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Team

Name

Jackie Menoni

Taranika Sanders

Mary Rawlins

Anna Vargas

Michelle Velez

Matt Cohen

Maureen Hellwig

Corey Deanes

Angela Field

Wilma Rodriguez

Team meetings

Date Participants

02/28/2018 ALL

Role

Principal

Assistant Principal

Counselor

4th Grade ELA

3rd Grade Math

1st Grade ELA

Community Rep LSC

Parent Rep LSC

7th Grade ELA

K-8 Art

Email

jimenoni@cps.edu

tpsanders@cps.edu

marawlins@cps.edu

abalas@cps.edu

mvelez13@cps.edu

mcohen2@cps.edu

maureen.hellwig@gmail.com

awentworth@cps.edu

wirodriguez@cps.edu

Topic

Rollout

Access

Has access

Has access

Has access

Has access

Has access

Has access

No Access

No Access

Has access

Has access


https://ciwp.cps.edu/
https://ciwp.cps.edu/school-plans/116

03/08/2018 ALL SEF

03/22/2018 ALL SEF

04/05/2018 ALL Strategy Writing
04/19/2018 ALL Strategy Writing
05/03/2018 ALL Strategy & Action Steps
03/29/2018 ALL Strategy & Action Steps
03/15/2018 ALL SEF

School Excellence Framework

Culture of & Structure for Continuous Improvement 4 of 4 complete

Leadership & Collective Responsibility: Score

Leadership & Collective Responsibility is characterized by an unwavering commitment to fulfilling a shared vision of success. There is
a clear focus and high expectations for staff and students, motivating the entire school community to continue striving for success for 1 23 4
every student.



Consistent messaging of the previous CIWP at opening PD (3 buckets), school improvement days, and committee work:
The Eagle Way: Be Safe, Be Responsible, Be Respectful (PBIS)

Development and Implementation of the School Environment Checklist- to ensure equitable learning environments throughout the
building.

Instituting school wide bulletin boards that highlight pertinent points of the school’s vision including, Social Emotional strategies
and habits of mind; the Marker Boards through the building to ensure that communication of standards, essential questions,
vocabulary and homework are standardized in each classroom; the IB Learning Profiles and PBIS updates

Teacher Committee Teams- the development of collective responsibility to create a shared focus and develop actionable tasks to
move our learning environment forward. Problem solving for the collective environment. These committees includes teacher voice
and a space for solution finding. Please see the above Standard for evidence of teacher led committee work driving the culture of
the school.

2 Major Teams
ILT
Climate & Culture

4 School-Wide Committees
Fun Squad

MTSS

School Showcase

Parent Engagement

Curriculum Expectations:
Ed Tech Software: Lexia, Dreambox, iXL
Engage New York in all K-8

IB Coordinator- leading grade levels, reviewing unit plans and providing feedback.

Attendance Committee- a separate committee from the ILT that is charged with monitoring, working with families, communication,
supporting children for collective attendance goals for high risk students.

Teacher are in leaderships programs (Change Agent Fellowship)
Master’s program for counselor
Opportunity Culture Team

Guide for Leadership & Collective Responsibility

o Set the direction and create a sense of purpose by building consensus on and implementing a shared vision.
= Consider the demographics of the school community in developing a shared vision.
= Help stakeholders understand the relationship between the school’s vision and their initiatives and priorities.
= Consistently use informal and formal opportunities to champion and articulate the vision.
= Act in ways that consistently reflect the school’s core values, beliefs, and priorities in order to establish trust.
= Ensure the school’s identity, vision, and mission drive school decisions.
= Use the Multi-Tiered System of Support framework as a standard for how to distribute leadership and make significant decisions both academically
and social-emotionally.
o Inspire a culture of collective responsibility for the success of ALL students in the whole school (not solely teacher’s own students).
o« Empower others to make or influence significant decisions.
= Build shared leadership structures and opportunities for job-embedded leadership training and development.
= Capitalize on the leadership skills of others.
= Constantly listen and synthesize what is heard, and learn from all sources.
o Employ the skills to effectively manage change.
= Master skills associated with large-scale strategic planning processes and implementation of such plans.
= Steer through the challenges associated with making improvements, both large and small.
= Create and sustain a coherent instructional program (coordinated and consistent) with learning goals.
o Use the CPS Framework for Teaching to ground instructional guidance and coaching.
= Model ambitious goals for teaching and learning for all students, including priority groups.
= Draw from the best available evidence to inform instructional improvement decisions.
o Enable staff to focus and prioritize what matters most.
s Buffer staff from external distractions to the school’s priorities and goals.
= Limit school improvement goals to a few high leverage activities.
s Prioritize teaching challenging content, engaging students in learning, rigor and ways to raise achievement.

Evidence, Measures, and Standards



EVIDENCE, MEASURES, AND STANDARDS

v School's vision, beliefs, ond how it is shared (e.g.

Suggested Evidence presentations to community, prometienal materials)
¥ Five Essentials — Program Coherence

Measures ¥ Five Essentials

Five Essentials Effective Leaders
Collaborative Teachers

CPS Framework for  4d. Growing ond Developing Professionally

Teaching 4e_Demonstrating Professionalism

Al Assesses the Current State of School Performance and
Develops a CIWP

A2 Implements Data Driven Decision Moking and Data Driven

CPS Performance
Standards for School

Instruction
Leaders

AS5. School Vision and Mission Drive Decision-Making
[4. Demonstrates Change Mancgement

Instructional Leadership Team:

The ILT is characterized by having a consistent structure for teacher leadership that is focused on creating and implementing the
theories of action that improve teaching and learning. ILT meetings are a productive forum to identify challenges, collect and review 1 23 4
evidence, exchange ideas, and propose and implement solutions to challenges to school improvement.

ILT works in subgroups to create a comprehensive, cyclical peer feedback cycle: K-5 math, K-5 ELA, and 6-8 IB. Teacher leaders
present in their clusters and take turns observing their grade bands and giving feedback. Feedback is shared with the larger
group, too.

ILT did observations on best practices and provided teachers with blocked scheduling and followed that up with revisions to
schedule

AAl initiative followed with observations and debriefing on is it working and brainstorming next steps

Sub committees within ILT

ILT members with grade level team members to share relevant information

IB Coordinator analyze units and summative assessments and debriefs with to teachers to focus on students centered strategies
Content coaching protocols are used to focus on small group instruction

Analyze student data (attendance team, MTSS, Anet assessments, interim assessments, NWEA data results) to identify root
cause and provide interventions and supports

ILT meets regularly with a purposeful agenda

ILT meetings are open door, staff are welcomed to attend meetings regularly

Guide for Instructional Leadership Team

o Engage in on-going inquiry (e.g. continuous improvement cycles) as a basis for improvement.
= Gain productive insight and take substantial new action or adjust strategy that clearly addresses root causes.
= Relentlessly ask, “Is it working?” about every program, initiative, and strategy in the school.
= Vet Initiatives and strategies on the basis of their direct or proven impact on outcomes.
= Monitor if previous actions were implemented (fidelity) and working as intended. Ask, "If not, why not?"
o Share leadership for improving teaching and learning with representative school members.
= Organize the team around a common understanding of team’s purpose and instructional priorities.
= Represent all relevant specialty content areas, programs, related services, and grade bands/department teams and is an appropriate size.
= Represent a balance of work styles (e.g. task-oriented, provides push-back, synthesizes, etc.)
o Use protocols and ask probing questions.
= Ask questions focused on factors within sphere of control and avoid a focus on student factors.
= Use appropriate protocols and level of analysis (grade, school-wide, individuals) for meeting purpose.
= Systematically consider root cause(s) based on thorough review of evidence.
o Use timely and relevant data/evidence sources.
= Gather and use current and relevant local student, school, teacher performance (e.g. attendance data, assessment results), and operational data
formatively to review and revise school and classroom practices as needed.
s Disaggregate data for priority student groups (e.g. English learners, diverse learners).
o Schedule and structure frequent meetings.
= Meet regularly (2-4 times per month).
s Use an agenda with a clear focus.
o Collaborate effectively, value transparency, and inform and engage stakeholders.
= All team members have equity of voice and are actively engaged in asking questions.
= Celebrate small wins and improvements.
= Regularly inform and engage stakeholders of key data and work of the ILT.



o Build the capacity of teacher teams to lead cycles of learning and problem solving focused on student learning data and student work.

Evidence, Measures, and Standards

EVIDENCE, MEASURES, AND S

ILT Effectiveness Rubric Score
ILT anifacss (e.g. agenda, calendar, pratocols, minutes)
Suggested Evidence « Evidence rhat work of ILT has contributed 1o pasitive
cutcames for sudents and srafl
¥ Teacher teom agendas,/minutes reflective of ILT focs

‘Measures " Five Essenfials: Instructional Leadership

: ’ Effactive Leaders
T Collabsrative Teachars
MTSS Fromework  Shored Leadershi of MTSS
PS5 Framawork for 4o, Refleciing on Teaching & Leaming 3
Teochin 4d. Growing and g Professionally

9 A _Demonsiraring Professionolism
Al Assesses the Current State of School Performance and

CPS Performonce Develogs o CTPWP
Standards for School A2, implemaents Data Driven Dedision Making and Data Driven
Leaders Instruction

NOW WHAT? MATERIALS TO SU IMPROVEMENT PLANNING

¥ Instructional | ip Teom Planning Tools

¥ PLC and Condhing Resowrces

Professional Learning:
Score
Professional Learning includes sufficient time, support, and ‘safe practice’ space to internalize new knowledge to change practice and

beliefs. Adults persevere in collaboration with their colleagues to innovate and improve implementation of new practices. 1 23 4

FLEX PD is all committee work.

There is time set aside monthly for K-5 PL meetings.

Preschool teachers visit Reggio-Emilia models.

Staff Book club

Content-based professional development (divide into various groups on school improvement days)
ANet trainings - Fall Network Meeting, for example.

Personalized Learning trainings

YWCA gave a trauma training

Peer coaching and peer learning (Fulcrum, Seed Grant, Teach Plus)

Time built into the schedule for peer collaboration and planning

Guide for Professional Learning

> Select and design professional learning (PL) to achieve school-wide improvement, including closing priority group achievement gaps.
= Use data to identify performance and practice gaps to inform PL plan.
= Use research about best practices to identify potential learning and subject matter experts to support.
= Solicit feedback from staff to inform selection of PL opportunities.
= Provide PL relevant to the cultural and linguistic needs of students.
= Provide both whole staff and differentiated PL to individual teacher levels.
o Implement and sustain on-going, job-embedded professional learning (PL) (e.g. coaching, peer learning opportunities, action research)
= Recommend and/or provide PL opportunities directly related to individuals’ specific areas of need and professional growth goals.
= Encourage staff to broaden networks to bring new knowledge and resources to learning environment.
= Teachers initiate opportunities for professional growth and proactively seek opportunities to enhance content knowledge and pedagogical skill.
o Structure time for teachers to collaborate and learn together.
= Create schedules and systems to conduct peer observations, and coaching. Reflect on its impact.
= Teachers provide and accept collegial support and feedback to/from colleagues.
= Teachers participate in and facilitate professional inquiry in teams to advance student learning.
o Make ‘safe practice’ an integral part of professional learning.
= Allow teachers ample time to try new strategies, refine skills, grapple with implementation problems, and share knowledge and experience.

= Provide support that addresses the specific challenges of changing classroom practice. Provide coaching/mentoring support to validate continuing to

work through struggles.

outcomes.
= Conduct frequent non-REACH observations to provide coaching and actionable feedback.
Provide induction and support for new teachers.
= Assign each new teacher a mentor who is skilled in pedagogy and is an open, collaborative colleague.

Monitor implementation to ensure staff uses new knowledge to improve practice and it is having the desired effect on practice and student

= Schedule a series of ‘learning experiences’ for new teachers that helps them navigate important initiatives (e.g. REACH) and provides information on

school specific goals and resources.

Evidence, Measures, and Standards



¥ School's FD Plan — review for goal alignment — dows the.
plan advance the school's improvement agenda?
Suggested Evidence v PD agendas, PD feedback surveys
¥ Teacher prodice improving on the Framework for Teathing
(eg. Bosie=Proficent, Proficent=Distinguished)
¥ SQRF Anginment ond Growth

Measures : % Z
" _Five Essentiols: Colloborative Teachers
: < Effective Leaders
Fve E i
i G Collaborative Teachers
MATSS Fromework Shored Leodership, Curriculum & Instruction
4g. Reflecting on Teaching & Leaming

CPS Framework for
Teaching

4d,_Growing gnd Developing Professionall

de.Demonstrating Professionalizm

CPS Parformance < i
Srandards for School B2. Observes and Evaluates Staff and Gives Feedbock 1o Staff

B6. Professional Development Provided for Staff
Leaders

MOW WHATZ MATERL UPPORT |MPROVEMENT PLAMNING

¥ Framework for Teaching PO Modiulas

Aligned Resources:

Resources (e.g. time, budget, staff, and community resources) are aligned to school priorities. Improving achievement guides

resource allocation. Making the most of student time and staffing is a priority. The school organizes resources school-wide through T2 3 4
schedules and staffing plans that target additional time and individual attention to those students who need it most and to highest

priority subject areas.

Shared prep and lunch times.

Engage NY school-wide.

Ed tech software school-wide.

Phonics books and Words Their Way purchased in K-5.

Block scheduling

Dreambox and Lexia for personalized learning

Seed Grant

Tutoring Grant

Everfi Design program for IB students

Hiring process which includes a team related to the type position

Guide for Aligned Resources

= Design a school day that is responsive to student needs.
= Use CPS Instructional Time Guidelines to maximize instructional time.
= Use CPS Instructional Block Guidelines to maximize academic-engaged time.
= Align the budget to the CIWP priorities and the mission of the school.
Avoid overemphasis on the purchase of products/programs that are not research based or do not respond to SEF needs.
Leverage strategic source vendors to maximize dollars.
Seek and obtain grants to support articulated needs.
Use grant funds strategically to support areas of highest need.
s Maximize the use of supplemental funding to close any priority group achievement gaps.
o Streamline purchase procedures to minimize lapses between ordering and receiving materials.
o Evaluate, to the extent possible, the consequences for student learning of resource allocation decisions to develop an evidence base of
outcomes of particular uses of resources.
o Have a ‘hiring team’ and collaborative hiring process with clear selection criteria to identify and select best available candidates.
= Actively work to build a pool of potential staff members, particularly difficult to fill positions (e.g. staff to serve English learners).
= Use an interview process including a protocol for questioning and select highly qualified candidates.
= Require a classroom lesson demonstration to assess candidate expertise, philosophy and commitment.
= Check teachers’ previous performance at CPS schools.
Strategically assign teachers to grade and content areas to create a balanced team with a variety of strengths.
= Ensure all students have fair access to high-quality teachers in the school.
Effectively utilize Related Service Providers at the classroom level.
Use data including teacher evaluations and exit interviews to inform a retention strategy.
= Create a positive climate and working conditions for teaching that attracts and retains educator talent.
= Create opportunities for growth including opportunities for staff to assume additional leadership roles or pursue personal growth goals.
= Track retention rates over time and use this information to isolate staffing strengths and identify opportunities to improve.
= Solicit information from staff using exit interviews/surveys to understand reasons for leaving school or district.
Make outreach efforts to engage community members as partners and resources.
Partner with one or more organizations that share the values of the school and have a complementary mission to the school’s vision.
= Monitor the impact of partner organizations’ activity.

Evidence, Measures, and Standards



Schedules

Teacher retenfion rates

Stoff exit interviews,/surveys (dota on reasons for leaving

school or district)

¥ Condidate interview protocel documents

¥ List of community-based organizations that panmer with the
school and description of services

¥ Evidence of effectivensss of the services that community-
based organizotions provide

¥ Budget analysis ond CIWP

Measures ¥ Five Emsentials

Five Essentials Effective Leaders, Collaborative Teachers

Shored Leadership, Curriculum & Instruction, Family &

Community Engagment

CPS Fromework for 4o, Reflecting on Teadhing & Learning

Taaching 45 Domorairating Protashonliam

v
¥
¥

Suggested Evidance

MTSS Fromework

CFS Performance A3Z, Allocotes Resources 1o Support Student Learning,
Srandards for School Pricritizing Tima
Leaders B4, Hires and Retains Highly Effective Teachers

+  Aligning Rescurces with Priorities: Focusing on ‘What Matters Most
" Ingtructional Supports

" Strotegic Scurce Viendor List

« CFS L Tirne: Gous y School Overview
«

«

«

CPS Instructional Time Guidelings: High School Overview
CPS Instructional Blodk Guidance: K-2 Literocy
cPsS L Block Toolkits; Math

Expectations for depth & breadth of Student Learning

Curriculum:
Score

The curriculum — what students should know and be able to do - makes standards come alive for students. All students have access

to an academically rigorous curriculum that inspires students to think and contribute high quality work to authentic audiences beyond T2
the classroom. The curriculum fully integrates academic and social emotional learning opportunities for all students, including diverse

learners, English learners, and advanced learners. The school regularly examines the curriculum to check alignment to standards

and opportunities for all students to meet those standards.

4 of 4 complete



Departmentalization. Engage New York. The Achievement Network (4 interim assessments) - test previews, reteach lessons, etc.

#1 -

Network pacing guides

IB Unit Plans

Engage units that are fully aligned to the CCSS

ANET assessments help to determine attainment of CCSS pacing and necessary re-teaching of standards based on student data.

#2-

IB Units require teachers to focus on interconnected skills and interdisciplinary content development. This includes teachers
developing units that develop global contexts, related concepts and key concepts.

Through IB unit development teachers are including inquiry questions that allow students to explore content in a more complex
and dynamic way.

Summative Assessments are rooted in real world tasks that connect multiple disciplines.

#3
Engage Units are fully aligned to the CCSS- grade-level exposure is given to all students
Major work standards are fully implemented across content and grades- through the SASS and assessed through ANET

#4

Working toward a school-wide inclusion model- through this model students are exposed to Gen Ed, grade-level content and
expectations.

Inclusion in Science Fair exhibits, Math Fair, Art Show - creating expectations for project -based opportunities. Participation in the
Lawyers in the Classroom program

Peer work- heterogeneous small groups

EL- Teachers are integrating EL accommodations for bilingual students- integrating social and academic language

Seed grant helps DL students to develop academic

EL Coordinator- pulls small groups-that focus on grammar, reading, comprehension, presentation of vocabulary within text, kinetic
movements while reading. Daily Oral language- sentence structures, parts of speech differentiated by grade-level expectations.

#5

Social Emotional Coach that focuses on students character development by hosting weekly classes for students in various grades
SEL Coach helps in building our restorative approaches to discipline by hosting peace circles and restorative alternatives to
punitive consequences.

Dean of Discipline is rooted in restorative practices and constantly conferes with the SEL coach

Culture and Climate Committee works to build structures in our building that include teacher voice, fair and practical disciplinary
practices and researched based practices that build upon teacher and student agency

#6-
8th grade Community Projects- that position 8th grade students as community advocates and researchers in identifying solutions
to community issues.

Not present- more examples of products from past performance for students to understand the expectations and process.

Guide for Curriculum

o = Align units of instruction (horizontally/vertically) to scope and sequence maps and pace units and lessons appropriately.
= Focus so units can be adequately addressed in the time available.
= Examine formative data to determine mastery and pace. Discuss how much time it takes to adequately address the essential elements, and the
viability of documents that articulate essential content and timing of delivery (e.g. pacing guides, curriculum maps).

o Utilize the ‘big ideas’ that should be taught to determine whether students are being taught the body of knowledge, the understandings and

the skills expected.
= |dentify the essential understandings — what students should learn in greater depth. In other words, know ‘covering everything but learning nothing’
does not work.

> Expose and extend opportunities for all students to grade appropriate levels of text complexity in all types of texts, including informational

in all content areas.
= Articulate language goals that are separate from and support content goals. Literacy - reading, writing and speaking are essential ‘learning tools’
across the curriculum (disciplinary literacy).
o Engage all learners in content areas by fully integrating opportunities for all learners, including:
s Diverse learners to demonstrate core knowledge and skills.
s English Learners to develop academic language to demonstrate mastery.
s Use English and native language development standards in addition to content standards to differentiate instruction and assessments for
English learners, to ensure meaningful access to content, regardless of English language proficiency.
= Understand research and implement programs to develop native language literacy for English learners.
= Advanced learners to extend core knowledge and skills.
o Integrate academic and social emotional learning.
o Connection to real world, authentic application of learning. For example,
= Provide opportunities for meaningful project-based learning.
= Integrate field-based learning through partnerships with city institutions (e.g. museums), colleges, universities, and community based organizations.

o = Curriculum is culturally relevant/sustaining and provides opportunities to explore and celebrate students' communities, culture, history, and language.



= Curriculum is tailored to the strengths, needs, and interests of each student.

Evidence, Measures, and Standards

¥ Curriculum maps, vestical /horizontal

¥ Sequending and pocing guides

¥ Thematic units which cover multiple disciplines
¥ Comprehensive unit plans induding assessments

Suggested Evidence

Measures ¥ SGERP Amainment and Growth
Ambitious Instruction
Five Essenrials Effecive Leaders

Collaborative Teachers
MTSS Fromework Curriculum & Instruction

2a. Communicoting with Swdents
CPS Framework for 3¢ Engo Srudents in Leam
Teaching la of content ond pedogogy
1d. Designing Coberent Instruction
B1. Implements Curricular Scope and Sequence and Reviews
Instructional Procrices
mﬂd’ for School ) craates o Cutture that Supports Secial Ematicnal Leaming
ond Effective Effort

MOW VWHAT? MATERIALS TO SUPPORT IMPROVEMENT PLANMING

CPS Content Frameworks: Math, Stience, Sociol Science, and Literacy
CPS Literaey S0opé and Sequende

CPS Maoth Scope ond Sequence Guidance

Digital Citizership Curriculum

E-12 Fnoncigl Literpcy Guide

Persongl Finonce 3.0 Course

Physicol Education Scope & e

Health Education Scope & Sequence

Interdisciplinary Africon & Africon American Studies Curriculum
Imterdisciplinary Lating and Latin American Studies Curriculum

PS5 Performance

L S SN

Instructional Materials:
Score

Materials to present learning content and what the learner uses to demonstrate are characterized by variability and flexibility.

Materials are identified and adapted to increase access to learning for all students. Materials include multimedia and embedded, just- 1 2 3 4
in-time supports; varied tools and supports; alternative pathways, and varied levels of support and challenge. (adapted from UDL

Guidelines 2.0)

Personalized learning: use of differentiated menus in all K-5.

Unit plans aligned to CCCS, Network Pacing Guides aligned to standards, Lesson Plans/Weekly Summaries aligned to grade level
standards, IB Units aligned to standards

Differentiation and Accommodations/Modifications

IXL for skills, based on RIT band scores (small grouping)

Engaged New York (ELA and Math), IXL, EL program lead, Book room for materials, library for resources,

(Negative- ELL materials in general education classroom)

5. Technology for IXL, Google classrooms, Digital Art, responding to inquiry based questions, quiz taking, note taking

6. Small group instruction, RIT band levels, A Net Reteach, Research projects, Community Project are rooted in becoming
advocates and connecting real life connections to create a difference,

7. Science Experiments, IB Summative tasks, Choice in Presentation, Differentiation with tasks, Community Project, Interactive
tasks, Art projects, Science Fair Experiments

Guide for Instructional Materials
Instructional materials (including technology) are.....

o Aligned to curricular plans and expectations of the standards.
o Varied and flexible.
= Are selected and adapted based on learning objectives and learner needs.
= Include a variety of quality media, manipulatives and supplies to achieve valued learning outcomes.
Intentionally planned by identifying or adapting appropriate tools (including technology) for specific instructional needs.
= Student outcomes and developmental appropriateness determine when and who will use the materials.
= Materials are updated/upgraded in response to new information and understandings.
o Equitably available and accessible to all teachers and students.
= Teachers and students have available a variety of high quality, standards-aligned instructional materials and resources.
= Materials are in English and native language for English learners.
= Reference and resource materials are readily available and circulated throughout the school.
Include multimedia and embedded, just-in-time supports (e.g. hyperlinked glossaries, background information, and on-screen coaching) —
for conveying conceptual knowledge.
= Students interact with instructional materials to engage all modalities in the learning process.
s Technology is integral to students learning experiences.
s Units and lessons include grade-appropriate levels of texts and other materials so every student can access the content/skills.
Include tools and supports needed to access, analyze, organize, synthesize, and demonstrate understanding in varied ways — for learning
and expression of knowledge.
= The needs of the students at different performance levels are met by using a variety of instructional materials that allow students to draw on all of their



learning capacities.
= The teacher models effective use of various materials.
= Students understand that materials are a means to acquire language, knowledge, and competencies.
= Technology enhances students’ higher order, creative thinking and problem solving.
= Materials connect subject area content to real life applications.
= Include alternative pathways including choice of content, varied levels of support and challenge, and options for recruiting and sustaining
interest and motivation - for engaging and learning.
= Students make choices about instructional materials as part of learning.
= Materials address the needs of the total child: cognitive, linguistic, social, emotional, physical, and aesthetic.
= Consumables are often non-print supplies that promote active, hands-on learning.

Evidence, Measures, and Standards

EVIDENCE, MEASURES, AND STANDARDS
+ Cross-section of materials from a variety of content areas

‘and grode levels
« [Evidence of scaffolding ond differentiarion for all students

Suggested Evidence 1o oocess the content,skills
+ Description of materials in curricubom ond for lesson plans
" Presence of varied rexts, supplementary media (e.g. videos)
Measures ¥ SGRP Aftoinment and Growih
Five Essentials Supportive Envi
PATSS Framework Curriculum & Instruction
1o, Demonstrating Knowledge of Content and Pedogogy
CPS Framework for  1b. Dy i of Swwdents
Teoching 1¢ Selecting Leoming Objectives
1d, igning Coharent Ingtnacts
CPS Performance - e
Al P
Shandads for 8 A3, Allocates Rescunces 1o Support Student Learning, Priorifizing

Ticns
MNOW WHAT? MATERIALS TO SUPPORT IMPROVEMENT PLANMING
¥ Universgl Design for Leoming Guidafines 2.0

i PO

+ CPS integroted Librory System (508 R]

Rigorous Student Tasks:
Score

The school regularly examines student work - what students are being asked to do on in their classrooms - across grades or courses

in all content areas. Examining the texts and tasks students experience provides the necessary insight to gauge rigor and illuminate 12 3 4
how the standards are actualized prompting the question whether or not approaches support the true spirit of college and career

readiness. (adapted from The Education Trust — Equity in Motion Series)



Yellow- An environment where students assume responsibility for high quality work- 1B Red- Differentiation for individual students
is not fully implemented

Yellow- Communicating the importance of attendance and engagement everyday in order to succeed- Attendance initiatives and
plans including school wide incentives such March Madness, Field trip incentives, gift cards, out- of- uniform passes.

Yellow- Engage and pacing chart. Red- Robust teaching, engaging students and engaging them in productive struggle. Have
begun walk throughs.

Complexity,Evidence and Knowledge-

Seed grant, Engage and high quality tasks. Grade-level novel studies in literacy that

require students to engage with grade-level tasks,

4. Rigor in Math- minimum student agency- a reliance on procedural knowledge

versus conceptual knowledge- teacher led instruction dominates

Coherence-Green- IB task related goals and assessments. By being married to the CCSS there is a clear progression of the
grade-level variances. Engage curriculum also supports this natural progression. Pacing guides and NWEA learning continuum
support the coherence and focus of curriculum.

Focus- IB Units that include essential questions, global contexts and objectives are all interconnected to content and skills.
Utilizing standards to inform instructional planning (i.e National Art Standards).

5. Green- IB Community Projects, Presentation of work in classrooms ( gallery walks), Science Fair, Art exhibit, IB Summative
Tasks, Insci-ed- experiments based in combining SEL and science standards, student work p resented on bulletin boards and
display cases. Lawyers in the Classroom- students participate in a mock trial- based on students developing an actual case- real
world career based skills, spelling bees and Math Bee, Ravinia music performances by students.

6. Analyze Models-Yellow- Keep old work of student work so students can see ending
expectations. IB quarterly reflections and summative assessments, discussions at grade
levels about student work.

Protocols to collectively reflect regularly on cognitive demand- Red- Not present- explicit
instructions, student-led instruction, tasks that require cognitive demand and small group
Instruction.

Analyze student work samples- grade-level meetings- utilize protocols for analyzing
student work.

Guide for Rigorous Student Tasks

o Begin with the belief that all students can learn. (see Culture for Learning)
= Convey high learning expectations for all students and develop structures that enable practice and perseverance for each individual student.
= Create an environment where students assume responsibility for high-quality work by persevering, initiating improvements, addressing critiques,
making revisions, adding detail and/or helping peers.
= Communicate the necessity of attendance and engagement everyday in order to succeed.

o Plan and assign tasks that are cognitively challenging for individual students and require students to provide evidence of their reasoning.

= Align tasks with standards-based learning objectives that reflect the depth of knowledge expectations.
= Tasks are Integrative to draw on multiple standards.
= Teach for Robust Understanding in Mathematics (TRU Math). Engage students with important mathematical ideas, not simply receiving knowledge,
requiring students to engage in productive struggle.
o Tasks reflect the key shifts in literacy.
= Complexity: Tasks reward close reading of complex text; Focus on comprehension of academic language, not obscure vocabulary.
= Evidence: Cite evidence from text and write to sources, not decontextualized prompts.

= Knowledge (non-fiction): Tasks embed reading and writing across disciplines with a variety of literary and informational complex texts and tasks and

demonstrate comprehension through speaking, listening.
o Tasks reflect the key shifts in mathematics.
= Focus: Tasks reflect a curricular and instructional focus on the major work in (e.g. operational fluency and number sense in K-2).
= Coherence: Multi-grade progressions stress key beginnings (e.g. ratios in 6th grade) and key end points (e.g. fluency with multiplication in 3rd);
= Rigor: Problems require construction of mathematical reasoning and critiques of other possible solutions.
o Provide opportunities for students to create authentic work for real audiences (beyond the teacher) to motivate them to meet standards
and engage in critique and revision.
= Examine student work to identify and showcase the qualities of strategic thinking that are both rich in content and relevant for students.
= Analyze models with students to build a vision of quality.

= Use protocols to collectively reflect regularly on the level of cognitive demand asked of students across the school, particularly priority group students,

to think strategically as speakers, listeners, readers, and writers.
= Analyze student work samples as part of professional learning to best support students’ attainment of quality work and standards.

Evidence, Measures, and Standards


https://sites.google.com/a/cps.edu/kc/curriculum/content-area-subpages/math/tru-math-dimensions/TRU%20Math%20-%20Conversation%20Guide%20(Short%20Version).pdf?attredirects=0&d=1

Suggested Evidence

Measures
Five Essentiols
MTSS Fromework

¥ Cress-section of sudent work from a variery of content areas

¥ Observation of student leaming (e.g. leaming
walbs/wolkthrcughs)

+ Foous group(s) and discussions with students

¥ SQRF Anarment and Growth

Amibifious rstruction

Shared L ip, Curriculum & Instruction

CPS Fromework for
Teaching

CFS Performance

Srandards for School

Leaders

1d. Designing Coberent Instruction
2b. Exobilishing o Culture for Leoming

b, Using Questioning ond Disoussion Technigues
3¢ Engoging Students in Leaming

B1. Implements Curricular Scope and Sequence ond Reviews
Instructional Proctices

¥ Teaching for Robot fing in. Math, e (TR Mgth|
v Math Prodices. Whot to Look For Obsarvation Tool
v Chacking I Do Classrocm Ass nt: Roflact Today's har Stomdardsd
v Snydent Work Prosocel [EChal)
¥ Shca Prosscs] = Looking of Studens Werk
Transitions, College & Career Access & Persistence:
Score
The school creates pathways to success built on a vision in which all students leave secondary school with a clear plan for their initial
postsecondary destination, whether in apprenticeship training, work, or college. All students have equal access to college 1 2 3 4

preparatory curriculum to be successful. The school is characterized by structures for developing early postsecondary awareness
and the knowledge and skills that lay the foundation for the academic rigor and social development necessary for college and career

success. Stu

dents are equipped with the confidence in their ability to implement and adapt their plan throughout their lives as they

and the world around them change. This vision sees students as the architects of their own lives.(adapted from Creating Pathways to

Success, On

tario)

School tours. Pre school WITS programming (summers before kindergarten), consultative minutes for EL students once they exit
the program, student questionnaire for transition, high school shadow days, exposure to CTE programs and information

Goal setting, after school tutoring scholars/clubs (Art Club, Coding Club, Book Clubs)

Analyze high school, Valedictorian/Salutatorian, analyze NWEA scores and goals, college visits- Howard University & Georgetown

University

Guide for Transitions, College & Career Access & Persistence

o TRAN

SITIONS - Have structures and processes in place to ensure successful transitions (e.g. into school , grade to grade, school to school,

school to post-secondary).

Mitigate the adverse effects experienced by some students in transition — such as arriving part-way through the school year — that can cause students
to fall behind or become disengaged from school.
Monitor the progress of English learners after transition from services.
Provide programs and interventions that help students as they move from middle school through Freshmen year, including but not limited to: High
School Investigation Days, CTE recruitment fairs, Freshmen Connection program (where budget allows), and a robust Freshmen Orientation program.
Implement targeted holistic student supports the entire Freshmen year.
Provide sustained summer learning experiences to minimize learning loss and support key transition periods (e.g. summers before Kindergarten, HS,
and college).
= Use student data and best practices research to develop focused programs.
= Expand access beyond students who are struggling academically.
= Provide school counseling and postsecondary advising transition support and follow-up during “Summer Melt” and the first year of
college.

o AWARENESS - Expose students early to academic/professional worlds beyond K-12.

Provide students opportunities to discover personal talents and skills, identify career interests, and pursue coursework/activities necessary to reach
personal, academic and career goals. Expose students to CTE Pathways around career options
