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Team

Name

Sergio Ramirez

Syed Ahmed

Kelly Blaha

Diane Ranos

Pablo Ochoa

Veronica Covarrubias

Audra Kreger

Team meetings

Date

04/05/2016

01/26/2016

05/03/2016

Participants

Role

Principal

Assistant Principal

Teacher

Case Manager

Bilingual Lead Teacher

Teacher

Teacher

Email Access

smramirez@cps.edu Has access
sjahmed@cps.edu Has access
kblaha@cps.edu No Access
dmranos@cps.edu No Access
pfochoa@cps.edu No Access
vcovarrubias@cps.edu No Access
alkreger@cps.edu No Access
Topic

Sergio Ramirez, Syed Ahmed, Maria Soto, Veronica Covarrubias, Maria Soto, School Excellence Framework discussion and
Ashley Bachler, Jacquelyn Quintana, Angela Ferraro-Garza, Kelly Blaha, Audra survey.

Kreger Mary Witry

Sertgio Ramirez, Soila Silva, Veronica Covarrubias

CIWP Training for Principals & School Teams

Sergio Ramirez, Syed Ahmed, Maria Soto, Veronica Covarrubias, Maria Soto, CIWP SEF Strategies
Ashley Bachler, Jacquelyn Quintana, Angela Ferraro-Garza, Kelly Blaha, Audra

Kreger Mary Witry

School Excellence Framework

Culture of & Structure for Continuous Improvement

Leadership & Collective Responsibility:

4 of 4 complete

Score

Leadership & Collective Responsibility is characterized by an unwavering commitment to fulfilling a shared vision of success. There is
a clear focus and high expectations for staff and students, motivating the entire school community to continue striving for success for 3

every student.


http://ciwp.cps.edu/
http://ciwp.cps.edu/school-plans/459

The 5 Essentials Survey for 2015 shows that the Effective Leadership category is moderately organized. The category for
Collaborative teachers also moderately organized.

On the SEF survey, staff state that they see school leaders as present for parents, have true open door policy, and listen and
respond to requests from teachers and students. Also, staff mention that teachers meet with a focus during grade level and
vertical team meetings, and are specifically encouraged to share ideas and resources during that time.

According to the SEF survey, the ILT is given much voice and autonomy in instructional decision making. The ILT has been
trained in sharing leadership. This is developing. There are staff members who do not fully understand the role of the ILT.

The Mission and vision are posted throughout the school and classrooms. Teachers report in the SEF survey that they adhere to
them and the administration models the mission. Administration has not been specific about reviewing the mission and vision this
school year.

Guide for Leadership & Collective Responsibility

o Set the direction and create a sense of purpose by building consensus on and implementing a shared vision.
= Consider the demographics of the school community in developing a shared vision.
= Help stakeholders understand the relationship between the school’s vision and their initiatives and priorities.
= Consistently use informal and formal opportunities to champion and articulate the vision.
= Act in ways that consistently reflect the school’s core values, beliefs, and priorities in order to establish trust.
= Ensure the school’s identity, vision, and mission drive school decisions.
o Inspire a culture of collective responsibility for the success of ALL students in the whole school (not solely teacher’s own students).
o Empower others to make or influence significant decisions.
= Build shared leadership structures and opportunities for job-embedded leadership training and development.
= Capitalize on the leadership skills of others.
= Constantly listen and synthesize what is heard, and learn from all sources.
= Employ the skills to effectively manage change.
= Master skills associated with large-scale strategic planning processes and implementation of such plans.
= Steer through the challenges associated with making improvements, both large and small.
= Create and sustain a coherent instructional program (coordinated and consistent) with learning goals.
o Use the CPS Framework for Teaching to ground instructional guidance and coaching.
= Model ambitious goals for teaching and learning for all students, including priority groups.
= Draw from the best available evidence to inform instructional improvement decisions.
o Enable staff to focus and prioritize what matters most.
s Buffer staff from external distractions to the school’s priorities and goals.
s Limit school improvement goals to a few high leverage activities.
= Prioritize teaching challenging content, engaging students in learning, rigor and ways to raise achievement.

Evidence, Measures, and Standards

EVIDENCE, MEASURES, AND STANDARDS
¥" School's vision, beliefs, ond how it is shared (e.g.
Suggested Evidence presentations to community, prometicnal materials)

¥ Five Essentials — Program Coherence

Measures ¥ Five Essentials

Five Essentials Effective Leaders
Collaberative Teachers

CPS Fr k for 4d. Growing ond Developing Professianally
Teaching 4e_Demonstrating Professionalism

Al Assesses the Current State of School Performance and
Develops a CIWP

CPS Perf
ik g A2 Implements Data Driven Decision Maoking and Data Driven

Stondards for School

Instruction
Leaders

A5 School Vision and Missien Drive Dedision-Making
[4. Demonstrates Change Mancgement

Instructional Leadership Team:
Score

The ILT is characterized by having a consistent structure for teacher leadership that is focused on creating and implementing the
theories of action that improve teaching and learning. ILT meetings are a productive forum to identify challenges, collect and review 3
evidence, exchange ideas, and propose and implement solutions to challenges to school improvement.



The 5 Essentials Survey for 2015 shows that the Effective Leadership category is moderately organized. The category for
Collaborative teachers also shows as moderately organized.

On the SEF survey, staff state that meetings are regular (every 2 weeks), yet not all information is getting to all grade levels.

The principal invited more staff to join the ILT so there would be more representation. Also, team members are working on leading
the meetings themselves with direction and feedback from the principal. Agendas are focused and specific with times and topics
to discuss, as well as next action steps.

The focus this year has been on our data wall with NWEA MAP results, as well as creating structures and protocols for sharing
successful instructional practices.

Protocols are being introduced. More data sources need to be explored with consistency. Information needs to be shared
consistently with all staff and community.

Guide for Instructional Leadership Team

o Engage in on-going inquiry (e.g. continuous improvement cycles) as a basis for improvement.
= Gain productive insight and take substantial new action or adjust strategy that clearly addresses root causes.
= Relentlessly ask, “Is it working?” about every program, initiative, and strategy in the school.
= Vet Initiatives and strategies on the basis of their direct or proven impact on outcomes.
= Monitor if previous actions were implemented (fidelity) and working as intended. Ask, "If not, why not?"
o Share leadership for improving teaching and learning with representative school members.
= Organize the team around a common understanding of team’s purpose and instructional priorities.
= Represent all relevant specialty content areas, programs, related services, and grade bands/department teams and is an appropriate size.
= Represent a balance of work styles (e.g. task-oriented, provides push-back, synthesizes, etc.)
o Use protocols and ask probing questions.
= Ask questions focused on factors within sphere of control and avoid a focus on student factors.
= Use appropriate protocols and level of analysis (grade, school-wide, individuals) for meeting purpose.
= Systematically consider root cause(s) based on thorough review of evidence.
o Use timely and relevant data/evidence sources.
s Gather and use current and relevant local student, school, teacher performance (e.g. attendance data, assessment results), and operational data
formatively to review and revise school and classroom practices as needed.
s Disaggregate data for priority student groups (e.g. English learners, diverse learners).
o Schedule and structure frequent meetings.
= Meet regularly (2-4 times per month).
= Use an agenda with a clear focus.
o Collaborate effectively, value transparency, and inform and engage stakeholders.
= All team members have equity of voice and are actively engaged in asking questions.
= Celebrate small wins and improvements.
= Regularly inform and engage stakeholders of key data and work of the ILT.
o Build the capacity of teacher teams to lead cycles of learning and problem solving focused on student learning data and student work.

Evidence, Measures, and Standards

EVIDENCE, MEASURES, AND STANDARDS

v" ILT Effectiveness Rubric Score
v" LT artifacts (e.g. agenda, calendar, protocols, minutes)
Suggested Evidence ¥ Evidence that work of ILT has contributed to positive
outcomes for students and staff
v" Teacher team agendas/minutes reflective of ILT focus

Measures v" Five Essentials: Instructional Leadership

Effective Leaders

hive Esenhialy Collaborative Teachers

4a. Reflecting on Teaching & Learning

4d. Growing and Developing Professionally

4e. Demonsirating Professionalism

Al. Assesses the Current State of School Performance ond
CPS Performance Develops a CIWP

Standards for School AZ. Implements Data Driven Decision Making and Data Driven

CPS Framework for

Teaching

Leaders Instruction
B5. Supports Teacher Teams

Professional Learning: Score

Professional Learning includes sufficient time, support, and ‘safe practice’ space to internalize new knowledge to change practice and
beliefs. Adults persevere in collaboration with their colleagues to innovate and improve implementation of new practices. 3



The 5 Essentials Survey for 2015 shows that the Effective Leadership category is moderately organized. The category for
Collaborative teachers also shows as moderately organized.

The SQRP indicates attainment is at the 85th percentile for Reading 3-8th grade, the 92nd percentile for Reading 2nd grade, the
91st percentile for Math 3-8th grade, and the 98th percentile for Math 2nd grade.

Teachers are given an extra hour period per week they use to explore student work and data from Achieve 3000, Think Through
Math, Lexia in the primary grades, Accelerated Math, and NWEA MAP results and make instructional adjustments.

Safe practice is encouraged for teachers at grade level meetings. professional development has been given on how to use
various technologies to assist with small group instruction and rigor of tasks with Depth of Knowledge Framework (DoK), and
instructional resource ideas. The ILT is organizing Learning Walks for all teachers.

The SQRP indicates that 56.5% of students are meeting or exceeding growth targets on the NWEA MAP. Our Diverse Learners
are at the 57th percentile for Reading and 27th percentile for Math.

The SEF survey has staff stating that more webinars and professional development opportunities are needed.

The school schedule permits some flexibility for vertical meetings and some common planning time for grade level teams. This
needs to be adjusted to include common planning time for all teams.

Support for new teachers began at the start of the year, and veteran staff became mentor to new teachers. This process needs
more formalized structure and time for new teachers to work with veteran mentors.

Feedback to teachers has been done outside of REACH. The principal is sharing with teachers a plan to see all teachers
regularly and provide feedback on results of learning from professional development.

Guide for Professional Learning

> Select and design professional learning (PL) to achieve school-wide improvement, including closing priority group achievement gaps.
= Use data to identify performance and practice gaps to inform PL plan.
s Use research about best practices to identify potential learning and subject matter experts to support.
= Solicit feedback from staff to inform selection of PL opportunities.
= Provide PL relevant to the cultural and linguistic needs of students.
= Provide both whole staff and differentiated PL to individual teacher levels.
> Implement and sustain on-going, job-embedded professional learning (PL) (e.g. coaching, peer learning opportunities, action research)
= Recommend and/or provide PL opportunities directly related to individuals’ specific areas of need and professional growth goals.
= Encourage staff to broaden networks to bring new knowledge and resources to learning environment.
= Teachers initiate opportunities for professional growth and proactively seek opportunities to enhance content knowledge and pedagogical skill.
o Structure time for teachers to collaborate and learn together.
= Create schedules and systems to conduct peer observations, and coaching. Reflect on its impact.
= Teachers provide and accept collegial support and feedback to/from colleagues.
= Teachers participate in and facilitate professional inquiry in teams to advance student learning.
o Make ‘safe practice’ an integral part of professional learning.
= Allow teachers ample time to try new strategies, refine skills, grapple with implementation problems, and share knowledge and experience.
= Provide support that addresses the specific challenges of changing classroom practice. Provide coaching/mentoring support to validate continuing to
work through struggles.
o Monitor implementation to ensure staff uses new knowledge to improve practice and it is having the desired effect on practice and student
outcomes.
= Conduct frequent non-REACH observations to provide coaching and actionable feedback.
o Provide induction and support for new teachers.
= Assign each new teacher a mentor who is skilled in pedagogy and is an open, collaborative colleague.
= Schedule a series of ‘learning experiences’ for new teachers that helps them navigate important initiatives (e.g. REACH) and provides information on
school specific goals and resources.

Evidence, Measures, and Standards



EVIDENCE, MEASURES, AND STANDARDS
¥ School's PD Plan — review for goal alignment — does the
plon advance the school's improvement agenda?
Suggested Evidence v PD agendas, PD feedback surveys
¥ Teacher practice improving on the Framework for Teaching
(e.g. Basic=Proficient, Proficient>Distinguished)
¥ SQRP Attainment and Growth

Measures o ¥ 3
¥ Five Essentials: Collaborative Teachers

Five E Hal Effective Leaders
iy b Collaborative Teachers

4a. Reflecting on Teaching & Learning
4d. Growing and Developing Professionally
d4e, Demonstrating Professionalism

CPS Framework for
Teaching

CFS Perfodnarics B2. Observes and Evaluates Staff and Gives Feedback to Staff

Standards for School Bé. Professional Development Provided for Staff
Leaders

Aligned Resources:
g Score

Resources (e.g. time, budget, staff, and community resources) are aligned to school priorities. Improving achievement guides

resource allocation. Making the most of student time and staffing is a priority. The school organizes resources school-wide through 3
schedules and staffing plans that target additional time and individual attention to those students who need it most and to highest

priority subject areas.

The 5 Essentials Survey for 2015 shows that the Effective Leadership category is moderately organized. The category for
Collaborative teachers also shows as moderately organized.

Teacher schedules indicate that all adhere to CPS guidelines.

Teacher interviews and new hires indicate that many apply to our school from other schools due to the reports of the positive
culture from other teachers, as well as reports from the community as to the academic excellence and resources available.

Principal has teacher teams at the grade level conduct joint interviews. The principal has set protocol, yet allows teachers to ask
open questions throughout the interview process. Also, candidates participate in a live sample lesson. The principal takes the
team's recommendation into account.

SEF Survey has staff indicate that administration gives rationalization for resources acquired at the school. The communication is
transparent and staff input is solicited. There is an indication that at some teams may feel that resources are not aligned.

The organizations we partner with are various. IMC is a financial institution that donates money and time to the school. This has
been used for curriculum instructional materials, technology, student, staff, and parent volunteer incentives, volunteering of time,
and student scholarships. Lifeline Theater works with our primary students on using drama in reading. We are working on a
partnership with AARP and the Chicago Skyy for the Experience Corps, which will provide a literacy coach and volunteers to work
with primary grade teachers and small groups for 6 hours a week.

Budget Analysis shows that we have made purchases for literacy support via books for novel study and leveled set library,
technology equipment and support, support staff for Multi-tiered Systems and Supports processes (MTSS), many after school
programs, both academic and extracurricular, support for recess, arts integration. Although we have made purchases for our
diverse learners, a point of focus is to dive deep into the academic needs of our students in this subgroup to determine additional
instructional resources.

Guide for Aligned Resources

o Design a school day that is responsive to student needs.
= Use CPS Instructional Time Guidelines to maximize instructional time.
= Use CPS Instructional Block Guidelines to maximize academic-engaged time.
o Align the budget to the CIWP priorities and the mission of the school.
= Avoid overemphasis on the purchase of products/programs that are not research based or do not respond to SEF needs.
= Leverage strategic source vendors to maximize dollars.
= Seek and obtain grants to support articulated needs.
= Use grant funds strategically to support areas of highest need.
= Maximize the use of supplemental funding to close any priority group achievement gaps.
o Streamline purchase procedures to minimize lapses between ordering and receiving materials.
o Evaluate, to the extent possible, the consequences for student learning of resource allocation decisions to develop an evidence base of
outcomes of particular uses of resources.
o Have a ‘hiring team’ and collaborative hiring process with clear selection criteria to identify and select best available candidates.
= Actively work to build a pool of potential staff members, particularly difficult to fill positions (e.g. staff to serve English learners).
= Use an interview process including a protocol for questioning and select highly qualified candidates.
= Require a classroom lesson demonstration to assess candidate expertise, philosophy and commitment.
= Check teachers’ previous performance at CPS schools.



o Strategically assign teachers to grade and content areas to create a balanced team with a variety of strengths.
= Ensure all students have fair access to high-quality teachers in the school.
Effectively utilize Related Service Providers at the classroom level.
o Use data including teacher evaluations and exit interviews to inform a retention strategy.
= Create a positive climate and working conditions for teaching that attracts and retains educator talent.
= Create opportunities for growth including opportunities for staff to assume additional leadership roles or pursue personal growth goals.
= Track retention rates over time and use this information to isolate staffing strengths and identify opportunities to improve.
= Solicit information from staff using exit interviews/surveys to understand reasons for leaving school or district.
o Make outreach efforts to engage community members as partners and resources.
= Partner with one or more organizations that share the values of the school and have a complementary mission to the school’s vision.
= Monitor the impact of partner organizations’ activity.

Evidence, Measures, and Standards

EVIDENCE, MEASURES, AND STAND.
¥ Schedules
¥" Teacher retention rates
v Staff exit interviews/surveys [data on reasons for leaving
school or district)
Candidate interview protocol documents
List of community-based organizations that partner with the
school and description of services
¥ Evidence of effectiveness of the services that community-
based organizations provide
¥ Budget analysis and CIWP
Measures ¥"  Five Essentials

v
Suggested Evidence

Effective Leaders

Five Essential
sl Collaborative Teachers

CPS Framework for  4a. Reflecting on Teaching & Learning

Teaching 4e. Demonstrating Professionalism

CPS Performance A3. Allocates Resources to Support Student Learing,

Standards for School Prioritizing Time

Leaders B4_ Hires and Retains Highly Effective Teachers

Expectations for depth & breadth of Student Learning 4 of 4 complete
Curriculum:

Score

The curriculum — what students should know and be able to do - makes standards come alive for students. All students have access

to an academically rigorous curriculum that inspires students to think and contribute high quality work to authentic audiences beyond 3
the classroom. The curriculum fully integrates academic and social emotional learning opportunities for all students, including diverse

learners, English learners, and advanced learners. The school regularly examines the curriculum to check alignment to standards

and opportunities for all students to meet those standards.



The 5 Essentials Survey for 2015 shows that the Effective Leadership category is moderately organized. The category for
Collaborative teachers also shows as moderately organized

The 5 Essentials Survey for 2015 shows Ambitious Instruction as strong.

The SQRP indicates attainment is at the 85th percentile for Reading 3-8th grade, the 92nd percentile for Reading 2nd grade, the
91st percentile for Math 3-8th grade, and the 98th percentile for Math 2nd grade.

The SQRP indicates that 56.5% of students are meeting or exceeding growth targets on the NWEA MAP. Our Diverse Learners
are at the 57th percentile for Reading and 27th percentile for Math.

Teachers are given the Network 13 scope and sequence for Literacy as create in collaboration with Dr. Radner from DePaul
University, which aligns to PARCC an NWEA MAP. Instructional Materials include core basal Reading Street in the primary and
intermediate grades, grade 5 is focused on novel study and literature circles, and Reader's Journey is used in grades 6-8. This is
also supplemented with novels and teacher-created resources. Achieve 3000 is also used to supplement instruction at school and
at home. Achieve is used as a progress monitoring tool.

Instructional Theory of Action include use of rigorous tasks that scale up the DoK levels and note-taking skills. We want to include
a focus on writing as learning and for learning.

Teachers have been given the ISBE Model Math Scope and Sequence. Instructional Materials used to align to this include Go
Math for grades 1, 3, and 4-8th grade. Kindergarten uses Envision Math, and 2nd grade uses Eureka Math. Instruction is
supplemented with Think Through Math in grades 3-8, and teacher created materials. Accelerated Math is used as a progress
monitoring tool, as well as Think Through Math. School will use Go Math in all grades for SY 16-17. Khan Academy is used as
supplemental also in grade 2.

A focus and plan for curriculum alignment and instructional strategy for our Diverse Learner Subgroup is being formulated by our
ILT and will include input from Diverse Learner teachers. NWEA MAP results and SQRP for this subgroup led to our focus.

Science Curriculum is being looked at for alignment to NGSS.
Our current staff and new hires have a passion for incorporation of Arts and Technology. We strive to become a STEAM school.

SEF survey indicates that staff feel that expectations are clearly set, with a focus on small group instruction. Some feel that we
need a district-wide curriculum for Literacy and there is too much supplemented by teacher-created resources.

Social and Emotional Learning (SEL) is embedded in P.E. classes through the Second Step program. We are seeking to expand
on these concepts during core instruction time.

Mighty Acorns is an example of partnership for real-life application of curriculum concepts. This may be an area to expand on for
students.

Guide for Curriculum

o Adhere to the CPS Content Frameworks (Math (https:/sites.google.com/a/cps.edu/kc/curriculum/content-area-subpages/library-science/cps-virtual-
library/math-content-framework---virtual-library), Science (https://sites.google.com/a/cps.edu/kc/curriculum/content-area-subpages/science/cps-science-
content-framework), Social Science (https://sites.google.com/a/cps.edu/kc/curriculum/content-area-subpages/social-science-1/social-science-content-
framework-3-0), and Literacy (https://sites.google.com/a/cps.edu/kc/curriculum/content-area-subpages/literacy/cps-literacy-content-framework-2-0)) to
ensure alignment of scope and text and task complexity.

= Provide a range and depth to knowledge and understanding of learning experiences that are language and content rich.
o Align units of instruction (horizontally/vertically) to scope and sequence maps and pace units and lessons appropriately.
= Focus so units can be adequately addressed in the time available.
= Examine formative data to determine mastery and pace. Discuss how much time it takes to adequately address the essential elements, and the
viability of documents that articulate essential content and timing of delivery (e.g. pacing guides, curriculum maps).

o Utilize the ‘big ideas’ that should be taught to determine whether students are being taught the body of knowledge, the understandings and

the skills expected.
= |dentify the essential understandings — what students should learn in greater depth. In other words, know ‘covering everything but learning nothing’
does not work.

o Expose and extend opportunities for all students to grade appropriate levels of text complexity in all types of texts, including informational

in all content areas.
= Articulate language goals that are separate from and support content goals. Literacy - reading, writing and speaking are essential ‘learning tools’
across the curriculum (disciplinary literacy).
o Engage all learners in content areas by fully integrating opportunities for all learners, including:
s Diverse learners to demonstrate core knowledge and skills.
s English Learners to develop academic language to demonstrate mastery.
= Use English and native language development in addition to content standards to differentiate for English learners.
= Understand research and implement programs to develop native language literacy for English learners.
= Advanced learners to extend core knowledge and skills.
o Distinguish qualitatively and quantitatively between ‘regular courses’ and ‘advanced courses’ (e.g. AP
(http://apcentral.collegeboard.com/home), gifted (https://docs.google.com/a/cps.edu/viewer?
a=v&pid=sites&srcid=Y3BzLmVkdXxrY3xneDoyYjlINGI4MmY3YTIxYTgz), etc.)


https://sites.google.com/a/cps.edu/kc/curriculum/content-area-subpages/library-science/cps-virtual-library/math-content-framework---virtual-library
https://sites.google.com/a/cps.edu/kc/curriculum/content-area-subpages/science/cps-science-content-framework
https://sites.google.com/a/cps.edu/kc/curriculum/content-area-subpages/social-science-1/social-science-content-framework-3-0
https://sites.google.com/a/cps.edu/kc/curriculum/content-area-subpages/literacy/cps-literacy-content-framework-2-0
https://docs.google.com/a/cps.edu/viewer?a=v&pid=sites&srcid=Y3BzLmVkdXxrY3xneDoyYjllNGI4MmY3YTIxYTgz

o Integrate academic and social emotional learning.
= Reach outside of the classroom for real world (or simulated) application. For example,
= Incorporate web capabilities for interactivity and information sharing.
= Integrate field-based learning through partnerships with city institutions (e.g. museums (https://sites.google.com/a/cps.edu/kc/home/teachers/museum-
resources)), colleges, universities, and community based organizations.

Evidence, Measures, and Standards

EVIDENCE, MEASURES, AND STANDARDS

¥ Curriculum maps, vertical /horizontal
. ¥ Sequencing and pacing guides
Suggested fvidence . Thematic units which cover multiple disciplines
¥ Comprehensive unit plans including assessments

Measures ¥ SQRP Attainment and Growth
Ambitious Instruction
Five Essentials Effective Leaders

Collaborative Teachers

30, Communicating with Students
CPS Framework for 3c Engaging Students in Learning
Teq:hing 1a. Demonstrating knowledge of content and pedagogy
1d. Designing Coherent Instruction
B1. Implements Curricular Scope and Sequence and Reviews

CPS Performance 3 :
Instructional Practices

Standards for School

Leaders C1. Creates a Culture that Supports Social Emotional Leaming

and Effective Effort

Instructional Materials:
Score

Materials to present learning content and what the learner uses to demonstrate are characterized by variability and flexibility.

Materials are identified and adapted to increase access to learning for all students. Materials include multimedia and embedded, just- 3
in-time supports; varied tools and supports; alternative pathways, and varied levels of support and challenge. (adapted from UDL

Guidelines 2.0)


https://sites.google.com/a/cps.edu/kc/home/teachers/museum-resources

The 5 Essentials Survey for 2015 shows Ambitious Instruction as organized.

The SQRP indicates attainment is at the 85th percentile for Reading 3-8th grade, the 92nd percentile for Reading 2nd grade, the
91st percentile for Math 3-8th grade, and the 98th percentile for Math 2nd grade.

The SQRP indicates that 56.5% of students are meeting or exceeding growth targets on the NWEA MAP. Our Diverse Learners
are at the 57th percentile for Reading and 27th percentile for Math.

Teachers are given the Network 13 scope and sequence for Literacy as create in collaboration with Dr. Radner from DePaul
University, which aligns to PARCC an NWEA MAP. Instructional Materials include core basal Reading Street in the primary and
intermediate grades, grade 5 is focused on novel study and literature circles, and Reader's Journey is used in grades 6-8. This is
also supplemented with novels and teacher-created resources. Achieve 3000 is also used to supplement instruction at school and
at home. Achieve is used as a progress monitoring tool.

Teachers have been given the ISBE Model Math Scope and Sequence. Instructional Materials used to align to this include Go
Math for grades 1, 3, and 4-8th grade. Kindergarten uses Envision Math, and 2nd grade uses Eureka Math. Instruction is
supplemented with Think Through Math in grades 3-8, and teacher created materials. Accelerated Math is used as a progress
monitoring tool, as well as Think Through Math. School will use Go Math in all grades for SY 16-17. Khan Academy is used as
supplemental also in grade 2.

Think Through Math incorporates a "helps" and "live helps" coaching section. Data indicates that this tool is not being used as
much as it should.

Google Classroom is being used in several classrooms for delivery of tasks and communication with students. This is a point to
expand upon.

Science materials are needing updates.
Leveled Library is being created for all teaches to use.
Technology training for use as creative tools for students is needed.

Students prepare presentations throughout the year via as part of Young Author's program, Reading Fair, Science Fair, Robot
Museum, and diorama projects.

Consumable items for hands-on learning is seen as a need to build and sustain, especially for use for students to demonstrate
learning in various modalities.

Guide for Instructional Materials
Instructional materials (including technology) are.....

= Aligned to curricular plans and expectations of the standards.
= Varied and flexible.
= Are selected and adapted based on learning objectives and learner needs.
= Include a variety of quality media, manipulatives and supplies to achieve valued learning outcomes.
= Intentionally planned by identifying or adapting appropriate tools (including technology) for specific instructional needs.
s Student outcomes and developmental appropriateness determine when and who will use the materials.
s Materials are updated/upgraded in response to new information and understandings.
o Equitably available and accessible to all teachers and students.
s Teachers and students have available a variety of high quality, standards-aligned instructional materials and resources.
= Materials are in English and native language for English learners.
= Reference and resource materials are readily available and circulated throughout the school.
o Include multimedia and embedded, just-in-time supports (e.g. hyperlinked glossaries, background information, and on-screen coaching) —
for conveying conceptual knowledge.
= Students interact with instructional materials to engage all modalities in the learning process.
= Technology is integral to students learning experiences.
= Units and lessons include grade-appropriate levels of texts and other materials so every student can access the content/skills.
o Include tools and supports needed to access, analyze, organize, synthesize, and demonstrate understanding in varied ways - for learning
and expression of knowledge.
= The needs of the students at different performance levels are met by using a variety of instructional materials that allow students to draw on all of their
learning capacities.
= The teacher models effective use of various materials.
= Students understand that materials are a means to acquire language, knowledge, and competencies.
= Technology enhances students’ higher order, creative thinking and problem solving.
= Materials connect subject area content to real life applications.
o Include alternative pathways including choice of content, varied levels of support and challenge, and options for recruiting and sustaining
interest and motivation - for engaging and learning.
= Students make choices about instructional materials as part of learning.
= Materials address the needs of the total child: cognitive, linguistic, social, emotional, physical, and aesthetic.
= Consumables are often non-print supplies that promote active, hands-on learning.



Evidence, Measures, and Standards

EVIDENCE, MEASURES, AND STANDARDS

¥ Cross-section of materials from a variety of content areas
and grade levels

¥ Evidence of scaffolding and differentiation for all students
to access the content /skills

v Description of materials in curriculum and for lesson plans

v" Presence of varied texts, supplementary media (e.g. videos)

Measures v SQRP Attainment and Growth

Suggested Evidence

Ambitious instruction

Five Essential
i e Supportive Environment

1a. Demonstrating Knowledge of Content and Pedogogy
CPS Framework for  1b. Demonstrating Knowledge of Student:
Teaching lc. Selecting Learning Objectives

1d. Designing Coherent Instruction

CPS Performance
Standards for School
Leaders

A3. Allocotes Resources to Support Student Leaming, Prioritizing
Time

Rigorous Student Tasks:
Score
The school regularly examines student work - what students are being asked to do on in their classrooms - across grades or courses

in all content areas. Examining the texts and tasks students experience provides the necessary insight to gauge rigor and illuminate 3
how the standards are actualized prompting the question whether or not approaches support the true spirit of college and career
readiness. (adapted from The Education Trust — Equity in Motion Series)

The 5 Essentials Survey for 2015 shows Ambitious Instruction as organized.

The SQRP indicates attainment is at the 85th percentile for Reading 3-8th grade, the 92nd percentile for Reading 2nd grade, the
91st percentile for Math 3-8th grade, and the 98th percentile for Math 2nd grade.

The SQRP indicates that 56.5% of students are meeting or exceeding growth targets on the NWEA MAP. Our Diverse Learners
are at the 57th percentile for Reading and 27th percentile for Math.

The SQRP shows that, while most students are at grade level, 44.5% of all of our students are not meeting growth targets.
Student tasks will need to be evaluated for rigor, as well as the feedback and corrective instruction we are giving students. Also,
we schedule students in Reading and Math classes by RIT scores and teacher notes in to three groups. There is concern that
this format may not work well for students in the lowest of the three groups.

SQRP metrics indicate that our Diverse Learner subgroup has low growth metrics for Reading and Math. Student schedules, rigor
of tasks, adherence to curriculum and IEP accommodations, and scaffolding techniques may need to be assessed.

Writing as a component of the curriculum was previously led by a writing teacher once a week and then assignments continued
during the week in literacy block. Teachers have expressed a need for focus and training in writing.

Guide for Rigorous Student Tasks

o Begin with the belief that all students can learn. (see Culture for Learning)
= Convey high learning expectations for all students and develop structures that enable practice and perseverance for each individual student.
= Create an environment where students assume responsibility for high-quality work by persevering, initiating improvements, addressing critiques,
making revisions, adding detail and/or helping peers.
= Communicate the necessity of attendance and engagement everyday in order to succeed.
o Plan and assign tasks that are cognitively challenging for individual students and require students to provide evidence of their reasoning.
= Align tasks with standards-based learning objectives that reflect the depth of knowledge expectations.
= Tasks are Integrative to draw on multiple standards.
= Teach for Robust Understanding in Mathematics (TRU Math (https:/sites.google.com/a/cps.edu/kc/curriculum/content-area-subpages/math/tru-math-
dimensions/TRU%20Math%20-%20Conversation%20Guide%20(Short%20Version).pdf?attredirects=0&d=1)). Engage students with important
mathematical ideas, not simply receiving knowledge, requiring students to engage in productive struggle.
o Tasks reflect the key shifts in literacy.
= Complexity: Tasks reward close reading of complex text; Focus on comprehension of academic language, not obscure vocabulary.
s Evidence: Cite evidence from text and write to sources, not decontextualized prompts.
= Knowledge (non-fiction): Tasks embed reading and writing across disciplines with a variety of literary and informational complex texts and tasks and
demonstrate comprehension through speaking, listening.
o Tasks reflect the key shifts in mathematics.
= Focus: Tasks reflect a curricular and instructional focus on the major work in (e.g. operational fluency and number sense in K-2).
= Coherence: Multi-grade progressions stress key beginnings (e.g. ratios in 6th grade) and key end points (e.g. fluency with multiplication in 3rd);
= Rigor: Problems require construction of mathematical reasoning and critiques of other possible solutions.


https://sites.google.com/a/cps.edu/kc/curriculum/content-area-subpages/math/tru-math-dimensions/TRU%20Math%20-%20Conversation%20Guide%20(Short%20Version).pdf?attredirects=0&d=1

o Provide opportunities for students to create authentic work for real audiences (beyond the teacher) to motivate them to meet standards
and engage in critique and revision.
o Examine student work to identify and showcase the qualities of strategic thinking that are both rich in content and relevant for students.
= Analyze models with students to build a vision of quality.
= Use protocols to collectively reflect regularly on the level of cognitive demand asked of students across the school, particularly priority group students,
to think strategically as speakers, listeners, readers, and writers.
= Analyze student work samples as part of professional learning to best support students’ attainment of quality work and standards.

Evidence, Measures, and Standards

EVIDENCE, MEASURES, AND STANDARDS
e

Cross-section of student work from a variety of content areas
Suggestsd Bvidence v Obser:ralion of student learning (e.g. learning
walks/walkthroughs)
¥" Focus group(s) and discussions with students
Measures ¥ SQRP Attainment and Growth
Fivs Essenficls. Ambitious inslruction:
1d, Designing Coherent Instruction
CPS Framework for  2b. Establishing a Culture for Leaming
Teaching 3b. Using Questioning and Discussion Techniques
3c. Engaging Students in Leaming
CPS Performance
Standards for School
Leaders

B1. Implements Curricular Scope and Sequence and Reviews
Instructional Practices

Transitions, College & Career Access & Persistence:
Score

The school creates pathways to success built on a vision in which all students leave secondary school with a clear plan for their initial

postsecondary destination, whether in apprenticeship training, work, or college. All students have equal access to college 3
preparatory curriculum to be successful. The school is characterized by structures for developing early postsecondary awareness

and the knowledge and skills that lay the foundation for the academic rigor and social development necessary for college and career

success. Students are equipped with the confidence in their ability to implement and adapt their plan throughout their lives as they

and the world around them change. This vision sees students as the architects of their own lives.(adapted from Creating Pathways to

Success, Ontario)

The 5 Essentials Survey for 2015 shows that the Effective Leadership category is moderately organized.
The 5 Essentials Survey for 2015 shows Ambitious Instruction as organized.

Students have an opportunity to be eligible for Algebra | in the 8th grade.
College banners are seen in our middle school annex building.

Our counselor hosts meetings for parents and students on the process of applying to high school. Meetings begin in the 7th
grade. It is being considered to start as early as 5th grade.

Teachers host open house and 2 other meetings during the school year to ensure parents know teachers expectations for
success.

Second Step program is implemented in grades 1 to 8. Persistence for students is a common concern in SEL MTSS monthly
meetings, as well as students completing homework and organization.

Guide for Transitions, College & Career Access & Persistence

o TRANSITIONS - Have structures and processes in place to ensure successful transitions (e.g. into school , grade to grade, school to school,
school to post-secondary).
= Mitigate the adverse effects experienced by some students in transition — such as arriving part-way through the school year — that can cause students
to fall behind or become disengaged from school.
Monitor the progress of English learners after transition from services.
Provide programs and interventions that help students as they move from middle school through Freshmen year, including but not limited to: High
School Investigation Days, Freshmen Connection program (where budget allows), and a robust Freshmen Orientation program. Implement targeted
holistic student supports the entire Freshmen year.
= Provide sustained summer learning experiences to minimize learning loss and support key transition periods (e.g. summers before Kindergarten, HS,
and college).
= Use student data and best practices research to develop focused programs.
s Expand access beyond students who are struggling academically.
= Provide school counseling and postsecondary advising transition support and follow-up during “Summer Melt” and the first year of college.
= AWARENESS - Expose students early to academic/professional worlds beyond K-12.
= Provide students opportunities to discover personal talents and skills, identify career interests, and pursue coursework/activities necessary to
reach personal, academic and career goals.



= Expose students to a range of career paths and the educational requirements of each to improve long-term planning and goal-setting.
= Start the conversation about college in primary grades.
= Make parents aware of academic opportunities and supports for their child.
= READINESS - Ensure equitable access to college preparatory curriculum.
= Provide access to 8" Grade Algebra to all eligible 8" grade students.
= Provide access to early college and career coursework and credential opportunities while in HS (e.g. AP credit, Dual credit, industry credentials
(CTE), Seal of Biliteracy)
= Teach students to analyze their transcripts and test scores, as well as connect course selection, attendance, and grades to their continued
success and access to postsecondary options, and adjust their actions and behavior to make progress toward graduation and their top
postsecondary choice. Provide support and motivation to encourage B’s or better and improving attendance.
s Create opportunities for students to explore college and career knowledge, mindsets, and skills necessary for academic planning and goal
setting.
= Find opportunities to work with all students on academic and personal behaviors, including persistence, engagement, work habits/organization,
communication/ collaboration, and self-regulation.
= In Naviance, develop an Individual Learning Plan that tracks coursework, college and career assessments, goal setting, 6th-12th grade
milestones completion that culminates in a concrete postsecondary plan.
= SUCCESS - Provide direct assistance to all students and families through every stage of the college selection, application, and entry
process (Transition to College (HS)) including, but not limited to academic planning/advising to assist with:
= Selecting colleges with the best institutional graduation rates for their level of qualifications. (Students of all qualification levels are more likely to
graduate from college if they attend a postsecondary institution with high graduation rates
Researching/comparing options including short and long-term financial outcomes, comparing college graduation rates, and other statistics to
narrow down options.
Researching living wage options such as an apprenticeship or certification programs for students who wish to work after high school and/or
want to delay college.
Applying to multiple colleges—generally three or more.
Navigating financial aid and capitalizing on grant and scholarship opportunities.

Evidence, Measures, and Standards

EVIDENCE, MEASURES, AND STANDARDS

¥ Data on college visits and college fair information

¥ Naviance Monthly Data

?J%gesied ¥ Scholarships eamed

VI
i v Arfifacts, plans, or timelines reloted to successful tronsitions structures

¥ To & Through data

i ¥ College Enroliment, Persistence, Drop Out, and Attendance Rates
v' Early College and Career Credentials
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Expectations for depth & breadth of Quality Teaching 3 of 3 complete

Instruction:
Score

The teachers have finely honed instructional skills. They can shift from one approach to another as the situation demands by

carefully monitoring the effect of their teaching on student learning. They seamlessly incorporate ideas and concepts from other 3
parts of the curriculum into their explanations and activities. Their questions probe student thinking and serve to extend

understanding. They promote the emergence of self-directed learners.

The SQRP indicates attainment is at the 85th percentile for Reading 3-8th grade, the 92nd percentile for Reading 2nd grade, the
91st percentile for Math 3-8th grade, and the 98th percentile for Math 2nd grade.

The SQRP indicates that 56.5% of students are meeting or exceeding growth targets on the NWEA MAP. Our Diverse Learners
are at the 57th percentile for Reading and 27th percentile for Math. This may indicate that student engagement may need to be
measured and supports may need to be provided to ensure student engagement in the learning. All academic and SEL
components may need to be discussed for each student, and especially our Diverse Learners subgroup and students not
meeting growth targets.

The SEF surveys have staff stating instruction is adjusted for students based on MWEA MAP results, Lexile scores and student
work. Teachers monitor progress. The survey indicates that progress monitoring processes varies in the school.

There is a focus on learning the strategies and logistics of small group instruction this year.



Guide for Instruction

o Plan a range of effective pedagogical approaches suitable to student learning of the content/skills taught and anticipate student
misconceptions.
o Effectively communicate with students.

Guide students to articulate the relevance of the objective(s) to learning.

Anticipate possible student misunderstanding.

Enable students to develop a conceptual understanding of content while making connections to their interests, knowledge, and experience.
Enable students to contribute to extending the content by explaining concepts to their classmates.

Build on students' language development and understanding of content.

Use vocabulary appropriately for students' ages and development. Students contribute to the correct use of academic vocabulary.

o Use questioning and discussion as techniques to deepen student understanding and challenge.

Use a variety of low- and high-level, open-ended, and developmentally appropriate questions to challenge students cognitively, advance high level
thinking and discourse, and promote metacognition.

Use techniques that enable students to engage each other in authentic discussions about content. And, enable students to formulate their own
questions and respectfully challenge one another using viable arguments based on evidence.

Encourage student responsibility for ensuring all voices are heard in the discourse and that all students are listening and responding to questions and
answers from their teacher and peers.

Require students to cite textual evidence to support/develop a claim.

o Engage students in learning.

Scaffold instruction to ensure all students, including diverse learners and English Learners, access complex texts and engage in complex tasks.
Provide targeted supports to individual students or groups of students based on their identified needs.
Provide instruction designed to develop language domains for English learners.

o Monitor the effect of teaching on student learning and integrate formative assessment into instruction.

Monitor progress and check for understanding for individual students.

Change instructional practice based on analysis of current data.

Use universally designed assessments that allow for multiple pathways for students to demonstrate understanding of the objective(s.
Also see Balanced Assessment.

o Persist in adjusting instruction so individual student misunderstandings or advanced needs are successfully accommodated.

Intervene in a timely and effective way to help students who are struggling.
When formative assessments show a need for intervention or enrichment, make effective impromptu adjustments that individualize instruction.
Use progress monitoring data to trace effectiveness of interventions and student response to intervention.

Evidence, Measures, and Standards

¥ Evidence of best practices (flexible grouping, cognitively

Suggested demanding tasks, open-ended questions)

Evidence ¥ Informational observations, peer obse