF INTEREST PoLIcY

I , Great Lakes Academy director, officer, or committee
member with Board-delegated powers, have received a copy of the Conflict of Interest Policy. | have
read and understand the Conflict of Interest Policy, and I agree to the terms and conditions that are set out
in this Policy.

I understand that Great Lakes Academy is a nonprofit public benefit corporation, and in order to
maintain its tax exemption, it must engage primarily in activities which accomplish one or more of its tax-
exempt purposes. | also understand that Great Lakes Academy is a public charter school, and is also
subject to the conflict of interest laws applicable to public charter schools.

Date:

[NAME], [TITLE]
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APPENDIXB.2 :
GREAT LAKES ACADEMY FOUNDING BOARD LETTER OF COMMITMENT

A A AL

GREAT LAKES ACADEMY
CHARTER SCHOOL

Board of Education
Chicago Public Schools
125 S. Clark St.
Chicago, IL 60603

Dear Members of the Board,

The Great Lakes Academy Charter School Founding Board of Directors recognizes that
fundraising requires the efforts of the entire Board as well as of the Development Committee.
While much of the day to day efforts may be delegated to the Development Committee, each
member of the Founding Board recognizes the importance of ongoing fundraising efforts for the
school. As such. each Founding Board Member has committed to both a personal contribution
and individual fundraising efforts.

Our Founding Board of Directors has together pledged $30,000 in personal contributions during
the 2013-14, YO planning year. This amount is exclusive of grants and corporate donations we
will seek, as well as any fundraising efforts the Development Committee will implement.

In addition, as a Board we have committed to raising an additional $70,000 during the 2013-14,
YO planning year.

entire Great Lakes Academy Founding Board,

Steven
Chair, Great Lakes Academy Charter School Founding Board.
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APPENDIX B.3:
GREAT LAKES ACADEMY DEVELOPMENT PLAN

The Great Lakes Academy proposed budget is based on conservative projections and careful use of funds
that allow us to ensure we can run our core programmatic model without the need of supplemental funds.

The grant monies included in our budget are:
e $250,000 from the Walton Family Foundation. $30,000 was secured in a pre-authorization grant
in March, 2013.
o We will apply for the remaining $220,000 immediately upon authorization.
0 The Walton Family Foundation maintains a strong partnership with Building Excellent
Schools, and historically every Building Excellent Schools Fellow has secured the full
Walton grant.

We included Chicago Public Schools start-up monies of $160,000.

Additionally, Great Lakes Academy has been accepted into the Breakthrough Schools Chicago Cohort,
organized by New Schools for Chicago and the Next Generation Learning Challenges. We are considered
competitive for the Breakthrough Schools Chicago grant of $100,000 upon authorization, and will be
applying for the Next Generation Learning Challenges Grant of $350,000 as well.

Great Lakes Academy will fundraise, and will hire a Director of Community Outreach and Development
in YO who will be responsible for development work. However, our fundraising inclusion on our budget
is based solely on committed Board contributions ($28,000 per year) and the additional $72,000 in direct
Fundraising efforts to which the Board has committed. (See Appendix B.2 for the Founding Board Letter
of Commitment.)

The Director of Community Outreach and Development will lead Great Lakes Academy’s efforts to
establish relationships with local and national foundations, corporations and organizations that have
historically funded charter schools and other educational efforts. We will begin our prospect research
efforts focusing on:

A Better Chicago

Chicago Community Trust

Chicago Public Education Fund

Crown Family Philanthropies

Michael and Susan Dell Foundation

Lloyd Fry Foundation

Field Foundation of Illinois

Hewlett Foundation

Mayer and Morris Kaplan Family Foundation
New Schools for Chicago

Next Generation Learning Challenges

Osa Foundation

Polk Bros. Foundation

Pritzker Traubert Family Foundation

The Donald P. and Ada L. Rice Foundation
The Farny R. Wurlitzer Foundation

The Gates Foundation
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e US Dept. of Education (Office of Innovation and Improvement’s Charter Schools Program)
e Walton Family Foundation
Below is a brief timeline for our Fundraising plan:

Timeline
Planning year (YO0),
pre-authorization

Action
Research and compile list of eligible grants
including eligibility, due dates, reporting
requirements, etc.

Responsible Person
Executive Director

YO0 Create Development Committee including Executive Director
members of Founding Board and additional Board of Directors
Chicagoans with networks of support.

YO0, post- Leverage networks and Board to contact local | Executive Director

authorization

foundations and make connections with local
foundations.

Chair of Development
Committee

YO0, post-
authorization

Apply for any eligible grants including Federal
Start-up grant, balance of Walton Family
Foundation Grant,

Executive Director

YO Founding Board Pledge and Founding Board Development Committee
“Friends and Family” networking online Board of Directors
solicitation campaign
YO Create online fundraising campaign, linked to | Development Committee
website, allowing public to “invest” in school
supplies for school’s opening year.
YO0 Host three fundraising events for the school Development Committee
Y1+ Build relationships with local and national Director of Community Outreach
foundations, as well as individual donors. Development
Chair of Development
Committee
Y1+ Create cyclical fundraising events, including Development Committee
monthly donor’s breakfasts at the school,
annual gala at South Shore Cultural Center,
host team for marathon, etc.
Y1+ Create fundraising plan Director of Community Outreach

and Development
Chair of Development
Committee
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APPENDIX B.4
ACADEMIC GOALS, OPERATIONAL GOALS, AND
ACCOUNTABILITY PLAN

Our mission is to ensure the success for each of our students at a college preparatory high school and
college or university of their choice, and thus to ensure that a foundational college preparatory education
is firmly in place in grades K-8. A critical component of this mission, and therefore our primary
responsibility, is to prepare our students academically in measurable and systematic ways and to report
those results transparently with all stakeholders- at the heart of which are families, students and the larger
Chicago Public Schools community.

Specifically, we hold our progress to a set of absolute, growth, comparative, and value-added metrics
which we share with the entire school community as well as with our authorizer, Chicago Public Schools.

I. ACADEMIC GOALS

Great Lakes Academy proposes a series of performance-based academic goals using absolute,
comparative, and longitudinal measures that support the goals of Chicago Public Schools, the state of
Illinois, and Federal No Child Left Behind legislation. Through such measures, we will be able to
demonstrate the value-added component of our school to the larger Chicago educational landscape, and
particularly to the families and children with whom we work.

A detailed and rigorous Accountability Plan guides our academic and organizational goals for the term of
the charter. Students take criterion-referenced and norm-referenced standardized tests to assess and
evaluate academic progress in the core content areas and their literacy growth each year and across years,
a foundational priority for our K-8 school. For K-2 students, we establish goals and metrics using the
nationally normed NWEA MAP assessment in Reading and Mathematics and the Strategic Testing and
Evaluation of Progress (STEP) reading inventory. Pursuant to Illinois Charter Law, Great Lakes Academy
provides data on student performance and growth, as well as comparative and trend analyses; reporting
includes all subgroups. Annual Reports are distributed to the chartering authority. We provide families
with all student academic results on Great Lakes Academy interim assessments, Illinois state assessments
and NWEA assessments. Current goals include absolute measures, growth measures, comparative
measures, and indicators for both organizational and academic progress. Our performance goals are all
focused on our mission of readying our students for college completion.

In order to assess the college readiness of our students throughout their time at Great Lakes Academy, we
use a variety of measurements tools including, but not limited to, interim assessments, STEP tests, weekly
quizzes, analysis of student work, and behavioral data so that we can have a thorough and nuanced
understanding of every student at our school at any given point in time. This will allow us to support our
students according to their individual academic needs, and prevent any student from slipping through the
cracks. We use assessments to set up individualized and small group tutoring and leveled group support
during our daily literacy blocks and, at times, during our math block.

We set our academic goals around these measurements in order to hold ourselves accountable to our
mission, while also taking into account the reality that many of our students will enter kindergarten
already 1-2 years behind their middle class peers.

GOAL 1: Students Achieve Mastery in English Language Arts.

e Measure 1.01 (Absolute): Y1' — 70 percent of students in Kindergarten will be at a Step 3 by the end of
the school year, demonstrating first grade reading readiness on the STEP assessment.

 we will maintain this same annual goal of 70 percent of Kindergarten students performing at Step 3 for each year of the charter term.
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Measure 1.02 (Absolute): Y22 — 80 percent of students in grade one will be at Step 6 by the end of the
school year, demonstrating second grade reading readiness on the STEP assessment. In Y1, 90 percent of
students entering the school in grade one will grow three STEP levels or greater.

Measure 1.03 (Absolute) — Y3% — 90 percent of students in grade two will be at Step 9 by the end of the
school year, demonstrating third grade reading readiness on the STEP assessment.

Measure 1.04 (Growth) — All Years — 90 percent of students will grow a minimum of three steps of
reading growth per year on the STEP assessment each year as tested.

Measure 1.05 (Growth & Comparative): In a cohort analysis of longitudinal growth, average annual
increases of percentiles among students in Reading Comprehension on the NWEA MAP or similar
nationally norm-referenced test, average a minimum of five (5) percentiles of growth per year until the
average percentile score reaches 85.

Measure 1.06 (Absolute): 70 percent of students who have attended the school for two or more years will
score Proficient or Advanced on the PARCC Reading/Language Arts Assessment.*

Measure 1.07 (Absolute): 80 percent of all students who have attended the school for three or more years
will score Proficient or Advanced on the PARCC Reading/Language Arts Assessment.”

Measure 1.08 (Absolute): 90 percent of all students who have attended the school for four or more years
will score Proficient or Advanced on the PARCC Reading/Language Arts Assessment.®

Measure 1.09 (Comparative): All students who have attended the school for two or more years, on
average, attain proficiency rates that are 10 percent higher than the surrounding district average in the
Skyway Network, as measured by the PARCC’ Reading/Language Arts Assessment, until the Skyway
network achieves 80 percent proficiency or higher.

GOAL 2: Students Achieve Mastery in Writing.

Measure 2.01 (Absolute): 70 percent of students who have attended the school for two or more years will
score Proficient or Advanced on the PARCC Writing Assessment.

Measure 2.02 (Absolute): 80 percent of all students who have attended the school for three or more years
will score Proficient or Advanced on the PARCC Writing Assessment.

Measure 2.03 (Absolute): 90 percent of students who have attended the school for four or more years will
score Proficient or Advanced on the PARCC Writing Assessment.

Measure 2.04 (Comparative): All students who have attended Great Lakes Academy for two or more
years, on average, attain proficiency rates on the PARCC Writing Assessment 10 percent higher than the
surrounding district average in the Skyway Network, until the Skyway network achieves 80 percent
proficiency or higher.

GOAL 3: Students Achieve Mastery in Mathematics.

Measure 3.01 (Growth & Comparative): In a cohort analysis of longitudinal growth, average annual
increase of percentiles among students in Mathematics on the NWEA MAP, or similar nationally norm-
referenced test, averages a minimum of five (5) percentiles of growth per year until the average percentile
score reaches 85.

Measure 3.02 (Absolute): 70 percent of students who have attended the school for two or more years will
score Proficient or Advanced on the PARCC Math Assessment.

Measure 3.03 (Absolute): 80 percent of all students who have attended the school for three or more years
will score Proficient or Advanced on the PARCC Math Assessment.

Measure 3.04 (Absolute): 90 percent of all students who have attended the school for four or more years
will score Proficient or Advanced on the PARCC Math Assessment.

Measure 3.05 (Comparative): All students who have attended the school for two or more years, on
average, attain proficiency rates that are 10 percent higher than the surrounding district average in the

2 We will maintain this same annual goal of 75 percent of all first grade students performing at Step 6 for each year of the charter term.

® We will maintain this same annual goal of 80 percent of all second grade students performing at Step 9 for each year of the charter term.

4 This goal, and all goals including the PARCC exam, assumes that the new lllinois state test will be the PARCC in coming years. This goal
remains the same for the ISAT or any other Illinois state test which the district approves for annual state student achievement testing.

% Ibid.
¢ Ibid.
7 Ibid.
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Skyway Network, as measured by the PARCC Math Assessment until the Skyway Network achieves
80 percent proficiency or higher.

GOAL 4: Students Achieve Mastery in Science.

e Measure 4.01 (Growth & Comparative): In a cohort analysis of longitudinal growth, average annual
increase of percentiles among students in Science on the NWEA, or similar nationally norm-referenced
test, averages a minimum of five (5) percentiles of growth per year until the average percentile score
reaches 85.

e Measure 4.02 (Absolute): 70 percent of students who have attended the school for two or more years will
score Proficient or Advanced on the ISAT or PARCC Science Assessment.®

e Measure 4.03 (Absolute): 80 percent of all students who have attended the school for three or more years
will score Proficient or Advanced on the ISAT or PARCC Science Assessment.

e Measure 4.04 (Absolute): 90 percent of all students who have attended the school for four or more years
will score Proficient or Advanced on the ISAT or PARCC Science Assessment.

e Measure 4.03 (Comparative): All students who have attended the school for two or more years will, on
average, attain proficiency rates that are 10 percent higher than the surrounding district average in the
Skyway network, as measured by the ISAT or PARCC Science Assessment, until the Skyway Network
achieves 80 percent proficiency or higher.

GOAL 5: Students Achieve Mastery in Social Studies.

e Measure 5.01 (Growth & Comparative): In a cohort analysis of longitudinal growth, average annual
increase of percentiles among students in Social Studies on the Terra Nova, or similar nationally norm-
referenced test, averages a minimum of five (5) percentiles of growth per year until the average percentile
score reaches 85.

Each goal correlates to our school’s mission of achieving academic success and personal excellence and
with CPS goals for growth, absolute, and comparative measurement of student achievement. We
recognize that no single assessment provides a comprehensive picture of student academic progress. In
addition to the standardized measures noted above, we use a series of formal interim assessments
appropriate to the grade level and in direct support of literacy development in early grades and college
preparatory school studies in middle grades.

We arrived at these goals by analyzing the highest performing schools for low-income students across the
country, and setting our goals to be comparable to their results. The Accountability Plan will be revised
and evaluated annually by the Academic Accountability Committee of the Board of Directors and
presented to the full Board for approval, in consultation with the Leadership Team of the school. The
Board believes that setting ambitious goals prior to the school’s opening will result in a culture of high
expectations and high standards. The Board expects the school district to hold the school accountable, and
will, in turn, hold the Executive Director responsible for achieving, meeting, and exceeding these goals.

Progress towards these goals will be monitored on an ongoing basis as part of the Board’s monthly
dashboard (see Appendix B.10 for sample dashboards). If the school is not on track to meet the goals, the
Board and the Executive Director will create action plans to ensure that appropriate steps are being taken
to address any gaps. If individual students are not on track to meet these goals, we have a variety of
methods to remediate and address student needs including individual tutoring, small group tutoring,
intense lesson planning and execution training professional development.

ORGANIZATIONAL GOALS

As a steward of public funds, we also set goals and measures for fiscal accountability. The school’s
organizational viability is measured and reported to ensure that fiscal and financial controls are effectively
implemented and that the school remains a financially strong and healthy organization.

® Great Lakes Academy students will take whatever Illinois state test is mandated for science.
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GOAL 6: Great Lakes Academy demonstrates fiduciary and financial responsibility.

e Measure 6.01: External, annual audit reports demonstrate that the school meets or exceeds professional
accounting standards.

e Measure 6.02: Budgets for each academic year demonstrate effective allocation of financial resources to
ensure effective execution of mission as measured by yearly balanced budgets submitted to CPS.®

GOAL 7: Board of Directors provides effective school oversight.

Measure 7.01: Board conducts formal annual review of school leader.

Measure 7.02: Board conducts annual self-evaluation to assess strengths/weaknesses.
Measure 7.03: Board conducts formal annual review of by-laws and policies.
Measure 7.04: Board conducts formal annual review of school’s strengths/weaknesses.

GOAL 8: Great Lakes Academy is fully enrolled, with high levels of attendance and re-enrollment.

Measure 8.01: Waiting list equals 50 percent of kindergarten enrollment annually.

Measure 8.02: 90 percent of students who begin the school year remain throughout the year.
Measure 8.03: 90 percent of students who complete the school year re-enroll the following year.
Measure 8.04: School averages 95 percent (+) daily student attendance annually.

GOAL 9: Great Lakes Academy rates highly on the Five Essentials Survey.*

e Measure 9.01: School scores “strong” or “green” on Five Essentials survey for Effective Leaders.

e Measure 9.02: School scores “strong” or “green” on Five Essentials survey for Collaborative
Teachers.

e Measure 9.03: School scores “strong” or “green” on Five Essentials survey for Involved Families.

e Measure 9.04: School scores “strong” or “green” on Five Essentials Survey for Supportive
Environment.™

e Measure 9.05: School scores “strong or “green” on Five Essentials Survey for Ambitious
Instruction.

GOAL 10: Great Lakes Academy consistently maintains school wide systems for tracking student
and school metrics.

Measure 10.01: Attendance and student data is entered daily.
Measure 10.02: Interim tests are graded and entered onto school’s data system within 7 days of exams.
Measure 10.03: Grades reports are sent to families on a weekly basis.

Measure 10.04: Individual student academic and behavioral data is updated on school’s student
information system on a weekly basis.

° We note that in the first three years of operation, our budgets do not balance due to our slow growth model, but due to our initial cash influx in
start-up, we do not ever run a deficit that is greater than our cash reserves.
0 The Five Essentials Survey is a survey created by the University of Chicago consortium on Chicago School research to measure the strength of
schools in five key areas: 1. Effective leaders, 2. Collaborative teachers, 3. Involved Families, 4. Supportive Environment and 5. Ambitious
Instruction. See http://ccsr.uchicago.edu/surveys. The school can give teachers the survey in early years, and students the survey by 6™ grade. If
and when the parent survey becomes available, we will use that survey as well. In Y1-Y5, we plan to read the student section of the survey aloud
to students to gather data on Measures 9.04 and 9.05.
™ This measure is not available until students can take the survey in 6™ grade; in Y1-Y5, we plan to read the student section of the survey aloud to
fztudents to gather data on Measures 9.04 and 9.05.

Ibid.
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APPENDIX B.5
BUILDING EXCELLENT SCHOOLS FELLOWSHIP DESCRIPTION

The mission of Building Excellent Schools (BES) is to identify, develop, and support school leaders who
have the capacity to design, found, lead, and sustain consistently high performing schools and who view
solid academic achievement as a necessity for transforming children’s lives. BES develops in leaders the
skills to: articulate a powerful mission and vision; translate that mission and vision into reality;
successfully share the mission and vision with others and build strong community support; recruit and
develop a powerful school team, and thus develop the skills of others; and, most importantly, drive
student achievement for the children and families within the community.

Building Excellent Schools works with high capacity, community-minded, and committed individuals and
teams to transform the quality of public—especially urban—education through the development of new,
independently managed schools that are unambiguously focused on academic excellence. Building
Excellent Schools has made a multi-year commitment to establishing, supporting, and sustaining the
schools founded through the BES Fellowship — working closely with the local leader and team during the
planning and start-up phases to support the execution of high quality public education.

The Fellowship

The BES Fellowship includes the following elements: in-school observations of the highest performing
schools across the country and consultations with school principals and their senior staff; training towards
and intensive supports for the development of a high quality school design that encompasses all academic,
governance, and business elements; leadership residency at a high performing charter school and
continuous networking opportunities with high performing school leaders. In collaboration with schools
across the country, BES has documented field-tested best practices and has developed leadership training
materials recognized for their strong ability to deliver trained leaders and quality public schools. The
Fellowship is complimented by ongoing support through its Connect to Excellence program, which
comprehensively supports all action planning and start-up phases and responsibilities.

In addition to the services described above, Building Excellent Schools includes the following
programmatic components:

o Dedicated training space for leadership seminars and off-site school “action team” meetings.
Opportunities for cross fertilization of ideas and best practices with other BES leaders through a
regular series of informal events and focused workshops.

e Development of additional leadership trainers, recruited from the graduates of Building Excellent
Schools.

Unlike other school leadership training programs, which are delivered in an academic environment over a
period of days or at most weeks, BES provides participating charter school leaders with over 100 days of
training and support, regular, sustained and ongoing feedback and support, grounded in practice and
customized to the specific circumstances of each school.
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List of Schools Studied in 2012-13 BES Fellowship

A full list of the 45 schools studied in the 2012-2013 BES Fellowship is below. In addition, we have
underlined new schools (those within the first two years of operation) whose study provided specific
insight into successful charter start-up.

©ooNouk~wWdNE

Nashville Preparatory (BES school, Nashville, TN)

Liberty Collegiate Academy (BES school, Nashville, TN)
Cornerstone Preparatory (BES trained leader, Memphis, TN)
Freedom Preparatory (BES school, Memphis, TN)

Memphis College Preparatory (BES school, Memphis, TN)
Collegiate School of Memphis (BES trained leader, Memphis, TN)
Memphis Grizzlies Preparatory (BES trained leader, Memphis, TN)
Aurora Academy (BES school, Memphis, TN)

North Star Academy Elementary (Newark, NJ)

. North Star Academy Middle (Newark, NJ)

. North Star Academy High (Newark NJ)

. Robert Treat Academy (Newark, NJ)

. Troy Preparatory (Troy, NY)

. Akili Academy (BES school, New Orleans, LA)

. SciAcademy (New Orleans, LA)

. Harriet Tubman (New Orleans, LA)

. KIPP Academy Lynn (Lynn, MA)

. Excel Academy East Boston (BES school, Boston, MA)

. Excel Academy Chelsea (BES school, Boston MA)

. Excel Academy Orient Heights (BES school, Boston, MA)

. Boston Preparatory (BES school, Boston, MA)

. MATCH High School (Boston, MA)

. MATCH Middle School (Boston, MA)

. MATCH Community Day Elementary School (Boston, MA)

. Boston Collegiate (Boston, MA)

. Brooke Roslindale (Boston, MA)

. Brooke Mattapan (Boston, MA)

. Roxbury Preparatory, Lucy Stone Campus (Boston, MA)

. Roxbury Preparatory, Mission Hill Campus (Boston, MA)

. Democracy Preparatory (BES school, Harlem, NY)

. Democracy Preparatory, Endurance (BES school, Harlem, NY)
. Demacracy Preparatory Harlem Elementary (BES school, Harlem, NY)
. South Bronx Classical (BES school, Harlem, NY)

. Coney Island Preparatory (BES school, Brooklyn, NY)

. Brownsville Ascend (Brooklyn, NY)

. Crown Preparatory (BES school, Los Angeles, CA)

. Valor Academy (BES school, Los Angeles, CA)

. Futuro Preparatory (BES school, Los Angeles, CA)

. Equitas Academy (BES school, Los Angeles, CA)

. Endeavor College Preparatory (BES school, Los Angeles, CA)
. Capitol Collegiate Academy (BES school, Sacramento, CA)

. Columbus Collegiate Academy Main Campus (BES school, Columbus, OH)
. Columbus Collegiate Academy West Campus (BES school, Columbus, OH)
. E Prep Village Academy (BES school, Cleveland, OH)

. E Prep Middle School (BES school, Cleveland, OH)
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APPENDIX B.6:

ANNUAL BOARD OPERATIONS CALENDAR

Note: The following calendar should be reviewed and updated yearly.

RegularBoard Activity Approximate Date
L Fiscal year begins July 1
2 Conduct Board Self-Evaluation March-April (do shortly before evaluating
Executive Director)
3. Evaluate Executive Director March-May
4 Review and update Board policies and March-May (do concurrentto Board and
personnelpolicies Executive Director evaluations)
5 Conduct Board Retreat (address board self- May
evaluation results, team building, review
strategic plan, setannual Fundraising plan and
goals, etc.)
6. Begin recruiting new Board Directors January (should be done continuously)
I Conduct strategic planning to produce organizational | May-July
goals and resources need to reach goals
8. Elect new Board Directors June
9. Select firm for annual audit June
10. | Establish Executive Director's goals for next year June (as organizational goals are realized from
(as produced from strategic planning, charter planning)
contract, administrator annual review process)
11. | Hold Annual Strategic Planning Meeting June
12. | Ensure filing of annualaudit End of November (by December 1)
13. Approve next year's budget March-May
14. Develop fundraising plan July-August-September
15. | Conductsecond board retreat (address board August (in time to orient new Board directors
orientation/training, re-organize or form new soon after they join the board)
committees based on goals from strategic plan,
develop work plans, update board operations
calendar, review planning status, etc.)
16. | conduct fund-raising plan September-May
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APPENDIX B.7:
GOVERNANCE PLAN

GREAT LAKES ACADEMY
CHARTER SCHOOL

Governance Plan

Table of Contents:

Board Bylaws, p. 2

Conflicts of Interest Policy, p. 11

Division of Responsibilities between Board and Executive Director, p.14
Consent Agendas, p. 16

Sample Agenda, p. 17

Sample Organizational Dashboards, p. 18
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Bylaws
of
Great Lakes Academy Inc.
(an Hlinois not-for-profit corporation)

NAME AND CORPORATE PURPOSES

GENERAL PURPOSES

The name of the organization shall be Great Lakes Academy Inc. The purposes for which Great Lakes
Academy Inc., an lllinois not-for profit corporation (the “Corporation”), is organized are:
1. To operate exclusively for charitable, educational, religious or scientific purposes within the

meaning of Section 501(c)(3) of the Internal Revenue Code of 1986, as amended (or the
corresponding provision of any future United States Internal Revenue Law) (the “Code™); and

2. Subject to, and within the limits of the purpose set forth in paragraph 1 above, the Corporation’s
purpose is also to prepare K-8 students to excel in and graduate from high school and college.

STATEMENT OF NONDISCRIMINATION

The Corporation shall not directly or indirectly discriminate against any person or organization because of race,
color, gender, age, religion, disability, national origin, ancestry, marital status, sexual preference, parental
status, military discharge status or source of income.

POWERS AND LIMITATIONS

1. The Corporation, being organized exclusively for charitable and educational purposes, may make
distributions to organizations that qualify as exempt organizations under section 501(c)(3) of the Code.

2. No part of the net earnings of the Corporation shall inure to the benefit of, or be distributable to its
directors, officers or other private persons, except that the Corporation shall be authorized and empowered to
pay reasonable compensation for services rendered and to make payments and distributions in furtherance of the
purposes set forth in Section A above, and no Director or officer of the Corporation or any private individual
shall be entitled to share in any distribution of any of the assets of the Corporation upon its dissolution.

3. No substantial part of the activities of the Corporation shall consist of carrying on propaganda, or
otherwise attempting to influence legislation except as may otherwise be permitted in accordance with an
election pursuant to Section 501(h) of the Code; nor shall it in any manner or to any extent participate in or
intervene in (including the publishing or distribution of statements) any political campaign on behalf of any
candidate for public office; nor shall the Corporation engage in any activities that are unlawful under applicable
federal, state or local laws.

4. Notwithstanding any other provision of these Bylaws, the Corporation shall not carry on any other
activities not permitted to be carried on (1) by a corporation exempt from federal income tax under section 501
(c)(3) of the Code or (2) by a corporation, contributions to which are deductible under section 170 (c)(2) of the
Code.
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PRINCIPAL OFFICE

The Corporation shall continuously maintain in the State of Illinois a registered office and a registered agent
whose office is identical with such registered office. The Corporation may have other offices within or without
the state and need not be identical with the principal office in the State of Illinois. The address of the registered
office and registered agent may be changed from time to time by the Board of Directors of the Corporation (the
“Board”). The initial registered office of the Corporation shall be at 415 E. North Water Street, Unit 604W,
Chicago, Illinois 60611, and the name of the initial registered agent shall be Katherine P. Myers.

MEMBERSHIP

There shall be no members of the Corporation, and the organization shall be governed by a self-perpetuating
board of directors.

BOARD OF DIRECTORS

GENERAL POWERS

The affairs and owerall policy of the Corporation shall be administered by, and under the supervision of, the
Board. The members of the Board (the “Directors”) need not be residents of the State of lllinois.

NUMBER AND TENURE

The number of Directors shall initially be [nine]. The number of Directors may be fixed or changed from time
to time, within a minimum of five (5) and a maximum of fifteen (15) by resolution of the Board without
amendment to these Bylaws. The Executive Director of the Corporation, if one is elected or appointed by the
Board, shall be an ex-officio non-voting member of the Board for purposes of notice and quorum but shall not
be elected for a term as a Director and shall not count towards the minimum or maximum number of Directors
for purposes of this Section B of Article 1ll. The Board may, from time to time, by amendment of these
Bylaws, change the minimum and maximum number of Directors, but in no case shall the minimum number of
Directors be less than five (5). Each Director shall hold office for a term of three (3) years unless the Board
shall expressly resolve to elect a Director for a shorter term. Beginning after the date of the implementation of
these bylaws, the first Board election shall provide for staggered terms of office so that, as nearly as practicable,
one-third (1/3) of the Directors shall thereafter be elected at each annual meeting of the Board. Directors shall
not be permitted to serve more than two (2) consecutive terms. Notwithstanding the foregoing, the initial
members of the Board shall have terms fixed by resolution of the Board.

QUALIFICATIONS

Those who seek to be Directors of the Corporation must abide in all respects with the corporate policies set
forth in these Bylaws and must characterize personal commitment to the values of the Corporation.

ELECTION

Directors shall be elected at the annual meeting of the Board. Directors shall be elected by a majority vote of
the Directors present at such meeting, provided that there is a quorum present. Directors so elected shall serve a
term beginning on the date of his or her appointment. Each Director shall hold office until the first of the
following to occur: (i) his or her successor shall have been duly elected and shall have qualified; (i) his or her
death or disability; (iii) he or she shall resign in writing; or (iv) he or she shall have been removed in the manner

hereinafter provided.

3
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RESIGNATIONAND REMOVAL

Any Director may resign at any time by giving written notice to the Chair of the Board. Such resignation,
which may or may not be made contingent on formal acceptance, shall take effect on the date of receipt or at
any later time specified therein; provided, however, that if such resignation would cause the number of
Directors to be less than the minimum as provided in Section B of this Article 111, such resignation shall not be
effective until a successor Director is elected by the Board. Any member of the Board may be removed with or
without cause at any time by resolution adopted by a majority of the Board.

VACANCIES

Notwithstanding Section D above, any vacancy occurring in the Board, including, without limitation, a vacancy
by reason of an increase in the number of Directors and a vacancy as a result of the resignation or removal of a
Director, shall be filled by the Board as soon as is practicable and shall require approval by a two-thirds (2/3)
vote of the remaining Directors. A Director so elected to fill a vacancy shall be elected for the unexpired term
of his or her predecessor in office. If a vacancy is filled pursuant to this Section and there is no applicable
predecessor in office, then the new Director’s term shall be concurrent with the term of the upcoming Board
election conducted pursuant to Section D of this Article 1lI.

DIRECTORS

Members of the Board of Directors:

Q)] Shall receive no payment of honoraria, excepting reimbursement for expenses incurred in
performance of voluntary Corporation activities in accordance with Corporation policies.

(i) Shall serve the Corporation with the highest degree of undivided duty, loyalty, and care and shall
undertake no enterprise to profit personally from their position with the Corporation.

(iif) Al participants in Board work are bound by the Code of Conduct, Conflict of Interest and
Confidentiality policy statements.

(iv)  Shall have no direct or indirect financial interest in the assets or leases of the Corporation; any
Director who individually or as part of a business or professional firm is involved in the business
transactions or current professional services of the Corporation shall disclose this relationship
and shall not participate in any vote taken with respect to such transactions or services.

MEETINGS OF THE BOARD OF DIRECTORS

PUBLIC MEETINGS ANDNOTICE

The Board shall in all respects comply with Illinois® Open Meetings Act, 5 ILCS 120 et seq. (the “Open
Meetings Act”), by making its meetings open to the public. Notice of regular meetings shall be made in
accordance with the Open Meetings Act.

MANNER OF ACTING
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Except as provided by applicable law, these Bylaws or the Articles of Incorporation of the Corporation (the
“Articles”), any decision, action, approval or consent required or permitted to be taken by the Board of
Directors may be taken by the Directors only (i) with approval by a majority of the votes by Directors present at
a meeting at which a quorum is present, or (i) by written consent in accordance with applicable law.

COMMITTEES

COMMITTEES

The Board shall have power to appoint committees for the purpose of conducting certain aspects of the
corporate business not otherwise delegated. Committees may not act on behalf of, and have no authority to
bind, the Corporation. The designation of such committees shall not operate to relieve the Board, or any
individual Director, of any responsibility imposed upon it, her or him by law. The Chair or the chairperson of
any committee may create an ad hoc committee or sub-committee. The creation, purpose and membership of
any such ad hoc committee or subcommittee shall be reported to the Board. Each committee may adopt rules
for its own governance not inconsistent with these Bylaws or with rules adopted by the Board.

GOVERNANCE COMMITTEE

There shall be a standing nominating committee, known as the Governance Committee. The Governance
Committee shall be composed of at least three (3) persons recommended by the Chair and elected by the Board
of Directors at its annual meeting. Each Governance Committee member shall serve a term of two (2) years,
and these terms shall be staggered to ensure continuity of committee membership. The Governance Committee
shall elect its own chair. The duties of the Governance Committee shall be: (i) to study the qualifications of
candidates and present a slate of the best qualified as nominees for the vacant Director positions on the Board,;
() to present a slate of nominees for Officers to the Board for election at the annual meeting; (iii) to
recommend candidates to the Board to fill vacancies that arise outside the regular nominating process; (iv) to
provide ongoing orientation to Directors; (v) to oversee an annual Executive Director assessment process to
ensure optimum performance; and (vi) to recommend the appointment of a past Chair to the Board, if necessary,
in the interests of continuity.

OFFICERS AND AGENTS

OFFICERS

The officers of the Corporation shall consist of a Chair, a Vice Chair, an Executive Director, a Secretary and a
Treasurer, and may also include such other officers as may be elected in accordance with the provisions of this
Article, each of whom shall be elected by the Board. The Board of Directors may elect or appoint such other

officers as it shall deem desirable, such officers to have the authority and perform the duties prescribed, from

time to time, by the Board. The Executive Director will be an advisory, non-voting member of the Board (ex

officio).

CHAIR

The Chair shall convene, and preside at, regularly scheduled Board meetings, and shall arrange for other
members of the Board to preside at each meeting. The Chair shall concentrate on the business affairs of the
Corporation and bring to the attention of the Board any matter that she or he believes requires the attention or
action of the Board. In general, the Board Chair shall perform such duties as from time to time may be
prescribed by the Board or these Bylaws.
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VICE CHAIR

During the absence or disability of the Chair, the Vice Chair shall exercise all of the functions of the Chair. The
Vice Chair shall have such powers and discharge such duties as may be assigned to him or her from time to
time by the Board.

SECRETARY

The Secretary shall: (a) be responsible for the keeping of the minutes of the Board and committee meetings in
one or more books provided for that purpose and shall submit such minutes to the Board within thirty (30) days
of such meeting; (b) see that all notices are duly given in accordance with the provisions of these Bylaws or as
required by law; (c) be custodian of the corporate records, including, but not limited to, keeping a register of the
post office address of each Director, which shall be furnished to the Secretary by each Director; (d) have the
authority to certify the bylaws, resolutions of the Board of Directors and committees thereof, and other
documents of the Corporation as true and correct copies thereof, and (e) in general, discharge all duties incident
to the office of secretary and such other duties as from time to time may be assigned to him or her by the Chair
or by the Board.

TREASURER

The Treasurer shall: (a) oversee that the Corporation maintain adequate financial books; (b) oversee the regular
books of account of the Corporation, and make them available for inspection to the Directors; (c) render to the
Board from time to time as may be required of him or her, an account of the financial condition of the
Corporation; (d) oversee all funds and securities of the Corporation; (€) oversee that the Corporation deposit all
such moneys in the name of the Corporation in such banks, trust companies or other depositories as shall be
selected in accordance with the provisions of these Bylaws; and (g) in general, discharge all duties incident to
the office of treasurer, and such other duties as may be assigned to him or her by the Chair or by the Board.

EXECUTIVE DIRECTOR

The Executive Director is an advisory, ex officio non-voting member of the Board, and is the Chief Executive
Officer of the organization. S/he shall have such powers and discharge such duties as may be assigned to him
or her from time to time by the Board. The term of office of the Executive Director shall be such term as set by
the Board. The annual salary paid to the Executive Director shall be determined by the Board.

DELEGATIONOFAUTHORITY

In the event that the office of the Chair becomes vacant, the Vice-Chair shall become Chair for the unexpired
portion of the term or until the Chair is replaced. In the event that the office of Vice-Chair or Secretary or
Treasurer becomes vacant, the Chair shall appoint interim Officers to fill such vacant offices until a scheduled
meeting of the Board can be held. In case of the absence of any officer of the Corporation, or for any other
reason that it may deem sufficient, the Board may either delegate the powers or duties of such officer to any
Director or employee of the Corporation for a time specified by the Board, or may eliminate some or all of such
powers or duties of such officer, provided a majority of the entire Board concurs therewith.

ELECTIONAND TERM OF OFFICE

The Governance Committee shall present a slate of Officers to the Board of Directors. The nominated Officers
shall be drawn from among the members of the Board of Directors. The election of Officers shall be held at the

6
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annual meeting of the Board. The Officers of the Corporation shall be elected by the Board for a term of one
(1) year at a meeting of the Directors. If the election of officers shall not be held at such meeting, such election
shall be held as soon thereafter as conveniently may be. Newly elected Officers shall take office on July 1
following the close of the meeting at which they are elected. Each officer shall hold office until the first of the
following to occur: (i) his or her successor shall have been duly elected and shall have qualified; (i) his or her
death or disability (iii) he or she shall resign in writing; or (iv) he or she shall have been removed in the manner
hereinafter provided. Election or appointment of an Officer or agent shall not in itself create contract rights.

REMOVAL

Any Officer or agent may be removed by the Board whenever, in its judgment, the best interest of the
Corporation would be served thereby, but such removal shall be without prejudice to the contract rights, if any,
of the person so removed.

VACANCIES

A vacancy in any office because of death, resignation, removal, disqualification or otherwise may be filled by
the Board for the unexpired portion of the term.

ADVISORY COUNCILS OR BOARDS

The Board may, from time to time, appoint advisory boards or special councils for specific purposes that do not
require corporate action. The composition of such advisory groups may include persons with professional skills
or special experience necessary to advise and inform the Board. Such advisory groups shall not have the
authority to commit the Corporation to any legal contracts or agreements whether or not related to the business
of the Corporation. The Board shall not lend “apparent authority” to such advisory groups, and all related
corporate resolutions shall expressly limit the group’s authority in this respect.

EINANCIAL POLICIES

FISCAL YEAR

The fiscal year of the Corporation shall be from July 1stto June 30th.
SALE OF ASSETS

A sale, lease, exchange, mortgage, pledge or other disposition of property or assets of the Corporation outside
the normal course of business may be made by the Board upon such terms and conditions and for such
consideration, which may consist in whole or in part of cash or property, real or personal, as may be authorized
by the Board; provided, however, that a sale, lease, exchange or other disposition of all or substantially all the
property and assets of the Corporation shall be authorized only upon receiving the affirmative vote of three-
fourths (3/4) of the Directors then in office.

CONTRACTS

The Board may authorize any officer or officers, agent or agents, in addition to the officers so authorized by
these Bylaws, to enter into any contracts or execute and deliver any instrument in the name of, and on behalf of,
the Corporation, and such authority may be general or confined to specific instances.

LOANS
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No loans shall be contracted on behalf of the Corporation and no evidence of indebtedness shall be issued in its
name unless authorized by a resolution of the Board. Such authority may be general or confined to specific
instances.

CHECKS,DRAFTS.ETC.

All checks, wire transfers, drafts or other orders for the payment of money, notes or other evidence of
indebtedness issued in the name of the Corporation, shall be signed by such Officer or Officers, agent or agents
of the Corporation and in such manner as shall from time to time be determined by resolution of the Board. The
Executive Director is authorized to negotiate contracts for the purchase of goods or services in furtherance of
the corporate objectives. Items exceeding $10,000 shall require the signature of the Treasurer in addition to the
signature of the Executive Director.

DEPOSITS

The Board of Directors may designate such fiscal agents, investment advisors and custodians to direct the
management of the Corporation’s assets. The Board of Directors may at any time, with or without cause,
discontinue the use of the services of any such fiscal agent, investment advisor or custodian.

GIFTS

The Board or the Chair may accept, on behalf of the Corporation, any contribution, gift, bequest or devise for
the general purposes or for any special purpose of the Corporation.

INDEMNIFICATION OF DIRECTORS AND OFFICERS

The Corporation shall, to the fullest extent now or hereafter permitted by law, indemnify any person (and/or
such person’s estate) made, or threatened to be made, a party to any action or proceeding by reason of the fact
that such person was an associate, director, officer or other agent of the Corporation, or of any other
organization served by him or her in any capacity at the request of the Corporation, against judgments, fines,
amounts paid in settlement and reasonable expenses, including attorneys' fees. The Corporation shall purchase
and maintain insurance on behalf of any person who is or was a director, officer, employee or agent of the
Corporation, or who is or was serving at the request of the Corporation as a director, officer, employee or agent
of another corporation, partnership, joint venture, trust or other enterprise, against any liability asserted against
such person and incurred by such person in any such capacity, or arising out of his or her status as such,
whether or not the Corporation would have the power to indemnify such person against such liability under the
provisions of this Article.

MISCELLANEOUS

TAX-EXEMPT ORGANIZATION

The Corporation shall function as an organization qualifying under Section 501(c)(3) of the Code.

NOT FORPROFIT CORPORATION
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The Corporation shall have all of the general powers set forth in the provisions of the Illinois General Not For
Profit Corporation Act of 1986, as amended, together with the power to solicit and receive grants, contributions
and bequests for any corporate purpose and the power to maintain a fund or funds of real or personal property
for any corporate purposes, provided, however, that the Corporation shall not have the power to engage in any
activities which are not in furtherance of its purposes as set forth in Article 1. The Corporation shall have the
right to exercise such other powers as now are, or hereafter may be, conferred by law upon a corporation
organized for the purposes hereinabove set forth or necessary or incidental to the powers so conferred, or
conducive to the furtherance thereof.

GENERAL LIMITATIONS

The Corporation shall neither have nor exercise any power, nor shall it directly or indirectly engage in any
activity, that would (a) prevent it from obtaining an exemption from Federal income taxation as a corporation
described in Section 501(c)(3) of the Code, or (b) cause it to lose such exempt status. The Corporation shall not
be operated for the purpose of carrying on a trade or business for profit.

PRIVATE FOUNDATION

If for any period the Corporation is a private foundation as defined in Section 509 of the Code, then during such
period, the Corporation shall be subject to the following restrictions and prohibitions:

a. The Corporation shall not engage in any act of self-dealing as defined in Section 4941(d) of the
Code.

b. The Corporation shall distribute its income for each taxable year at such time and in such manner
as not to become subject to the tax on undistributed income imposed by Section 4942 of the
Code.

c. The Corporation shall not retain any excess business holdings as defined in Section 4943(c) of the
Code.

d. The Corporation shall not make any investments in such manner as to subject it to tax under

Section 4944 of the Code.

e. The Corporation shall not make any taxable expenditures as defined in Section 4945(d) of the
Code.

DISSOLUTION

Upon the dissolution of the Corporation and after paying or making provisions for the payment of all liabilities
and obligations of the Corporation, the Board of Directors shall, pursuant to a plan of dissolution, distribute the
Corporation’s assets to such organization or organizations organized and operated exclusively for charitable,
educational, religious, or scientific purposes, as shall at such time qualify as exempt organization(s) under
Section 501(c)(1) or Section 501(c)(3) of the Code, as the Board of Directors shall determine.

EFFECT

The provisions of this Article shall be effective at all times, and notwithstanding merger, consolidation,
reorganization, termination, dissolution or winding up of the Corporation, voluntarily or involuntarily, or by
operation of law or any other provision hereof.
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AMENDMENTS

The Articles and these Bylaws may be altered, amended or repealed, and new articles of incorporation and
bylaws may be adopted by a two-thirds (2/3) majority of the Directors present at any regular meeting or any
special meeting called for that purpose. Notice of the proposed amendment (including the suggested text of the
change) shall be given in writing to all Directors at least fifteen (15) days before the meeting at which the vote
thereon is to be taken, and shall identify the persons proposing the amendment.

SEVERABILITY

The invalidity or unenforceability of any provision in these Bylaws shall not affect the validity or enforceability
of the remaining provisions.

DIRECTORCONFLICT OF INTEREST

Directors should scrupulously avoid transactions in which the Director has a personal or material financial
interest, or with entities of which the Director is an officer, director or general partner. Therefore, the policy of
the Corporation concerning conflict of interest and matters involved with compensation of employees has been
set forth and attached hereto as Addendum A to these Bylaws.

BOOKS AND RECORDS

The Corporation, at its offices, shall keep correct and complete books and records of account and shall also keep
minutes of the proceedings of its Board and committees, and shall keep a record of the names and addresses of
all Board and committee members. All books and records of the Corporation may be inspected by a Director, or
his or her agent or attorney at any reasonable time.
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ADDENDUM A TO BYLAWS OF
GREAT LAKES ACADEMY INC.
CONFLICT OF INTEREST POLICY

Purpose:

The purpose of the conflict of interest policy is to protect Great Lakes Academy’s interests when it is
contemplating entering into a transaction or arrangement that might benefit the private interest of an officer,
director, employee of Great Lakes Academy, or their family members. This policy is intended to supplement
but not replace any applicable state laws governing conflicts of interest applicable to nonprofit and charitable
corporations.

Definitions:

1. Interested Person: Any director, officer, key employee or member of a committee with Board-delegated
powers, who has a direct or indirect financial interest, as defined below, is an Interested Person.

2. Financial Interest: A person has a financial interest if the person has, directly or indirectly, through business,
investment, or through a family member:

a. An ownership or investment interest in any entity with which Great Lakes Academy has a
transaction or arrangement.

b. A compensation arrangement with Great Lakes Academy or with any entity or individual with which
Great Lakes Academy has a transaction or arrangement, or

c. A potential ownership or investment interest in, or compensation arrangement with any entity or
individual with which Great Lakes Academy is negotiating a transaction or arrangement.

3. Family Member. The term “family member” shall include the spouse, life partner, parent, child, sibling, and
mother-, father-, sister-, or brother-in-law of a person.

a. Compensation includes direct and indirect compensation, as well as gifts or favors that are not
insubstantial.

Procedures:

1. Duty to Disclose: In connection with any actual or possible conflict of interest, an Interested Person must
disclose the existence of the financial interest and be given the opportunity to disclose all material facts to
the directors and members of committees considering the proposed transaction or arrangement.

2. Procedures for Addressing the Conflict of Interest

a. When an Interested Person who is NOT a director determines that he/she should not make a decision
because of a financial interest, he/she should submit a written disclosure of the financial interest to
his/her immediate supervisor.  The supervisor shall immediately reassign the matter to another
employee and shall forward the disclosure notice to the Executive Director, who shall record the
employee’s disqualification. In the case of an Interested Person who is head of an agency, this
determination and disclosure shall be made in writing to his/her appointing authority (i.e. the Board).

b. Interested Persons who are directors:

I. Material financial interest in a contract: Where a director has a personal, material
financial interest in a contract, the financial interest will be reviewed to determine a
remote or non-interest exception apply. An Interested Person may make a presentation at
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a Board meeting, but after such presentation, he/she shall leave the meeting during the
discussion of, and the vote on, the transaction or arrangement involving the possible
conflict of interest. If the Board determines that no applicable remote or noninterest
exceptions apply, the Board must either: (1) not enter into the contract; or (2) prior to the
Board of Director’s discussion of and/or taking any action on the contract at issue, the
Board member must resign from the Board of Directors. The resignation shall be made
part of the Board’s official record.

All__other (non-contract) financial _interests: Directors shall disclose a disqualifying
interest at the meeting during which consideration of the decision takes place. This
disclosure shall be made part of the Board’s official record. The Board member shall
refrain from participating in the decision in any way (i.e., the Board member with the
disqualifying interest shall refrain from voting on the matter and shall leave the room
during Board discussion and when the final vote is taken) and comply with any
applicable provisions of the Charter School bylaws. If a more advantageous transaction
or arrangement is not reasonably possible under the circumstances, the Board shall
determine by a majority vote of the disinterested directors whether the transaction or
arrangement is in Great Lakes Academy’s best interest, for its own benefit, and whether it
is fair and reasonable. In conformity with the above determination, it shall make its
decision as to whether to enter into the transaction or arrangement.

3. Violations of the Conflicts of Interest Policy

a.

If the Board has reasonable cause to believe an Interested Person has failed to disclose actual or
possible conflicts of interest, it shall inform the Interested Person of the basis for such belief and
afford them an opportunity to explain the alleged failure to disclose.

If after hearing the Interested Person’s response and after making further investigation as warranted
by the circumstances the Board determines the Interested Person has failed to disclose an actual or
possible conflict of interest, it shall take appropriate disciplinary and corrective action, and/or up to
removal from the Board or immediate termination, as may be applicable.

Records of Proceeding:

The minutes of the Board and all committees with Board-delegated powers shall contain:

a. The names of the persons who disclosed or otherwise were found to have a financial interest in

b.

connection with an actual or possible conflict of interest, the nature of the financial interest, any
action taken to determine whether a conflict of interest was present and the governing board of
director’s decision as to whether a conflict of interest in fact existed.

The names of the persons who were present for discussions and votes relating to the transaction or
arrangement, the content of the discussion, including any alternatives to the proposed transaction or
arrangement, and a record of any votes taken in connection with the proceedings.

Annual Statements:

Each director, officer, and member of a committee with Board-delegated powers shall annually sign a statement
that affirms such person:

a. Has received a copy of this Conflict of Interest Policy.
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b. Has read and understands the Policy.

Has agreed to comply with the Policy.

Understands Great Lakes Academy is a nonprofit public benefit corporation which operates a public
charter school, and that in order to maintain its federal tax exemption, it must engage primarily in
activities that accomplish one or more of its tax-exempt purposes.

oo

Periodic Reviews:

To ensure Great Lakes Academy operates in a manner consistent with charitable purposes and does not engage
in activities that could jeopardize its tax-exempt status, periodic reviews shall be conducted.

This policy shall also be reviewed annually by each member of the Board. Any changes to the policy shall be
communicated immediately to all Interested Persons.

ACKNOWLEDGEMENT OF GREAT LAKES ACADEMY’S CONFLICT OF INTEREST PoLICY

I , Great Lakes Academy director, officer, or committee member
with Board-delegated powers, have received a copy of the Conflict of Interest Policy. | have read and
understand the Conflict of Interest Policy, and | agree to the terms and conditions that are set out in this Policy.

| understand that Great Lakes Academy is a nonprofit public benefit corporation, and in order to
maintain its tax exemption, it must engage primarily in activities which accomplish one or more of its tax-
exempt purposes. | also understand that Great Lakes Academy is a public charter school, and is also subject to
the conflict of interest laws applicable to public charter schools.

Date:

[NAME], [TITLE]
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Division of Responsibilities between

Board and Executive Director

(Adapted from “Building and Managing an Effective Board of Directors,”
Center for Nonprofit Management in Southern California)

This chart describes the roles and responsibilities of the board and the Executive Director in critical areas. This
chart should be reviewed on an annual basis and updated if necessary.

Responsibil