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Empowering children today to change the world tomorrow.




2013 New Schools Request for Proposals (RFP) - Tier 2 Questions
Respectfully submitted by the Great Lakes Academy Charter School Design Team and Founding Board:

· Katherine P. Myers, B.A., M.A., J.D

Lead Founder, Building Excellent Schools Fellow, Proposed Executive Director

· Aparupa Bhattacharya, B.A., M.B.A.

Senior Manager, Human Capital Practices Organization Team, Deloitte Consulting LLP

· Kit Chaskin, B.A., J.D.

Partner, Insurance Recovery, Reed Smith

· David Feinberg, B.A., M.Ed., M.A.

Project Manager, Canyon Agassi Charter School Facilities Fund

· Christopher Hoyes, B.A., M.B.A.

Senior Consultant, Roland Berger Strategy Consultant

· Steven Kraus, B.A., M.A.

Former Principal of Midwest Human Capital Practices, Deloitte Consulting LLP

· Sherina Maye, B.A., J.D.

Commissioner, Illinois Commerce Commission 

· Wayne Moore, B.A., M.B.A.

Vice President, Business Development and Operations, Silver Chalice Ventures

· Butch Trusty, B.A., M.B.A.

Program Director, Education, The Joyce Foundation

· Ken Tsang, A.B., S.M, M.B.A.

Director of Technology and Marketing, Standard Market
For questions or additional information, please contact:

Katherine Myers
Great Lakes Academy Charter School
www.glachicago.org
773.599.3614
kmyers@glachicago.org
1. Please provide updates to any of the following sections of the Tier 1 RFP, if your Design Team’s plans have evolved in the timespan between Tier 1 submission on September 30th and Tier 2 submission. Please note that the same Tier 1 evaluation criteria will be applied to the review of the corresponding questions in the Tier 2 proposals.

· Section 1.1. Parent and Community Engagement/Need in Targeted Community (p. 24)

· 1.1.a. Parent and Community Engagement (Preparation of Proposal)

· 1.1.b. Description of Need in Targeted Community 

· Section 1.2. Evidence of Parent and Community Support in Targeted Community (pp. 24-25)

· 1.2.a. Evidence of Parent Support in Targeted Community(ies)

· 1.2.b. Evidence of Community Stakeholder Support in Targeted Community(ies)

· Section 1.3. Future Plans for Parent and Community Engagement and Partnerships (p. 25)

· 1.3.a. Key Community Partnerships

· 1.3.b. School Involvement in Community

· Section 2.2.a. Roles and Demonstrated Experience (p. 26)

· Section 2.2.c. School Leadership (p. 28)

· Section 3.2.c. Board Experience (p. 34)

· Section 4.1.c. Development Plan (p. 36)

· Section 4.3. Facilities (pp. 36-37)

· Section 4.3.a. Facility Plan 

· Section 4.3.b. Space Requirement 

· Section 4.3.c. School Site 

Section 1: Community Need and Support Updates______________________________________
Great Lakes Academy has continued to meaningfully engage community members and families living in the greater South Shore area. Our Founding Board and Design Team have all continued to attend local community meetings including monthly South Shore Community Action Council meetings, Connects South Shore meetings, AOK Network meetings, and South Chicago and South Shore Block Club Coalition meetings. We have continued to hold meetings with individuals at local and city-wide organizations, including Jedidiah Brown of the Young Leaders Alliance and Juan Jose Gonzalez of Stand for Children Illinois. 
We have also continued to hold Great Lakes Academy sponsored events in partnership with local organizations, including two Community Read Alouds and Meet and Greets at the South Shore Library, and three Education Forums at Chef Sara’s, the Young Leaders Alliance, and the Avalon Park Library.  We changed locations in order to continue to draw a diverse crowd of residents from around the South Shore. Our Forums were very well attended by community members, including parents of potential students, and generated terrific discussion. The first question at our Education Forum at the Young Leaders Alliance: “Curriculum?”  We use Great Lakes Academy sponsored meetings as opportunities to gather feedback on the Great Lakes Academy proposal and school design from local families, and to answer questions people may have about Great Lakes Academy specifically, or charter schools generally. 
We have also continued to hold twice monthly Great Lakes Academy Community Outreach Committee meetings at the South Shore Library and Young Leaders Alliance. Our Community Outreach Committee is populated by both Founding Board members and greater South Shore residents. We have added several community members and parents with eligible children to our Community Outreach Committee in the past two months, and believe that this Committee will form a natural bridge to our Families for Great Lakes Academy group once our school is authorized. The Committee has been meeting twice monthly to provide community feedback and support in planning community outreach events.
The community feedback around our school and our design has continued to be very enthusiastic from the community and from families of potential students. One father of a pre-kindergarten student who attended a Great Lakes Academy education forum noted that he and his wife had been looking for a school for their daughter since she was one, and were relieved to have found a school in the community to send their daughter to. Another resident commented that, “A lot of people are really looking forward to the school. A lot of people are really excited for change.” Reaction for a new local option for families has continued to be overwhelmingly positive. With every new meeting, we have added individuals to our Community Outreach Committee who are looking to get involved with the school and to continue to spread the word.
We did have one outlier experience when we presented briefly at the end of a long South Shore Community Action Council (“CAC”) meeting. We had attended five previous CAC meetings without presenting, as we have focused our attendance in a listening capacity; we know from experience that there are no South Shore elementary school parents serving on this Committee. We spoke very briefly, then invited questions. Two women made broad arguments about charter schools being experimental and taking money from “CPS schools,” to give to “private schools.” One community member asked an excellent question about how we would share our best practices with local schools, which we highlight below. And several CAC members spoke in support of the school, highlighting our social-emotional learning component and the high quality option that it would bring families in the community. (Indeed, several South Shore CAC members have written us letters of support.) The meeting highlighted the continued work necessary to educate individuals about charter schools, but also stood out from the dozens of enthusiastic meetings and thousands of overwhelmingly positive conversations we’ve had with greater South Shore residents and families about Great Lakes Academy. 
We have continued to collect intent-to-enroll forms from families via our website and during our Education Forums and Meet and Greets, including another 10 intent-to-enroll forms from families who are eligible to enroll their child at Great Lakes Academy next year, bringing our total to over 120. We have also collected several dozen additional signatures of support from local community members.
Finally, we have collected another three letters of support from local residents and activists: Will Myers of Fathers for Change (and the South Shore CAC), Tosha Downey of AUSL (and the South Shore CAC), and Juan Jose Gonzalez of Stand for Children Illinois.   
A note on community need: 

We would like to amend the figure we provided in our original proposal, and note that a full 49% of families residing in South Shore are sending their children outside the community for schooling. We continue to meet individuals who sent their older children to school outside the community, and who are hoping for a new high quality option in the area. As one parents said, “We need to get back to a time when our schools care about our children, and are really teaching them something.”  
Section 4.1.c.: Development Plan Updates________________________________________________
Since our initial application was submitted, the Great Lakes Academy Founding Board held a friends of Great Lakes Academy hoodie fundraiser where we raised $1800 through the sale of Great Lakes Academy hoodies. Great Lakes Academy has also collected over $34,000 from direct Founding Board donations, slightly higher than expected. On December 1, we launched our first online fundraising campaign, linked through our website, with the goal of raising additional moneys for our Y0 budget.

On December 1, Great Lakes Academy also applied for a $350,000 national launch grant from Next Generation Learning Challenge (“NGLC”).  We also plan to apply for a $100,000 planning grant through the Breakthrough Schools Chicago partnership between NGLC and New Schools for Chicago as well. If we do not receive a national launch grant from NGLC, we will also be eligible to apply for a Chicago-specific $350,000 launch grant through Breakthrough Schools Chicago. These opportunities have arisen as a result of our selection for, and participation in, the Breakthrough Schools Chicago cohort this fall.
Section 4.3: Facilities Updates​_________________________________________________________
Since its initial application, Great Lakes Academy has continued its negotiations with the Archdiocese, including submitting a proposal for capital improvements and lease terms for both St. Brides and St. Mary Magdalene to the Archdiocese.  
2. Please provide updates to any section of the RFP that directly tie to parent or community feedback. For example, if parent or community feedback suggested that the applicant add an after school program, the applicant should provide a response that cites the impact on each relevant section of the proposal, such as:

1. Parent feedback at one of our Education Forums included the suggestion that we formalize and clearly delineate ways for parents to volunteer at the school. 
a. Section 1.3. Future Plans for Parent and Community Engagement and Partnerships. In response to that suggestion, we have initiated a plan for parent-led volunteers to meet monthly with the Executive Director to plan and execute parent volunteer opportunities, including after school tutoring, field trip planning and participation, and weekly Community Celebration planning and participation. We will welcome parent-led volunteer groups to coordinate opportunities for parents and families to volunteer at the school.
2. Community Feedback from one of our community members during an education forum was to use the school as a venue to educate local parents on how to get involved in local politics to make their voices heard. 

a. Section 1.3.b. School Involvement in Community. In response, Great Lakes Academy has altered its plans for its monthly Saturday parent-student workshops. We have decided to coordinate and plan these workshops in a manner that is responsive to Great Lakes Academy parent feedback and local community feedback, rather than creating a monthly schedule ourselves. As such, we will engage our Director of Community Outreach and Development to solicit feedback and suggestions from our students’ families, as well as to collect feedback during our monthly Families for Great Lakes Academy meetings and our Parent volunteer opportunities so that our Saturday workshops relate directly to topics our families have requested and/or expressed interest in. These topics may include subjects such as how to get engaged in local politics, how to assist their child with their homework, or any other topics our families are interested in learning more about. We have also begun exploring local organizations who might be interested in partnering to facilitate a Saturday workshop, such as Mia Henry, who organizes Reclaim South Shore and has run workshops on community action in the past.
3. Parent Feedback from one potential parent and day care operator was to continue to reach out to Day Care providers to connect with local parents.

a. Section 1.3. Future Plans for Parent and Community Engagement and Partnerships. In response, Great Lakes Academy has pledged to reach out again to its list of day care providers to offer to make a presentation during a parent meeting in January. We will begin making those contacts after the Christmas holiday. 
4. Community Feedback from a local community member during a community meeting we attended was to make our social-emotional learning program available to other local schools.  
a. 1.3.b. School Involvement in Community. In response, we have formalized our commitment to share our programming and best practices with local, city-wide and national schools and educators. For example, we will open our doors to school visits from local and national schools and educators for observations. Additionally, we will make available the curriculum that we are developing for our Character and Fitness class so that other schools may introduce similar social-emotional learning programs.
b. We hold a deep belief in the importance of collaboration between and amongst schools, be they charter, district, private, or public. Sharing best practices and lessons learned are in the best interests of all of the children and families that we all serve. Accordingly, Great Lakes Academy would reiterate its commitment to transparency in sharing its data, its best practices, in opening its doors to visitors and observers, and to constantly working to further the collective knowledge in what works best to prepare our children for success in high school, college, and careers of their choice.  
3. Please respond to the following three additional questions as a supplement to your original response in Section 2.4.c. Specialized Instruction: 
· Please describe how the school will provide a continuum of services for students with disabilities. 
Great Lakes Academy is committed to ensuring that every student is provided with an educational experience that best meets their individual needs. This includes diverse learners, students with special needs, and English Language Learners. 

To the greatest extent possible, Great Lakes Academy will implement an inclusive, heterogeneous educational model that serves all students in a manner that maximizes their academic potential. Our approach is based upon high-performing urban schools serving similar students with disabilities and/or special circumstances that put them at risk for academic failure.  All of our special education students will participate in Illinois standardized state testing, unless they qualify for the Illinois Alternative Assessment (“IAA”) due to significant cognitive disabilities.
 Within the legal compliance requirements, we hold the following philosophy: all students can achieve at high levels given the proper supports. We work with all students who may be struggling to develop plans for them to minimize the impact of their individual challenges and/or disabilities and maximize their learning and academic achievement.   

We provide a continuum of services for all of our students, including those with disabilities, to maximize their learning. From students who may be on Behavior Intervention Plans (“BIPs”), to students who are English Language Learners, to students who need small accommodations, such as seat changes, to those who might need modifications, or need speech therapy, and/or have IEPs, we work to maximize each individual student’s fullest academic potential. 

Our Student Support Service Coordinator is responsible for coordinating specific services for our students with disabilities. If a student needs services from an individual outside of the school, such as a speech therapist, our Student Support Service Coordinator will work with CPS and/or outside contractors to provide those services, and ensure they are delivered and monitored consistently.
· How will you ensure that students are properly placed in the appropriate least restrictive environment (LRE)?  
When it is determined that a student in the Response to Intervention (“RTI”) process is not making adequate progress, our Student Support Services Coordinator will initiate a Case Study Evaluation (“CSE”). The Student Support Services Coordinator will convene the meeting, which includes themselves, the General Education teacher, a Leadership Team Member, the students’ parent/guardian(s) and the relevant clinicians. Once we have secured written parental/guardian consent, the student will be evaluated by properly trained and licensed professionals. 
Next we will hold an Eligibility Meeting, where the team reconvenes to discuss the results of the CSE. If a student is deemed eligible for Special Education Services, and with parental support and consent, the team will develop an Individualized Education Plan (IEP) using the Chicago Public Schools (CPS) form and following all of the procedures from the CPS Manual for Educating Students with Disabilities. If the student is not eligible for Special Education services, the team will consider whether a 504 plan is appropriate for the student. If so, they will develop a 504 plan for the student. If neither a 504 plan nor an IEP is appropriate, but a student is still struggling, we will meet with parent/guardian(s) to determine a behavioral or academic support plan that may include small group tutoring, individual tutoring, an individual behavior intervention plan (“BIP”), and other student specific supports.

Our Student Support Services Coordinator oversees the implementation of the IEP services for all students receiving special education services. In drafting a given student’s IEP, our Students Support Services Coordinator is careful to consider all appropriate interventions and to make every effort to place the student in the LRE for him or her. A copy of the IEP, along with procedural safeguards, is given to all of the student’s teachers and the student’s parent(s)/guardian(s). 
We carefully monitor the progress of students in the RTI process or possessing IEPs through a bi-weekly standing debrief between the Student Support Coordinator, and Special Service Providers, Special Education teachers, and the student’s General Education teachers. Each student’s most current assessment data from weekly quizzes, STEP reading assessments, interim tests, daily class work, and from running teacher records (including behavioral reports) is collected and analyzed.  

As a student with an IEP grows and develops, our staff closely monitors their progress, as we do all of our students. If a staff member believes that a re-evaluation is necessary, they may request such at a bi-weekly meeting with the Student Support Services Coordinator. All students with IEPs are re-evaluated a minimum of once every three years. If a parent/guardian requests that their child be re-evaluated sooner, we will respond to that request promptly. Communication with families/guardians of our Special Needs students is a priority, and they participate in an additional special services meeting during our Parent-Teacher conferences. At a minimum, our staff and parents of special needs students convene annually to review each student’s IEP and update the IEP as needed.  
We always strive to place students in the LRE, and, if appropriate, to re-write an IEP to reflect a student’s growth, which may include the ability to move to a less restrictive environment as soon as the student is able. Because we meet bi-weekly to review all students with an IEP, we are able to quickly and responsively make alterations to a student’s IEP if needed.
· What strategies will you use and what actions will you take prior to changing a student’s LRE?  
If it is determined through our frequent monitoring process that a student with an IEP is not thriving in their current environment, or, alternatively, is prepared to thrive in a less restrictive environment, our Student Support Services Coordinator will convene a meeting to make changes to that student’s IEP. The team will meet and follow all CPS protocol in considering altering a student’s IEP. 
We take very seriously making a recommendation and ultimately writing an IEP that includes the recommendation to remove a student from a general education classroom to a more restrictive environment, even for a portion of the school day. Accordingly, we take several precautions and actions before making a determination that a student needs some of his or her learning time outside of the general education classroom. A few of the strategies and actions that we might take before changing a student’s LRE to a more restrictive environment are:
· providing the student with alternative seating arrangements;

· providing the student with an individualized BIP;

· providing the student with the ability to take breaks outside the classroom;
· providing the student with push-in assistance from a special education teacher; 
· assigning a peer buddy to work with closely with the student;

· hiring an aide to assist the student in whole group settings.
Only after a variety of strategies and actions prove unsuccessful will we consider a recommendation to change a student’s LRE. 
�Or the PARCC or NWEA exam.  We will comply with the Illinois state test that is being implemented;   � HYPERLINK "http://www.isbe.state.il.us/assessment/iaa.htm" �http://www.isbe.state.il.us/assessment/iaa.htm�l
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